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This unit looks at different issues relating to property

- having, not having, owning, taking, sharing etc.

These issues are introduced by means of stories, which may
be used as discussion starters,
and through the use of short
dilemmas and exercises for
small group work.

A Lucky Break = u story for Key
Stage 1 or 2

All at Sea - u story for Key Stage 2
A problem for Mr and Mrs Shah - a story for Key Stuge 2
Making Choices = short moral dilemmas ~ for Key Stage 2

What's it Worth? - a valuing gume
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A Lucky Break

Key ideas
@ stealing

@ trust

@ punishment
@ fairness

This story addresses the issue of stealing in school and raises questions about the
consequences of theft for the victims and for the whole community.

There are some reasons why stealing can be said to be wrong {and most
children are quite clear that it is wrong — even those who do if). Here are a
number of commonly offered reasons, ranging from selfish reasons through
reasons affecting other people, to reasons which have a concern for the group or
the community, eventually fo reasons based on standards which can be applied
universally.

@ You can get into trouble.

@ If you are a thief, no one will trust you.

It is not good for a thief to think they can go through life stealing things.

You should not do fo other people what you would not like them to do to you.
it hurts and upsets people.

It sets a bad example for others.

Theft costs the victims money. This is not fair.

Stealing costs the community a great deal of money.

Stealing undermines mutual frust in the community.

Everyone has a right to own property {if they came by it honestly) and no one
else has a right fo take it away from them.

@ People should have earned what they own, unless it has been given to them.
No one should profit by wrongly taking property from others,

This checklist can be used in discussing the suggested topics below.
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Below are some of the issues you could explore arising from this story. Remember
to ask the children if they would like to raise any issves of their own for
discussion.

Moral reasoning

@ In pairs, make a list of ali the people affected by the stealing that was going
on in Class 8. In each case, say how the different people are affected. Feed
your ideas into a class list.

@ What would you say to Katrina Davenport fo try to persuade her to stop
stealing®

@ What should happen to Katrina Davenport once she has been caught? What
do you think the teacher should take into consideration in deciding how to
punish her?

@ Here is a conversation overheard one playtime between some friends. Read it
through carefully, then answer the questions about it.
— Pick out all the reasons you can find in it against stealing.
Which ones do you agree with mosté
Which are the best reasons against stealing and which do you think are the
worste
Can you think of any more of your own?

“It really gets me, all this nicking stuff from the cloakrooms,” said Andy. “I've
lost two pairs of trainers this year and I've lost count of the amount of food
I've had stofen.”

“Yeah,” said Praful, “the trouble is you can’t frust anyone any more. You go
round the whole time, suspecting all your friends as well as everyone else.”

“What bugs me,” said Andy, “is the way some people think they can go
through life taking stuff from other people. They should earn what they get, like
everyone else.”

Katrina, a friend of Andy’s, overheard what they were saying and came over.

“Not everyone has a lot of money,” she suggested, “so maybe they think it's
okay fo steal.”

“But if they steal from other people, they might encourage everyone else to
start stealing. If they're not well off, they won't be able to afford to have their
own stuff nicked,” Andy said angrily.
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“Anyway, | wouldn't steal because my parents would go ape at me,”
said Praful. “That would be even worse for me than getting into trouble with
the faw.”

“Even if you can hide it from your parents, your friends will probably find out
and no one really trusts a thief, do they€” Andy said.

“What would the school be like if everybody went round stealing from
everyone else?” Katrina said. "It would be chaos. And what kind of
example is it to the younger kids in the school? They should be taught
something better.”

“Besides,” Praful said, “it isn't fair. When my mum had her car stolen, it cost
her a load of money. The insurance didn’t cover everything. It cost her
hundreds of pounds. What had she done to deserve that? Nothing.

i¥'s not fair.”

Thinking things through

@ Some people say that there would be less stealing in society if everyone had
the same amount of money, or at least if the difference between the rich
people and the poor people was not as great as it is at the moment. Do you
agree or disagree with this argument?

@ Other people say that there would be less stealing if the law got tougher with
people who steal, eg no cautions, higher fines, longer community service or
prison sentences and worse conditions in prison. Do you agree or disagree
with this?

Communify bvilding

@ How do people in the class feel they are affected personally by thefte Share
experiences.

® Often the poor and the elderly are victims of crime. What do you think it feels
like for them?

Drama or story writing

Write a story or make up a play in which you try to show the possible effects of
stealing on the victim. Think about the mental effects as well as the physical ones.
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A Lucky Break

| knew how they did it — whoever was
thieving from the lunchboxes. It was
easy. You went through the cloakroom
on your way to the toilets. Usually no
one was there to see. All you had to
do was choose the farthest rack, well
hidden amongst the jumble of coats
and shoes, and find an open bag.
You lifted the lunchbox lid, felt about
inside and helped yourself. A bar of
chocolate or a packet of crisps. Then
you either hid it in your pocket for
later or sat in the toilet cubicle,
crammed it in your mouth and flushed
the wrapper down the loo. Simple.
But rotten.

It was terrible when you opened your
lunchbox at dinner time, half starving,
just fancying a Mars bar. And it was
gone. The teacher said “Are you
certain your mum packed one this
morning?” and you were pretty sure
but . . ."Well, | think so,” you said
and the teacher shrugged his
shoulders as if fo say, “You're not
CERTAIN are youg”

Only this time, | thought | knew who
was doing it too. Mr Garfield didn't.
He didn't have a clue.

“Right, Class 8,” he said one
morning, “there’s no doubt, I'm afraid.
It's happening too regularly to be
carelessness. Sadly, we have a thief in
the school.”

Surprise, surprise! Every day for the
past week and now he realises there's
a thief.

“I'm really disappointed, Class 8. This
means | can't trust anyone now. You're
ALL under suspicion until we find the
culprit. If you know anything, don't
shield them. You're not helping them,
you know. Much better for them that
they're caught.”

| couldn’t see that. How could it be
better to be found oute

“See me privately. No one need know.
Any time. But | want him caught!”

Him! It wasn’t a him. It was a her.

Every time something had gone
missing she'd been out of the
classroom earlier that morning. Ever
since the first few times, I'd kept @
watch. | looked across at her now
while Mr Garfield was going on. And
on. She was just staring across the
room, all innocent. Our eyes met. And
she knew | knew.

The thief was Katrina Davenport.

The next morning we'd only just
started work after assembly when Mr
Garfield said, “Right, stop work!” all
of a sudden, like when there’s a fire
drill or something. His voice was firm.

“Line up at the door. Quietly! Not a
sound. Make your way up o the
cloakroom.”
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It was what they called a spot check.
Mr Garfield had had a good idea af
last. Katrina Davenport had been to
the toilet only five minutes before.
With a bit of luck she'd saved the
loot for later. And he’d find it. In

her pocket.

"Right everyone. Take your coats and
bags from the pegs. Line up behind
Adam Tansley.”

He went through our things one by
one. | wondered exactly what he was
looking for.

Katrina Davenport hadn't got it. The
teacher zipped up her bag, gave her
coat back and said, “Next.”

| was third from the end. The search
had taken ages. What a waste of
timel Boringl Maths was better than
this. Long division even.

“Is this yours2”

I blinked hard. Mr Garfield was
holding a Kit Kat in front of my face.
It certainly wasn't mine. And he
knew it.

“Carla, this was in your pocket. Is it
yoursg”

| tried fo speak but no words came
out. He turned to the rest of the class.

“Katrina. Can this be the Kit Kat you
have loste”

| looked at her in disbelief.
“Yes, Mr Garfield. I think so.”

My eyes were stinging and my face
burned. | felt like | was on fire.

“Go back to class everyone and get
on with your work. Come with me,
young lady. We're going to

Mr Pycroft.”

The Headmaster was gentle. He didn't
shout. He didn't threaten. He didn't
have to. It was all setfled. What could
| say?

“Well, well. What a surprise, Carla.

I'd never have thought it of you. Your
mum and dad are coming to see me

this afternoon and you can explain it
to them. | imagine they'll be surprised
too. Off you go.”

He didn't need to punish me.
Everyone else would do that. | wanted
to run. Anywhere but back to the
classroom and all those faces. Where
could | go? There was nowhere to
hide. It would soon be playtime and
then the whole school would know.

By this afternoon Mum and Dad
would know too. | wanted to shout out
loud, “} wasn’t me. Honest!”

But who'd believe me? Only one
thing kept me from crying. Katrina
Davenport. | hated her. Hated with
a capital H. When | sat down at my
table everyone ignored me. But
someone had scribbled on the
cover of my Maths book, in big
letters, “THIEF”.
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Miss Walker was on playground duty.

We'd got her after break. For the first
time | was actually glad to hear the
whistle at the end of playtime.
Everyone had treated me like I'd got
a disease. But they pointed fingers.
And whispered.

Back inside it was Art again —
well, “Design”, really. Miss Walker
explained,

“Today we're going to get our ideas
from packaging and food wrappers.
Carla, fetch your Kit Kat from

the cloakroom.”

Suddenly the room was silent and sill.

Like when you “freeze frame” a video.
Not Miss Walker too, | thought.

Surely she couldn't be so cruel.
| didn't move from my seat.
People began to mutter.

Miss Walker spoke again.

“The Kit Kat. It's in your coat pocket,
Carla. I saw Katrina put it there just
after assembly.”

And that's when | started to cry.
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All at Sea

Key ideas:

@ the value of property

® ownership of property

® sharing and not sharing

@ the difference between power and authority
@ the difference between revenge and justice

This story follows the crew of a sailing ship which is shipwrecked on o desert
island. The crew is faced with the challenge of organising their affairs under new
circumstances. They have to decide how to share out the food they find and,
later, they face a similar problem even more acutely when they discover some
treasure. At the same time, the question arises as to how to punish their former
captain for the way he had freated them.

Below are some of the issues you could explore arising from this story. Remember
to ask the children if they would like to raise any issues of their own for
discussion.

Moral reasoning

® What is your opinion of Captain Blud? What evidence do you have to support
your opinion?¢

@ How would you describe the Captain’s treatment of Amos the lookout? Why
do you think the Captain behaves in this way?2 Why do you think the crew put
up with being treafed like this?

® Was it fair of Amos the lookout to complain that his job was boring? Are there
some things which have to be done for the sake of the group as a whole?

® Being cruel to people you are in charge of seems to make them obedient. But
is it a good way o achieve obedience? Give reasons for your answers.

® Do you think the Captain has any kind of duty to tell the crew the truth about
where they are?
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Thinking things through

@ What makes a good leader? Which of the following qualities do you think a
leader should have? Which would be the most important? Why?

kindness tidiness

good at talking good at listening
brave strong

good looking healthy

tall clever

funny

® The Captain demanded that the crew trust him. Did he deserve that? What is
it that makes someone trustworthy?2 Why should trust be important to the crew
of a sailing ship® Is trust important in a school? In what way?

® If a leader makes a mistake, would it be better to be honest and admit it, or
not to admit it2

@ The Captain said the crew did not need to know where they were. Do you
agree? Why do we like to know thingsg Are there some things it is better for
us not to know?

@ What do we mean when we say we “know” something? How do we know
things? Think about this in relation to the following statements. Is the word
“know” used in different ways®

| know there are 24 hours in a day.

| know the sea is dangerous.

| know it is good to have friends.

| know London.

[ know it is wrong to be unkind to people.
I know | can do it.

| know that good will win over evil in the end.
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Moral reasoning

@ Was the Captain right in thinking he should continue to be the leader now
they were on the island? Give your reasons.

® The crew rebelled against the Captain’s leadership. Were they right to do this?
If you think so, what was it that made it right? Would it be right for children in
a school to rebel against the teachers? Is this different from the situation of the
crew? How is it different?

® Now that the Captain has been overthrown, what is the fairest way to treat
himg Give your reasons. Discuss this first in pairs or small groups and then
share your ideas. Here are some ideas to add fo those of your own.

The Captain should be tried and executed. This is all he deserves.
The Caplain should be executed without a trial. “Revenge is sweet.”

The Captain should be made to work for the crew to pay something back fo
the people he treated cruelly. This might make him a better person in the end.

The Captain should be made an example of so that others will see that
cruelty is wrong.

@ What would the class voie to do if it were the crew?

@ What could the Captain say to the crew to persuade them that he should
not die?

Thinking things through

® How was it that the crew were able to rebel once they were on the island,
when they hadn’t been able o before?

@ Some of the crew wanted o siring the captain up in revenge. This is
sometimes called “mob rule”. Is revenge of this sort a goed thing or a bad
thing® What is the difference between revenge and justice?

@ If the crew believe that Captain Blud should not have treated them cruelly,
would it be wrong for them to treat him cruelly now?

@ Why do we punish people generally? What makes a punishment fair?
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@ Who can fell us what to do? Sometimes people have a right fo tell us what to
do (we call this “authority”). Sometimes people tell us what to do by the use of
power or fear. For each of the following people, say whether they would use
authority or power to tell you what to do — or a mixture. In what ways does it
happen? What can be done about it if the power or authority is used unfairly?

parent or carer police officer

teacher social worker

brother or sister priest {of your religion, if you have one}
friend politician

yourself leader of a club or society you attend

Chapter 3

Morul reasening

® After the Captain had been overthrown, there were no leaders for a while.
Some of the crew just started to please themselves. Should everyone have
helped, or was it all right for some of the crew to do nothing and leave it to
the others? In other words, what kind of duty was there for everyone to help?

® When the food was found and brought back, do you think it was shared out
fairly? If not, what went wrong? Suggest some ways in which it could have
been done better, ie more fairly? Should everyone have got exactly the same?
Or is there a case for some people getting more or less than the others?
Which categories of people might be entitled to get more food than the
others?

@ When things started to go wrong, some of the crew suggested that some rules
were needed. Do you agree? Why2 What do rules do2 Make a list of the
benefits of having some rules in this situation. Are there any disadvantages of
having rules¢ {(Remember there were rules on board the Merry Molly.)

® How does the behaviour of Jonas, who used force to get the best food, relate
fo the discussion of power and authority you had earlier?2 What do you think
is the reason for this kind of bullying behaviour? Is there anything the crew as
a whole can do about it2
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Thinking things through

@ Who should make the rules2 Some of the crew wanted to go back to having a
leader to tell them what to do. Is this the best thing? Is there a befter way to
run things on the island now? Make a class list of different ways in which the
crew could organise themselves. Think of the advantages and disadvantages
of each, then vote on the best one.

Moral reasoning

© Were some of the crew right to object that, because Nancy was a woman,
she could not be a member of the Island Council?

@ Why do you think the crew did not want to leave the Captain to the mercy of
Jonas? Should they have left Jonas to do what he wanted with Blud? Why did
it matter?

® The crew set off thinking they might save the Captain’s life. In your opinion,
did the Captain deserve this? Think of arguments which might suggest he
deserved it and others which could be used to say he did not.

® What should happen to Blud and Jonas now that they have been discovered
at the cave with all the treasure? Should they be believed?

@ Jonas and Blud have been caught stealing treasure which has already been
stolen. Does that make it all righte Who does it belong to?

Thinking things through

@ Do you think the crew found the best method of making decisions? What is the
difference between electing members to a council and having a system of full
democracy {where everybody is involved in making all decisions)?

@ Jonas wanted to pay the Captain back for what he had done fo him. Was this
right? What makes people want to “take the law into their own handsg”
Should Jonas accept the decision of the whole crew? Why or why note

Community building

@ Think further about taking the law into your own hands. In what ways does
this happen in school, or amongst people you know? Is it generally a good
thing to do or not? How would you decide?
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® Imagine a friend has just discovered that someone in the class has stolen a
pound from him or her. What arguments could you use to persuade them nof
to take the law into their own hands2 You could work on this in pairs.

Note: since chapter 5 is very short, it is probably better to discuss it together with
chapter 6.

Moral reasoning

@ Discovering the treasure caused quite a lot of unrest and disagreement
amongst the crew. Would it have been better for the crew if they had not
discovered it?

@ Nancy felt it wasn't right to take the treasure because it had already been
stolen and no one thought Greybeard had been right to steal it in the first
place. Do you agree with Nancy? Are the crew as bad as Greybeard? What
arguments could you use to persuade Nancy it was all right fo take the
treasure? Are they good arguments?

® Now that the crew has discovered the stolen treasure, what would be the very
best thing that could be done with it2

@ Assuming the members of the crew go ahead and take the treasure for
themselves, think of all the ways they could share out the treasure. Which
would be the best way, do you think?

@ Was it right for the crew to steal Greybeard’s ship? What arguments can you
think of for and against stealing it You could work in pairs on this and then
share your ideas.

@ Does the story end fairly, in your opinion? Why do you think so¢ Would it be
a fair punishment for Greybeard and his men fo stay on the island for the rest
of their lives? Could you think of a more appropriate punishment?

@ Was it a bad thing that the crew of the Merry Molly didn't take away any of
the treasure in the end?

@ Now that the crew is at sea again, who should be the captaing What reasons
might there be for having a single leader again or should the Council stay in
charge?
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Thinking things through

® The crew on the island might decide to share out their property equally. What
would be the problems of trying to do the same in our society?

@ Which is of more value to the crew, the food they found, or the treasure?
What makes things valuable? What are the most valuable things in life?

® Why is it that Nancy seems to have more of a conscience than the other
members of the crew? What do you think your conscience is and where does
it come fromg Can you teach your conscience o is it the other way round?

@ |s our conscience the best guide to what is right and wrong?

Preame/role play

@ Put Captain Blud on trial for being a cruel captain. The trial could be
conducted as follows.

Ask two pupils to prepare the case against the Captain. They ask the Captain
to explain his behaviour (such as abandoning ship first). They call witnesses
against him, using evidence from the story — they must not introduce any new
evidence.

Ask two pupils to prepare a defence for the Captain so that his side of

the story is heard. The defence case would be to suggest that the Captain
was strict but not cruel. The Captain is questioned so that he can explain
and defend his actions. Witnesses can be called to speak for the Captain,
if they can be found. Witnesses who spoke against the Captain can be
questioned. This would be to suggest they were trying to get their own back
on the Captain for some reason, or were lying, or could not remember the
facts clearly.

At the end of the trial both sides make a final speech to the jury, which is the
rest of the class. The class could decide a) if the Captain is guilty of cruelly
b} what the punishment should be.

Note: the suggested order above is not strictly how a trial is conducied in an
English court. With the help of a local police officer or magistrate, it would be
possible to run the Captain’s frial more accurately.
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All atf Sea

The sea was calm and a mist hung in
the morning air. On board the Merry
Molly, the crew were fed up. With
only a very light wind, they had been
travelling so slowly that they had not
seen land for weeks.

Captain Blud came on deck and
called to the crew to gather round.

“Now listen, everyone,” he said. “|
know you're bored with this voyage,
but | just wanted to say that I'm sure
we shall be getting somewhere soon -
| hope.”

“Can | ask where we are, Captaing”
said Jim, the first mate.

“No, you can’t,” replied Capiain

Blud, sternly. “We are at sea and
that's all you need to know. When |
think you need to know more than that
| will tell you.” A low murmur went

round the crew. Then Nancy, the
ship’s cook, spoke up.

“Are we lost, sire” she asked. Of all
the crew, Nancy was the one most
able to speak her mind in front of the
Capfain.

"Loste Certainly not!” replied the
Captain. “Why do you think we could
be lost? Don't you trust me? Hmmmg”
Nobody spoke. “WELL,” bawled the
Captain. "DO YOU TRUST ME, OR
DON'T YOU?2” His fat body quivered

with anger.
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Suddenly, there was a grinding noise
and the ship lurched to one side
throwing the crew into a heap against
the rails.

“Land Hol” called Amos, the ship’s
lookout, from under a pile of sailors.

“You fool”, shouted the Captain, "why
didn’t you see the land coming? That's
your job!”

"Because | was on deck, sir,” whined
the unhappy Amos. “You told
everyone to gather on deck.”

;H

"Everyone except you, | meant
roared the Captain.

“Then why didn’t you say so2” Amos
muttered. “How was | supposed to
know? Nobody tells me anything on
this ship. I've been stuck up on top of
the mast in the crow’s nest for three
weeks, day and night. I've hardly
spoken to anyone and there’s nothing
to look at except sea — when it's not
misty, that is. I've had enough!”

Captain Blud's face grew purple and
he seemed to pause as if making up
his mind what horrible punishment to
inflict on poor Amos. But before he
managed to speak, there was a loud
gurgling sound and the ship began to
move ... downwards.

“We're sinking!” shouted Jim.
“Abandon ship!”

"How dare you give the orders,”
shouted the captain at Jim. “Who's
the captain around here? Come back
you men, where do you think you're
going? | haven't fold anyone to
abandon ship.”

“But Capfain,” said Nancy calmly,
“you can't swim and the water is up
to your ankles.”

"HELP1”, cried the Captain.
“"ABANDON SHIPI CAPTAINS FIRSTI”

He raced to the side of the ship and
jumped overboard to where he
thought the lifeboat would be. There
was a huge splash as the capiain hit
the water and disappeared under the
waves. The crew held their breath in
fear, each one thinking about what
the captain would do to them if he
ever came up again. A few bubbles
rose to the surface where he had hit
the water and then suddenly, like a
great whale, the Captain rose out of
the water, blowing a tremendous
fountain of water into the air.

As if they were one person, the crew
turned round and ran to the other side
of the ship. In no time at all they were
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over the side. But instead of a series
of splashes, all that could be heard
was ‘plop’, ‘plop’, ‘plop’ as each one
hit a bank of soft sand.

What luck! They had been
shipwrecked on a desert island, in
the middle of the ocean ... with
the captainl

When the mist eventually lifted, the
crew of the Merry Molly looked
around them. It was irue, they were
on a desert island. How large it was
they could not see from the beach
where they had landed. Their poor
ship, with a huge hole in its side, was
lying wrecked at one end of the
beach, where a number of large rocks
jutted out info the sea.

“Now, men, listen here all of you,”
called Captain Blud, standing on a
chest which had been rescued from
the ship. He still wore his hat, but its
huge feather, of which he had been
so proud, was broken and limp.
Beside the feather a dead fish peeped
out over the hat's rim. To make matters
worse, the Captain’s coat and trousers
were lying over a bush to dry and he
did not look quite so important
standing there in his vest and pants.

“I said, gather round, you men, to
receive your new orders!” he
repeated. For @ moment no one
moved, then slowly they got up and
moved towards the Captain. “Now,

listen here,” he went on, “we've struck
a rock on this island and ... um ...
we're stuck here — for a while.”

“Only a while, Captaing” asked the
first mate, Jim.

"Well, I'm sure we'll get off

somehow ... fairly soon. Anyway the
first thing to do is to build some
shelters.” The crew agreed. “The first
one will be for me, a separate one for
Nancy, and then you can build a
great big one for you all to share.”
The crew felt that was not such a
good idea, but no one was brave
enough fo say so. Just at that moment
a bird Hying overhead spotted the fish
in the rim of the Captain’s hat and
flew down to steal it. This greatly
alarmed the Captain who flapped his
arms in panic and his hat slipped
softly to the sands. The crew could see
the Captain for what he was now — a
small man with a bulging tummy, going
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bald. A man frightened of a bird.

At that moment, Amos, the ship’s
lookout, spoke up. He was angry.

“Why should you have more than us2”
he demanded. “Is this your island2”

"WHAT DID YOU SAY2” roared the
captain, the way he always had on
the ship. “I'M THE CAPTAIN HERE,
AND YOU WILL OBEY ORDERS!” He
was going red in the face. “Arrest that
man, I'll have you flogged!”

But a change had come over Amos.
“You blamed me for not spotting
that rock, but it wasnt my fault.

It was your fault we were lost. You
didn’t know where we were ~ that's
why we hit this island. You can't
blame me for this mess.” There
was silence except for the sound

of the waves lapping on the shore
and the sound of the crew’s teeth
rattling with fear.

“ARREST HIMI” roared Captain Blud,
going as red as the sound of his
name. But no one moved.

“There’s the real villain,” shouted
Amos, pointing to the Capfain. “He
can't hide behind his big hat and his
feather now. If he stays our leader,
we'll never get away from here. | say,
he’s the man to arrest!”

“YEAH!" cheered the men, and in no
time at all three or four of the crew
had forced the Captain’s hands
behind his back and were tying him

up with their neck scarves.

“What now?” said the men to the rest
of the crew. “String him up!” shouted
one. “Kill him!,” cried someone else,

“he deserves to die.”

“Waitl” cried Jim above the noise.
“Perhaps killing is too good for him.
Why put him out of his misery? Let's
make him suffer like he made us all
suffer. Did he care about you, or me?
He only ever cared about himself.”

“There is another way of looking at
it,” said Nancy stepping up. “The
captain can't hurt anyone now.
Wouldn't it be better to give him the
chance to make up for the paste
What's the point of revenge? He
could work for the rest of us. In fact,
since he likes food so much, why not
make him the cook?”

It was an idea no one could resist.

Later that day, the same day of the
wreck, the crew were beginning to
feel hungry. Soon, it would be night.
No one had found food and nothing
had been done about where to sleep.
A few of the crew had wandered off
to look around, others were lying on
the beach, just glad to be free from
being forced to work all the time.

Jim, who now thought he should
probably take charge, suggested that
a few of the men should go to the
wreck of the ship to see what they
could rescue.
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"We might even find something to
eat,” he said. One or two of the men
brightened at this thought and agreed
to go. As they were about to leave,
Jim said to the rest of the crew:
"While we're gone, why not see if
you can make some sort of shelter for
us to sleep in tonight — in case the
weather turns bad.”

“Aye, aye,” said Amos, “| don’t mind,
but only if the rest of them give a

hand. Look at them lying around.” But
the others were not very keen fo help.

“You can’t make us work,” said one.
“There's no Captain now, is there,
Blud2” Everyone looked at the man
who had been their captain. He was
trying to build a fire, in case there
was ever any chance of cooking
something. Blud said nothing and kept
working. He knew what those men
might do to him if he stopped.

Nancy agreed to help Amos look for
a place where they could shelter and
they went off. After a while, Jim and
his party arrived back from the wreck.

“Hey, you men,” he called, “look
what we've found. The ship is
breaking up but we found the
captain’s private store of food.”
Greedily all the men on the beach
leapt up and made a grab af what
had been found. There was meat, fish,
fruit, and all kinds of things that had

151

nof been seen since they had left port.
A fight broke out between two of the
men over a large piece of salt beef.
Jim broke it up.

"Hold back, you two,” he ordered.
"You're trying to grab this food and
you did nothing fo help find it or
bring it back.” One of the men,
whose name was Jonas and who had
a reputation for being rough with
people he didn't like, had hold of

the meat.

“Don't tell me what fo do, Mister
mate,” he growled nastily. “I'm
hungry. I've got this here meat and
I'm keeping it — unless anyone wants
to take it off me.” It seemed that no
one was willing to try. Jonas sat down
and deliberately started to eat the
meat in front of the others, staring at
them in defiance all the while.

When Nancy and Amos got back,
they knew something had happened.
Jonas and two of his mates were some
way off with a pack of food, whilst
the rest of the party had eaten the
remains of what had been brought
from the ship.

“We found somewhere which could
easily make a good shelter for all of
us,” Amos announced. “It's a cave up
on the high ground. If's a strange
looking cave, with a mouth shaped
like a heart.”





“But there's not much food around up
there,” added Nancy, “except for some
disgusting berries.”

When Nancy heard that the men had
not been able to share out the food
properly and that nothing had been
saved for her and Amos, she was
furious.

“We can’t go on like this,” she
stormed. “We've only been on this
island for a few hours and things have
started to go wrong. We'll never
survive if we don’t work out how to
share out the work and the food -
and anything else we might find.
What we need are some rules.” Jim
knew Nancy was talking sense.

“That's all very well,” he said, “but
how are we going to decide the rules
~ and what happens if someone
breaks them?”

“Perhaps it would be better if we had
a leader ~ at least we would know
what to do,” said one of the crew.

"What?” said Jim, “we've only just
got rid of one. Do we want another?
What is to stop a leader being
unfairg”

“But at least you don't get chaos,”
said the first man. “Perhaps chaos
is worse.”

It was beginning to get dark and the
crew of the Merry Molly were still
arguing about how to organise

themselves. It was clear there had to
be some rules but who would make
them? Someone suggested Jim, as
first mate, should take charge. He
was liked by most and was a fair
man, although he had o fierce temper
when roused. One of Jonas’ friends,
a man called Tom, said he thought
the new leader should be the best
fighter — that way you could make
sure everyone obeyed the rules. Not
many of the crew believed that Jonas
would make the best leader, though
no one wanted fo say so. There was
an awkward silence.

Then Nancy said: “Why not have a
council, with three or four members?
That would be fairer. That way, no
one person could take over.” Most of
the men agreed and they had soon
decided to vote for three people.

“Can we vote for anyone?” asked
Amos, “even the Captain?” A great
roar went up, “Nol Never!”

"Well what about Nancy?2” suggested
Jim. “Nancy’s a woman,” objected
Tom. “You can’t have women leaders.
It ain’t right.”

“What do you know about what's
right, Tom?” Jim replied, “Nancy talks
more sense in her sleep than you do
wide awake.” The men laughed and
Tom snarled.

The darkness fell quickly. In the gloom
no one noticed Blud creep away from
the fire info the cover of the bushes.
No one, that is, except Jonas, who
saw a chance to get rid of the man
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he hated most in the world. Jonas
decided to follow and, bit by bit,
edged away from the group after
his prey.

When he reached the bushes at the
fop of the beach, he was surprised to
find that Blud was nowhere to be
seen. Under the trees it was much
darker. Just then the crack of a stick
up ahead told Jonas that Blud was
heading in the direction of the rising
ground. He ran forward as quietly as
he could. After a few minutes, the
frees began to clear and just ahead
of him Jonas saw Blud at the mouth
of a cave. He saw at once that the
mouth of the cave was in the shape
of a heart.

Jonas stayed hidden behind a tree
and called out, “Blud!” Blud stopped
dead in his tracks. There was a look
of terror on his face, which was clear
even in the half light. Blud looked all
around but he could not tell where the
voice had come from.

“Who is it?” he called. “What do you
wante”

“I want you, Blud,” came the voice
through the trees. “Your time has come
to pay for all those years you treated
your crew like dirt.”

“{ didn't really mean it,” croaked the
ex-Captain. “We had fo have
discipline. We had to have law and
order.” The Captain was edging
backwards into the cave as he spoke,
his whole body shaking.

“You had me flogged for stealing a
ship’s biscuit,” Jonas’ voice went on,
“and | wasn't the only one. | want
revenge, Blud. They should have
strung you up on the beach. Well, if
they won't do it, 1 will.” And Jonas
slowly stepped out into the clearing.

“No, wait, Jonas,” said the captain as
Jonas grasped him by the throat,
lifting him off the ground. “Listen to
me. If you let me go, | can make you
rich beyond your dreams.”

“LIAR,” shouted Jonas, thrusting Blud's
head back against the cave wall.

Blud could barely speck and the veins
stood out in his neck and temples as
Jonas tightened his grip.

“It's true,” he croaked. “Let me speak.”
Jonas relaxed his grip just enough.

Blud tock a deep breath. “This cave,”
he said, “it's got a heart shaped
mouth. This is the cave Nancy and
Amos found earlier. | heard them
talking about it.”

“What of it2” snarled Jonas.

“I've heard of this cave,” Blud went
on. “There'’s a saying —

He who finds the cave with the heart,
From the treasure of Greybeard, no
more will part.

We've accidentally found the island
where Greybeard stores his treasure.”

“So you thought you would sneak
away to steal it, did you?"” Jonas
demanded.
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"No,” said Blud, “I thought that if |
found the treasure for them, the crew
would make me captain again. As it
is, | suggest you and | share it out
between us.”

“But you said Nancy and Amos have
already found this cave,” snorted Jonas.

“But they don’t know there’s treasure
hidden inside,” said Blud, getting his
voice back. “"Wouldn't they have said
something if they'd found it2”

“True,” said Jonas, his eyes brightening,
“that means you and me are the only
ones who know ... so why don't | kill
you now and take it all for myselfe”

Blud swallowed hard and thought
quickly, “Er ... because if they think
this is a good place to shelter, they’ll
be here before long. We've got to find
the treasure and move it somewhere
else, fast. That means both of us.” That
was enough for Jonas, He dropped
Blud like a stone and ran into the cave
at tull speed, tripping over an outcrop
of rock in the darkness. Blud was
kissing the ground and weeping,
happy to be still alive. When he heard
the crash, he found some dead grass
and wood in the enfrance to the cave
and set fire to it, making a torch. This
gave them the light they needed and
what they saw beneath the dancing
flame, made their hearts pound.

"We're truly rich, Jonas,” Blud
whispered, “and now there’s not a
second to lose.”

Back on the beach, the crew had
finally setiled things. Sitting around
the fire in the evening light, they
felt pleased with themselves. Jim,
Nancy and Amos had been elected
as the council of leaders and the
talk was now of what to do

the following day to run things
properly. The fire was beginning

to die down.

Suddenly, someone noticed that Blud,
who had been tending the fire, was
not there. Different voices were saying
"He's gonel” “Where is he?” “Let's

get him”,

But Jim said: "Well he can't get far, he
can't get off the island. | suggest we
leave it il the morning and search for
him then.”

Then Tom called out: “Jonas is
gone as well. Maybe he went
after him. If he caiches Blud, he’ll
kill him.”

They decided to split into two parties
to search for Blud and Jonas and then
fo meet at the cave Nancy and Amos
had found for the night which was on
the rising ground towards the centre
of the island.

Half an hour later, it was almost
dark as Jim's party approached the
cave. Moving quietly through the
undergrowth they rose higher and
higher. Up achead, Nancy noticed
a glimmer of light. Suddenly,

it disappeared.
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“It could be Blud,” said Jim. “Let’s
surprise him.” Making no noise at all,
the party spread out and came to the
edge of the small clearing, around the
mouth of the cave. There was no sign
of the light and no sound at all, Just
as they thought they must be mistaken,
the light flashed info view again as
Blud and Jonas came from the back
of the cave. They were arm in arm
and draped everywhere with

priceless jewellery.

“Well, well, well,” said Jim, stepping
into the clearing. “This is a sight | didn't
think I'd see.” Out from the bushes
stepped ten more of the crew. There
was a brief silence as Blud and Jonas
stood there, discovered in the act.

“Shipmates,” cried Jonas, “We've
got good news for all of yel We're
all rich?”

Chapter 5

The following morning, the whole
crew was arguing about what to do
with the freasure which had been
discovered the night before. They had
emptied the contents of the cave and
brought it down to the beach where
they had landed the day before. They
were wildly excited because no one
suspected that some of the treasure
had been hidden somewhere else by
Blud and Jonas. By the time they were
discovered at the cave, they had
already removed thousands of pounds
worth of gold and hidden it in a hole
under a huge rock near the cave.

The crew couldn't decide what to do
with Greybeard’s money. How should
they share it out? Should everyone get
an equal share? Should those who
found it get more?2 What about those
who might need more money when
they got back to England?

“What's the point of all this money,
when there’s nothing to spend it on2”
said Amos gloomily. “I'd much rather
have something to eat, at the
moment.” Nancy was uneasy about
the whole thing.

She said: “I'm not sure it's right fo
take this gold, anyway. It's still
stealing and that makes us no better
than Greybeard himself.” But no one
else seemed fo agree.
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Blud and Jonas said nothing. Things
were going well for them. The crew
had believed Blud's story about
recognising Greybeard’s cave and
checking for them. As things stood,
they might get a share of what was
on the beach, AND be able to pick
up the hidden loot later.

Suddenly Amos called out: “Look
there’s a ship on the horizon.” It was
true. Coming info view was a ship in
full sail. Some of the men began to
wave and cheer, jumping up and
down to try to affract the ship’s
attention, even though it was still very
tar off.

"I suggest we're careful until we know
who's on that ship. I've got a feeling
about it,” said Jim. “Let's take cover
until we know what it's doing.”

As the ship grew nearer, Jim was
more and more cerlain it was a
pirate. There were guns bristling from
the side and no flag was flying.
Whilst it was still half a mile off, the
ship appeared to be changing course
so as to pass by the island. The men
sighed with relief but Blud had a
thought.

“That could be Greybeard’s ship and
he could be planning to anchor on the
other side of the island, out of the
wind.” There was panic af the thought
that Greybeard and his men would
soon set fool on the island. For certain
they would go to the cave, and
discover the theft.

“Let's put it all back, quick,” suggested
Amos. No one waited fo take a vole ~
it was the quickest decision they had
made since landing. Everyone began
scooping up armfuls of the treasure
and running up the beach to get to
the cave before Greybeard and his
men. But would they be in time?

It was a sorry sight seeing the crew of
the Merry Molly crashing through the
trees, tripping over creepers and each
other in their desperation. Each time
someone fell, some of the treasure fell
from his hands or his pockets so that
by the time they all arrived at the
mouth of the cave there was very litile
left. Most of it was lying on the forest
floor, stretching back along the way
they had come. Some bracelets and
necklaces were even dangling from
bushes and glinting in the morning
sun like the fruit of a mythical tree.

“This is disastrous,” whined Blud,
“we're finished, finished. We're as
good as dead. No hope. Our lives
are over.” And he fell on his knees
and clasped his hands together, as if
in prayer.

“Oh do shut up,” said Jim, “you never
were any good in a crisis. Now listen
everyone, I've had an idea, which
might just save us. What will
Greybeard and his men do when they
find their freasure spread all over the
wood?2”
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“Kill us all in the most horrible way
imaginable!” wailed Blud. By now, the
tears were streaming down his cheeks
and collecting in the creases of fat
under his chin.

“Be quiet,” shouted Jim, “or I'll be
tempted to kill you myself. Now where
was 12 Oh yes, what'll happen when
Greybeard gets to the cave?”

“Well,” said Nancy, “they’ll see the
treasure spread everywhere and start
collecting it up, | suppose.”

"Exactly,” said Jim. Amos could see
what was in Jim’s mind.

“Then they’ll think that the thieves
made off in the direction of our
beach,” he said, “spilling the treasure
as they ran. So they will follow the
direction they think the thieves went.”

“You're right,” said Jim, “and when
they do that we'll head in the other
direction. Listen! If I'm not mistaken
that could be them approaching now.
Now follow me, all of you, and don't
make a sound. Our lives depend on it.”

Jim led the crew off into the
undergrowth so that in a few minutes
they were well hidden in a spot from
which they could just see the mouth of
the cave through the leaves.

They were only just in time. Through
the frees, they heard voices
approaching, laughing and singing
pirate songs, just as fierce pirates are
supposed to do. But when they
reached the cave they soon stopped
singing. A howl of rage went up from

their leader, Greybeard himself, which
set all the crew of the Merry Molly
quaking just to hear it. The pirates
began to gather up the scatfered
booty. Then, just as Jim had predicted,
they began to follow the trail of
treasure away from the cave and their
voices faded to nothing.

“Right,” said Jim, “| suggest we follow
their trail back to their ship. All in
favourg”

“Aye, aye,” they chorused (very
quietly) and in just a few minutes they
were at the edge of the trees and then
were running across the open sand
towards two rowing boats pulled up
on the beach.

“What luck,” shouted Amos, “there’s
no one guarding the boats.” Neither
was there any one guarding the ship
because none of the pirates had
wanted to be left on board whilst the
others went off for the treasure.
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As soon as the crew of the Merry
Molly were on board, they knew

exactly what to do, without being told.

Some went to the anchor and began
hauling it up whilst others went up the
masts to unfurl the sails. As the sails
dropped, they began to fill with wind
and the ship moved slowly away
towards the deeper water.

As the ship rounded the headland, the
wreck of the Merry Molly came into
view and the crew could see
Greybeard look up in astonishment at
the sight of his own ship sailing away.
How they cheered as they watched
Greybeard throw his hat to the sand
and jump on it. Then he threw one of
his men to the sand and jumped on him.

“He stole all that treasure, now he can
enjoy it for the rest of his life,”
laughed Amos.

“I'm glad we've left the treasure
behind us,” said Nancy, serious for a
momeni.

Blud looked at the happy crew.

“So it all turned out well, after all,” he
said, “We can get back to normal
now, can't weg”

"Yes, we can,” said Nancy, “we
certainly can.”

“Right then,” said Blud, who was still
in his vest and pants and beginning to
feel cold in the stiffening breeze. “V'll
just go and find one of Greybeard’s
spare uniforms.”

“Yes, and when you've done that,”
said Nancy, “you can start cooking
the dinner.”
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A problem for Mr and Mrs Shah

Key ideas

@ shoplifting as a crime
® victims of crime

@ consequences of crime
@ punishment

This story is about shoplifing and its consequences both for the shopkeeper and
the people involved. Mr Shah runs a corner store near a school and becomes
aware that some of the children are regularly stealing sweets from him. His
problem is what to do about the problem. On the one hand, he would like the
children fo stop stealing. He has no wish to see them develop bad habits and
besides, he is losing money regularly because of the thefts. On the other hand,
he redlises that children often do not think clearly about their actions and is fairly
understanding, at least to the point of not wishing to get the children into

serious trouble.

Stealing from shops is one of the commonest forms of crime involving children
and young people. For whatever reason they do i, they offen have too little
regard for the consequences of their actions and this story is really designed to
help them understand that on the receiving end even of minor shoplifting offences
are real people who feel the effects.

Below are some of ihe issues you could explore arising from this story.
Remember to ask the children if they would like to raise any issues of their
own for discussion.

Moral reasoning
@ Why is Mr Shah worried? s he right to be worried, in your opinion?

@ Do you agree with Mrs Shah that shoplifting in a small way can lead to bad
habits? What does this mean and how might it happen?

® Most people agree that shoplifting is wrong but they might give different
reasons for believing this. Work in pairs or small groups to think of as many
reasons as you can why shoplifting is wrong. Share your ideas with the class
and see how many reasons you can come up with in all. Pick out what you
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think are the best reasons as to why shoplifting is wrong. Which reason does
the class as a whole think is the best reason?

@ Think of all the choices open to Mr Shah. What do you think would be the
best thing for him to do?

® What would be the best thing that could happen to the children, in your
opinion?

® Mr Shah is not keen to see the children punished. Mrs Shah believes they
should be punished. Who do you agree with and why?

® Mr Shah has always been kind and friendly fo all the children in the shop.
Why do you think some of them are stealing from him2 Are they being unkind
or ungrateful to Mr Shah personally?

@ Would it be fair if Mr Shah stopped selling sweets altogether? Who would it
be unfair to8 Can you think of other examples where crime [eg stealing cars)
unfairly causes problems for innocent people?

@ Does the local school have any kind of duty to do anything in this situation, in
your opinion? Why2 What can schools do in situations like this?

® What arguments might you use to persuade the boys in this story that what
they were doing was wrong? Write them down and compare your arguments
with those of others. Which do you think they might listen 108

Thinking things threugh

® There is an old saying “Spare the rod and spoil the child”. What do you think
this means and how much do you agree with it? Have a class debate on
discipline — is it necessary and what is the best kind of discipline?

@ Thinking about wrong-doing in general, draw up a list of things we should
take into account when considering whether an action is wrong. In other
words, how do we know if something is wrong? Make a list of the things we
might look for.

® Do you think that children who “get away with” one kind of crime are more
likely to commit other kinds of crime2 Why do you think this?

@ Why do you think stealing is so common? How serious a problem is it
generally, in your opinion?

@ If Jimmy Spicer claimed that he was stealing from the shop because he was
hungry in the morning, would that be o reason or an excuse for his action?
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What do you think is the difference between a reason and an excuse?
® Here is a list of statements: are they reasons or excuses?
“I'm sorry I'm late, Miss, | couldn't find my homework.”
“I'm sorry I'm late, Miss, I've been to the dentist.”
“| admit | stole the pen from the shop. | didn't have anything fo write with.”
“| admit | stole the pen from the shop. My friend told me to do it.”

“Yes, | was speeding, officer, my wife is having a baby and | have to get
her to the hospital urgently.”

“Yes, | was speeding, officer, | was late for work.”

Try making up some of your own.

Community building

© Have you or your family ever been affected by theft? Share your experiences.
How do you think it feels to be the innocent victim of a crime?

® Find out how much of a problem stealing is to the school as a whole. In what
way is the life of the school affected by stealing?

@ How do you think people in your local community are affected by stealing? Is
it a lot or a litlle? You could invite a local police officer to talk to you about
the extent of stealing in your area. In what ways are people affected by it2
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A Problem
for Mr and

Mr Shah could not sleep. He was
worried. His wife said he was always
worrying about something. This was
true but this time Mr Shah thought it
was serious.

The trouble was that their shop was on
the corner of Downham Road, right
next fo Downham Road Primary School
and every day children came in to buy
sweets, crisps, drinks and toys to take
to school. Then, in the summer, they
came in again on the way home for
ice creams and more drinks.

“Where they get the money from, |
don’t know,” he used to say to his
wife, shaking his head. But Mr Shah

Mrs Shah

was a good shopkeeper and he had
a knack of knowing just what his
children would like, so that year by
year the amount the children spent
went up and up.

At the wholesalers, he would stand
and look at a new range of sweets
and say: “Yes, my children will like
those.” He always cailed them ‘his
children’. And to this day he has
never made a wrong choice.

So why was Mr Shah so worried? His
worry had been growing for o long
time. He had a problem in the shop
and he did not know what to do
about it. As he lay awake in bed, it
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went over and over in his head. He
tossed and turned and eventually
woke his wife.

“What's the matter, dear?” she said.
“It's my children,” he said.

“They’re not your children,” said Mrs
Shah. “Let their parents worry about
them. Go back to sleep.”

“It's not as simple as that. Some of the
children are stealing from the shop.”
Suddenly Mrs Shah was awake.

“What?” she said, sitting up and
switching on the light. “How do you
know?e”

“| see them, that's how | know,” Mr
Shah said. “| watch them doing it.”

“All of them®” said his wife. “You
watch them?g”

“It's not all of them, of course. Most of
the children are perfecily honest. It's
just a few.”

“Well then, if you know who it is, you
can tell the police, can’t you?” Mrs
Shah protested.

“That's just it,” Mr Shah replied, his
voice rising, “l don’t want fo involve
the police. | don’t want to get these
children into that kind of rouble.”

“But if they're stealing from us, they
deserve fo get info trouble. I'm going
fo call the police myself, right now.”

“Calm down, my dear, it's four
o'clock in the morning. The police

won't thank you if you call them now.
Besides it's not such o lot of money.”

“But it is to us,” insisted Mrs Shah.
“This is how we earn our living. How
would they like it if people were
stealing from their parents? That is
money stolen from their family.”

“One or two of them don’t have any
money,” said Mr Shah thoughtfully.
“I know young Jimmy Spicer getfs no
breakfast in the morning.”

“But that still doesn’t make it right to
steal,” Mrs Shah insisted. “l would
rather give him a packet of crisps than
have him steal them. He is going to
get into bad habits.”

”l

Mr Shah was quiet for a moment.
suppose we could stop selling the stuff
the children come in for,” he said. “At
least then | wouldn’t have to worry
about the problem.”

“And would you be happy then?”
said his wife, looking at her husband’s
troubled face. He looked at her. She

knew what his answer would be.

“I'd hate it,” he said.
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Making Choices

The theft laws are the ones most commonly broken. Crimes against property
comprise about 95 per cent of all criminal activity.

The exercises below encourage pupils to consider more deeply some of the
issues relating to owning and stealing property. They should not be used o
promote a feeling that there are right and wrong answers, but to expand pupils’
awareness of the choices they face in such situations and fo understand better the
possible consequences of their actions.

Give out the situation cards and ask the children to work in small groups to
answer the questions for each situation. Encourage wide discussion before they
come to a decision. (It might be useful to do the first one aliogether.) When the
groups have finished, bring the class together to discuss their findings. Encourage
as careful thought as possible. Use cues such as: “Why do you think that2” “Is
that fair on X2” “Does A have any kind of duty towards 88"

Decision-making exercises

1 Two or three friends are walking home from school one day and find a purse.
It is old and battered. Inside is a £5 note and a few coins. There is no name
but there is a photograph of a little girl.

What choices do they have? What should they do?

2 Kim has just been given £5 by a relation. She and her best friend Nadia
decide to go to the shops and buy lots of sweets, crisps and drink to have a
good time. Just as they come out of the shop they are met by Tajwinder, who
has just joined their class. Kim feels she ought to invite her along but she
would prefer to keep all the goodies to herself and Nadia.

What choices does Kim have? What should she do?

3 Out shopping one day in the supermarket, Clement noticed an old lady
putting a tin of baked beans into her bag, not her troliey.

What choices does Clement have? What should he do?

4 Professor Smith is a famous archaeologist and is in Egypt looking for the
treasure of Tootuncatman. Late one day, he and his assistant Karl find o tomb
full of valuable remains. The professor decides to wait until the morning to
begin unpacking it. In the night, Karl goes into the chamber. He knows that if
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he were to take and sell any one of these pieces, he could be rich. The
professor would never know. He could use the money to send to his parents
who depend on him.

What are Karl’s choices? What should he do?

Andy suspects his older brother Ken is stealing from the local shops, along
with some of his friends. He doesn’t want fo get him into trouble but neither
does he want Ken to be a thief. The longer it goes on, the worse things could
become.

What are Andy’s choices? What should he do?

Class 5R are going on a school trip to a stately home as part of their history
project. The trip is for two days and it will cost £20 each. Miss Rose knows
that some of the children are finding it hard to pay for the irip. Dipika’s
parents are not well off because her father is out of work. Miriam's parents
could not pay for the trip but Miriam earnt the money by washing her
neighbour’s car for weeks. She saved up everything she earnt for two months
to pay for the trip. The other children seemed to have no trouble in paying for
the trip.

One week before the trip, after everyone had paid, Miss Rose received £50
towards the trip from a school governor. The governor says she can use it how
she likes. There are 25 children in the class.

What choices does Miss Rose have? What should she do?

Mr Samuels caiches Luther stealing scissors from a school stock cupboard. This
is the first time Luther has been caught but there has been an increase in the
amount of stuff stolen from school lately and Mr Samuels wants to stamp it out.

What choices does Mr Samuels have? What should he do@
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What's it Worth?

Aims

® fo encourage imaginative and empathetic thinking

@ to encourage understanding that people may place great value on items of
little monetary worth

@ to stimulate discussion about values.

It is best if the game is played in groups of three. (It may also be played in
groups of two, four or five players.)

Photocopy the cards and cut them out. Put ‘person’ cards and ‘item’ cards in
separate envelopes. Give out one set of each per group. It might help if they are
copied onto different colour card.

Before play begins, shuffle the two sets of cards and place them in two piles
face down,

For groups of three
There should be two players and one judge.

Each player takes a card from the top of the Person set and looks at it.
(it should be placed face up in front of the player.)

The judge takes ONE card from the item set and tums it over so everyone can
see the item.

The players take it in turns to give a reason why that item may be important {of
value) to the person on his or her Person card. The players continue giving as
many reasons, in turns, as they can think of. The player who can keep on
thinking of reasons when it is their furn is awarded the ltem card by the judge.
It is the judge’s task fo decide if the reasons given are acceptable.

When one item has been awarded, the players take another card each from the
Person set and the judge shows another Item card. Play continues until all the
ltem cards have been used up.
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For groups of two, four or five players

In pairs do without judge - players have to discuss and agree with each other's
reasons.

In fours — work as two pairs or have two judges.
In fives — work as two pairs and have one judge {this works very well).

After the game the teacher and pupils may talk about the nature of the items and
the values people have given them. What might people feel if these things are
lost or stolen? Share personal experiences of items which people value highly.
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Person Cards
(Copy and cut out)

A 10-year-old boy

A police officer {female)

A 10-yearold girl A farmer
A soldier A vicar
A builder A doctor (female)

Man of 35 in a wheelchair

An elderly person

A rich businesswoman

A teacher {female)
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Item Cards
[Copy and cut out)

A bunch of flowers

A radio

A teddy bear

A box of chocolates

A pencil and paper

25p

A photograph of a child

A wedding ring

A penknife

A £5 note

A book

A car
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This unit looks at the need to respect differences
between people whether these are based on gender,
race, disability, appearance, or something else. The

effects on people’s intolerance and unkindness

are explored.

A Friend for Furouk = u story for Key
Stuge 1

The Unluckiest Woniun = a story for Key
Stage 1 or 2

Speuking for Ourselves = a numher of disabled children
talk about what it is like heing the sume but different
from others

The Bridesmaid aund the Dragon ~ a story for Key Stuge 2
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A Friend for Farouk

Key ideas

@ respecting racial and cultural differences
® concern for others

@ freedom from discrimination and prejudice

This short piece is based on a frue story and recounts the isolation of Farouk as
he tries fo seftle into a new school in which the children are not very welcoming.
In Farouk's case, the barriers are partly cultural and linguistic af first. Eventually,
Farouk finds a friend in Lenny, who is a traveller and is equally an outsider.
Together, Farouk and Lenny can support each other but when Lenny goes away
again, Farouk is faced with the prospect of returning to his former isolation.

The events are seen through the eyes of Farouk in order to increase children’s
ability fo understand how it feels to be isolated and rejected. The stary offers the
opportunity for children to explore different kinds of prejudice and can be used
to challenge children to examine the factual basis of the stereotypes they are
familiar with.

Teachers of older juniors might find it interesting to adapt a technique used in a
research project on prejudice in the United States. The teacher divided the class
into blue-eyed and brown-eyed children and gave one of the groups certain
privileges (eg they would always be allowed to speak first). The situation was
sustained for some time and was then reversed and the class discussed their
feelings about it all. Such a technique can be effective in terms of experiential
learning but must be handled with a great deal of caution. It might be worthwhile
seeking the backing of the head in case of complaints from parents that their .
children were unfairly treated.

Below are some of the issues you could explore arising from this story. Remember
fo ask the children if they would like to raise any issues of their own for
discussion.

Moral reasoning

@ Why do you think Farouk was not made to feel welcome at first? Think of all
the reasons you can.

@ Was Farouk treated fairly, in your opinion? I not, why not? What should the
children in his class have done differently? Why?
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e Now think about Lenny. In what ways was Lenny treated like Farouk and in
what ways was he treated differently from Farouk? What is the evidence for
this2 Do you think:

a) Farouk was treated worse than Lenny;
b) Lenny was treated worse than Farouk; or
c) they were treated the same?

@ Was there any truth at all in the stories that people told about Lenny? If not,
then where did these ideas come from2 Why do you think people would
believe stories which might not be true?

@ What arguments would you use to tell the boys who were unkind to Lenny to
leave him alone?

@ Think of some rules about how we should treat other people in the class or the
school. You could work in pairs first, then share ideas to make a class list.
Choose the rules you think are the best.

Thirking things through

@ If someone is treated unfairly because of general ideas about the group of
people they belong to, this is called stereotyping. Stereotyping happens to a
lot of people. It is helpful to be aware of all the ideas which common
stereotypes conjure up. They are often spread or kept going by people who
do not like particular groups. Match up these common stereotypes. Notice that
they are usually {though not always) unkind or designed to put someone
down.

Common stereotypes:

a) blonde women [not blonde men) 1} careful with money, mean

b) gypsies and travellers 2) not very emotional

c) Irish people 3} very athletic

d) African British people 4) not very clever

e) Jewish people 5) not well educated

f) Scottish people 6) careful with money, mean and no
sense of humour

g) English people 7) not to be frusted
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@ There are laws against treating people unfairly because of their race, skin
colour or nationality. Do you think the law can change people’s affitudes?
What else might be done to help people of different communities get along
together?

® Why do children pick on others to make them unhappy?

Community building

@ How do you think Farouk and Lenny felt when they were left out and teased?
Have you ever felt like that? Share experiences. Did things get better for you?
Were you able to do anything about it2

® Draw up a charter of rights for pupils in school. It could begin something like
this:

H

"We believe that all pupils in our school have the right to. .
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A Friend for Farouk

When | started school, my family had
only just arrived in this country. They
had come from a part of the world
where there had been a lot of fighting
and killing. My parents wanted me to
grow up somewhere where it

was safe.

Life in a new country is very confusing
and it was hard going to school at
first. | could hardly speak any English
and it was very difficult to understand
what | was supposed to do and, worst
of all, it was hard to make friends.

My teacher took a special interest in
me. | was glad because the other
children in my class did not seem to
notice | was there. When it was fime
to choose who to work with | found

myself alone and when it was fime to
line up | never had a pariner. My
teacher would say: “Come and let me
hold your hand, Farouk,” and | would
put my hand into hers. The other
children would notice me then and
sometimes Andy, Martin or Sally
would give me a funny look or even a
sly kick without my feacher seeing
them. | never knew why they did that.
| had done nothing fo them.

By the time | moved info my next class
| had learnt to say quite a lot and |
could understand what the others
were saying. But | was still left out of
things. | went to school, | sat down, |
tried to do my lessons but, when
playtime came and we all went






outside, | was alone again unless my
big brother came to play with me.

Then the day | was dreading arrived.
My brother left the infant school and
at playtimes there was no one aof all
who would play with me. | hated
going out fo play and | used to try to
think of any excuse | could to stay in.
| began fo think that it would always
be like this, but one day | heard an
excited buzz in the classroom. A new
boy was joining our class. | heard
someone say that he had been to lots
of schools because his family moved
around a lot,

The morning the head teacher brought
the new boy into the class was bright
and sunny. | remember that the sun
shone on his blonde curly hair, Like
me, he looked different from the other
children. His deep brown eyes
sparkled in his rosy face as he gazed

around at the class and then his eyes
met mine. The teacher put him on my
table and | got the surprise of my life
when he ignored the other children
and turned fo me.

"What's your name?” he said to me.
“Farouk,” | said, “what's yours2”

“Lenny,” he said with a smile. “Do
you want to see my lorry2” And he
showed me a toy lorry. Lenny said his
Dad drove a lorry like that. He let me
hold it. | felt warm inside. When it
was playtime, | showed Lenny the
playground and we played on the
climbing frame. He was a brilliant
climber. After that we became very
good friends.

We helped each other with our work
and play. We learnt to read fogether
and when school was over, we offen
played together. Lenny came to my






house sometimes. | found out that
Lenny and his family lived in a huge
caravan. It was beautiful. | remember
wishing that | could live in one, too. |
thought it must be marvellous to be
able to move your house around
whenever you feel like it,

After one and a half terms, that is just
what happened. Lenny suddenly
started to be away from school. |
missed him a lot and at playtimes |
was on my own again. Then after a
few weeks, one dinner play, | noticed
something happening near the school
gates. A group of boys were crowding
round somebody and when | caught a
glimpse of who it was, | was so
excited. It was Lenny — he was back!
As | ran towards the boys | knew
something was wrong. They had
formed a circle around lenny and
were chanting things at him.

“Traveller! Traveller!” they shouted
and one of the boys jumped on
Lenny and started to hit him while
the others cheered.

| wanted to shout “Leave him alonel”
but the boys were bigger than | was
and | was scared they would turn on
me. They were shouting horrible things
at Lenny which | knew were not frue.
They said he had no furniture at home
and that he pinched things. | knew that
wasn't true but who would listen to
me? By this time Lenny was in tears
and | wanted to make them stop. As |
ran to find my teacher, the bell went
and the boys ran away from Lenny skill
shouting at him over their shoulders.

They were patting each other on the

back and laughing at how clever they
had been.

| was so pleased to see my friend
back again.

“Why were they shouting those things
at you?” | asked.

“They always do to travellers,” said
Lenny. “Because we don't live the
same way they do, | suppose. At my
last school it was worse.”

Not long after that Lenny told me his
family was going away for the summer
to a different part of the country but
Lenny said he hoped to come back in
the autumn.

After Lenny went it was like the old
days — nobody to talk to or to work
with or play pretend games with. |
missed him. Every morning as | went
to school | hoped this would be the
day Lenny would come back. | used to
think about all the games we would
play when he was there again. |
couldn’t understand why everyone else
was so unkind to him because | knew
how kind Lenny really was. How could
they know? They had never bothered
to find out whether the things they said
were frue or not. But then, no one had
bothered to find out about me, either.

One day when my teacher had
finished calling the register, she closed
it and looked straight at me.

“'m sorry, Farouk,” she said, “Lenny
won't be coming back, I'm afraid.

| have heard that his family has
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moved fo a new place to pick fruit for
the autumn.”

My heart sank. Now I knew | would
probably never see him again, the

only real friend | had had. | had
hoped and hoped that Lenny would

come back and now all my hopes had

suddenly gone. | felt a huge wave of
disappointment swell up inside me
and | turned my face away from all
the children in the class who were
looking ot me. | didn't want them to
see me cry.

But then | heard another voice
suddenly say: “Miss, it will be
hard for Farouk if Lenny’s not
coming back.”

| couldn’t believe what | was hearing
but after that many of the children
began to be more friendly. At play-
times, | had someone to play with
and | was so much happier. But

| never forgot Lenny, who had been
my first true friend. | couldn't help
wondering what the children in his
new school were like.
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The Unluckiest Woman

Key ideas

® respect for self

® concern for others

@ similarities and differences between people

This story is intended to look at how children feel about themselves and how this
may affect their relationships with others. Many people experience feelings of
inadequacy or wish they were someone else. Not infrequently, these feelings
emerge as a dislike of cerfain personal characteristics, such as skin colour

or size.

These feelings may be exacerbated by other children indulging in name calling
or using other devices to label or exclude. Children are painfully aware of how
it feels when they are subject to such unkind behaviour, but are often unable

to make an empathetic leap to imagine how their own behaviour can hurt
others. The story may help children share with each other how it feels to be
hurt or labelled and thus encourage greater empathy and respect for others.

It may also help them focus on the real similarities between people rather than
on superficial differences.

Towards the end of the story there is a hint that only when Isabella, the central
character, stops feeling so wrapped up in herself does she begin to feel better.
This is a further area for the children to explore.

Note that this story is written rather in the style of a folk tale, drawing on the “tall
story” tradition common in many English folk tales. If possible, the teacher should
adopt an “oral tradition” style of storytelling. Ideally, the text should be used only
as a reference point or reminder, with the teacher working from memory and
acting out the tale as much as possible.

Below are some of the issues you could explore arising from this story.
Remember fo ask the children if they would like to raise any issues of their
own for discussion.
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Meoral reasoning
® Was Isabella wrong to feel sorry for herself, in your opinion?

® Why was it wrong of the children fo taunt Isabella in the way they did2 Think
of all the reasons you can. Make a class fist about why name calling is unfair.

To do this you might draw a diagram on the board of an individual
surrounded by a circle of people. Ask the children to think of why name
calling is wrong or unkind from the point of view of:

a) the person being taunted?
b) the people doing the taunting?
c) the quality of community life?

© What things most easily hurt other people’s feelings, in your opinion@

Thinking things through

® In the story, some of the characters were content with their situation in life and
others were not. Consider each character in turn and try to say why each was
content or not content and whether their feelings were justified or reasonable?

® Why did Isabella begin 1o feel better at the end of the story do you think?

@ Why is it that people often do things to other people when they would not
want the same thing done to them? Do you think it is:

a) deliberate cruelty;
b} thoughtessness; or
c) something to do with people who themselves have been hurt?

® How do you think the way people look affects the way we treat them? Is this
right or fair, in your opinion? Why or why not2

@ Do people have any kind of right not to be teased or taunted for something
they have no control over? If so, do other people have an obligation to
respect that right? Would it be all right (or acceptable) to taunt someone for
something they had actually done and therefore deserved?

® In your opinion, was Isabella right to be so upset at the size of her nose or
had she got it all “out of proportion”. Talk about what getting things “out of
proportion” means to you and how or why it happens.

® People can be divided info all sorts of different physical categories. What are
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some of these categories? Do you think people are basically similar or
basically different? What is your evidence for this2

Community building

® Would you prefer to live in a communify where everyone was very
independent of each other and looked after their own interests first or were
very kind and supportive of each other2 What would be the difference
between the two sorts of community? How would this apply in school or at
home?

Do you think that people often wish they were different? Have you ever felt
this Share your own thoughts on this with each other.

The old woman in the story wanted to be “different”. In what sense do you
think she meant thisg Do you feel it is important to be “different” from ofhers
and why do you feel this2 At the same time how important is it to feel a sense
of being part of a group or community? Why do you think this is?

Story writing

® Write a story about a person who is treated as different in some way. Write it,
as if you were the person who was being treated badly.






The Unluckiest Woman

There was once a woman whose
name was lsabella. Isabella thought
she was the unluckiest woman in the
world.

“Why did she think thise” you may
ask. Well, it wasn't because she was
poor. In fact, she lived in a very large
house and had so many servants to
work for her, she never had to lift a
finger. For example, if she wanted to
go for a walk, she would just tell one
of her servants and they would go for
a walk for her. [And she could always
go herself if she really wanted to,
though she rarely did.) So that wasn't
why she felt unlucky.

And it wasn’t because she couldn't do
anything. She could do lots of things
well. She could sew beautifully and
she was very musical. in fact, she
could play the harp so well that
people passing by would stop in the
street at the sound of her music.

“What is that heavenly soundg” they
would ask, as the music floated in the

air like angel dust falling from the sky.

Yes, believe me, she could play the
harp bette r than anyone. So that
wasn't why she felt unlucky.

And it wa sn't because she was not a
nice person. The people who knew
her all scxi d how kind and helpful
she was.

But Isabella had a problem. Each
morning she would get up and go
straight to the mirror. There she would
stare at her reflection. Then she would
burst into tears and cry for an hour
and all because of the size of her
nose. In fruth it was a big nose. Her
friends said it was a majestic nose, @
noble nose, the queen of noses — but
they had to admit it was @ VERY
LARGE NOSE.
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Unfortunately, the children in the
village were less kind. If they ever
saw Isabella walking or riding, they
would follow her and chant unkind
rhymes as children do.

“Isabella, Isabella,
What do we all want to tell here

That she’s got a whopping smeller.
Isabella, Isabella.”

For this reason Isabella only left her
house when she knew the children

would be in bed.

Isabella had tried all sorts of ways to
make her nose smaller.

She had tried vanishing cream but
that didn’t work. She had bought «ll
sorts of potions and medicines which
people had sold to her at a great
price. But none of these had worked.
Once she even tried blowing her nose
all the time, hoping that some of it
would be blown away. But her nose
just became sore and swollen. Then
she tried special kinds of make-up

which, it was said, would make her
nose look smaller. But she found that
the make-up has not yet been invented
that could do this.

Now one morning as soon as she
woke up, she went as usual fo look in
the mirror. Even though she was
sleepy she knew something was
different but she was not prepared for
the sight which met her. There, on the
very end of her nose, was a boil. A
huge, bright red boil, shining in the
morning sun. It was enormous and, of
course, sitting on the end of her nose
it reached far out in front of her as
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she stood and stared. She could not

believe her bad luck.

“I am truly the unluckiest woman in
the world,” she wailed.

She decided she could not face

her friends or servants. Quickly
packing some things she quietly

left her house without lefting anyone
see her. Mounting her favourite
horse, she rode away, taking a
large bag of money and a few
clothes. With a cloak around her

and a large hood pulled over her
face, she hoped no one would
recognise her.

After a few days, Isabella came fo a
town which she had never visited
before and where no one knew her.
By the side of the road were two men
~ a blind man and a man with one
leg. The sight of these poor men made

her think.

"Good day to you,” she said to
the men.
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“I thought until now that | must be the
most unlucky person in the world
because of the size of my nose. But
now | can see that you are much more
unlucky than | am.”

“Me? Unlucky?”, said the blind man.
“I'm not unlucky. I've had a good life.
My family look after me well. 1 have
loving wife, five children and ten
grandchildren who visit me often. And
every day | come here to sit with my
friend to talk about the old days.”

“You, then,” said the woman to the
man with one leg, “you are unlucky to
have lost a leg. Aren’t you more
unlucky than | ame”

“l can't complain,” said the man. “I
can get about on my cruiches to enjoy
the sunshine and the open air. And
every day | spend fime laughing and
talking with my friend here. No, |
can't really complain.”

“Well | can,” said Isabella. “It's true |
have my hedalth and strength and |
have lots of money and many friends
but my nose is so huge, | believe |
shall never be happy.”

“Well, if | had a nose like yours, |
should be proud of it,” said the one-
legged man. “I would grow a
moustache underneath it and show it
off to the world. | would invite people
to come and see it and charge them
money. Then | would be rich.”

“And if | had a big nose,” said the
blind man, “I should sit here and
enjoy the smells of the world — the
scent of the flowers, and of the pollen

on the legs of the bees as they fly to
the hive. With a big nose | should
smell the wind and know what the
weather was bringing. Imagine that!
To be able to forecast the weather!
Farmers would give a lot for such
knowledge and | too would be rich.”

“} cannot give you my nose,” said the
woman, “but if it's money you want |
can give you my money. You can see
that it has not made me happy.” And
with that she gave them all the money
she had left. Then, bidding them
goodbye, she got on her horse and
travelled on.

After a while she met an old lady
carrying a huge bundle of sticks
across her shoulders.

“Good day to you, ma’am,” said
Isabella.

“And good day to you,” said the old
lady, “what a fine horse you have. If
only | had such a beast it could carry
my sticks for me and | would be

happy.”

“And if only | had o nose as small as
yours, | too should be happy,” said
lsabella.

“Well if | had a nose as big as
yours,” said the old lady, "l could be
a great cook. | would be able to smell
exactly what was in any dish you put
in front of me and in this way | could
become the best cook in the world.
No chef’s secret would be safe any
more. Besides, with such a nose |
would really be someone. People
would look at me as | passed them in

185





goes the old lady with the big nose.’
At least | would be different from
everyone else.”

“But you are different from everyone
else,” said lsabella. “No one is the
same. And believe me, if | could give
you my nose, and the boil on the end
of it, | would.”

“Boil2, what boil2” said the old lady.
“You have no boil on the end of
your nose. If is in good health, for
all its size.”

“For this news, my dear lady,” said
Isabella, “I shall indeed give you my
horse. It is a fine animal but you can
see it has not made me happy.”

The old lady thanked Isabella many
times for the horse and, putting her
sticks on the animal’s back, she carried
on homewards with a lighter step.

By now Isabella was tired and hungry
and she saf down by the side of the
road. She had no money and no
horse and she had not got rid of her
nose, but sirangely she began fo feel
better inside than she had for a long
time. So she got to her feet, pointed
her nose homeward and followed it.

Did she ever get home again? Yes, of
course she did, though it fook her many
days. How she did it | am not sure and
she kept it a secret until the day she
died. But | think her nose must have
come in useful affer all, don’t you?
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Speaking for Ourselves

Key ideas

@ similarities and differences

@ respect for the rights of people with special needs
@ empathy with those in different circumstances

This unit focuses on the experiences of three young people, Kirsty, Suzanne and
David, who at the present time attend a Special School. The aim is fo raise
pupils’ awareness of the fact that although physical disability is an obvious and
outward sign of difference, it does not alter the way people feel or need to be
freated as individuals. Nor does it affect their sensitivity to indifference or lack of
consideration.

People are often discomforted by physical disability because they have no direct
experience of it themselves and they feel unsure how to react. Many schools
have children with disabiliies already attending or have regular contact with
children in local special schools. In such cases this unit may be redundant. For
other children, with litfle or no direct contact with disabled children, the unit will
provide an opportunity to consider the rights, needs and aspirations of a group
of people who are often misunderstood or overlooked.

It is suggested that before reading what Kirsty, Suzanne and David say about
themselves, you ask the children to consider a number of questions based solely
on what they can deduce from the evidence of the pictures. This may bring out a
number of preconceptions about what disabled children are capable of.

Let the children work in twos or threes to consider the following qguestions.
@ What kind of school do you think Kirsty, Suzanne and David go to?

@ Who do you think they live with?

@ What do you think the children learn at school?

@ What do you think they might enjoy doing in their spare time?
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Now read the words of Kirsty, Suzanne and David.

® What did you find most surprising about what each of the children said about
themselves

® What are the similarities and differences between the children in what they
say about their likes and dislikes?

® Why do you think Kirsty says the worst thing is when people take pity on here
How does she want to be treated?

® Why is Suzanne
a} looking forward to going to an ordinary school; and
b) nervous about 2

® Look at what all three children say about how ordinary people react to them.
What are the similarifies in what the children say? Why do you think people
behave in this way?

@ If you were in the position Kirsty, Suzanne and David are in, what do you
think you would miss most or find most difficulte

® What other kinds of disability do people suffer frome What special problems
do you think these bring?

® Imagine that a party of children with different disabilities are going to visit
your school. What would you say to children in other classes about what to
expect and about how they should treat the visiting children?
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Speaking for ourselves

Kirsty (12), David {12} and Suzanne {13) all go to the same school.

There are about 80 other children at their school, and all have some parts of
their body which do not work in the usual way. This means that many of the girls
and boys move around in wheelchairs or on special frames.

feel just like any other person. There's
nothing different about me, except that

Kirsty has cerebral palsy. Something parts of my body don’t work as well
went wrong when she was born, as they should.

causing her not to get as much
oxygen as she needed. As a result,
parts of the brain controlling her
muscles were damaged so that Kirsty
cannot use her legs and arms

When I'm in the shops people
sometimes don’t even see me. It's as if
| am invisible. They just rush past
without giving me any chance to get
out of the way. The worst is when it's
very well. crowded. Down in a wheelchair, dll

“On Tuesday nights after school, | go you see is people’s bottoms.”
along to Girl Guides. 1 really enjoy it
and | do the same things as everyone
else.

On Thursdays | sing in a choir and
sometimes, especially around
Christmas, we go out and give
concerts.

My favourite subject at school is
French, and I'd like to be as good at
this as | could. This year we went to
France on holiday and | had a chance
to practise what 1 had learnt.

The trouble with being in a wheelchair
is that people take pity on me. | don't
like that. | know | have had lots of
operations, and have bits of metal
inside me, but I'm really no different
from anyone else. | think and talk and
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David has an illness which has
seriously damaged many of the
muscles in his body. As a result it is
very difficult for David to move his
legs and arms.

“When I'm at home, 1 like playing on
my computer. At the moment I'm
saving up for some new games.

| have also learnt to type properly, so
| use my computer for my school work
as well, I'll write out a story on the
computer and then use it to correct
any mistakes | have made.

| also really like sport — but | don't
think we get enough of it at school. At
break time six or seven of us play
football. You can use your head, legs,
your wheelchair or any part of your
body, except your hands. Boys and
girls play. Kirsty is usually a defender.

This year | represented my school and
also my county in athletics. In the
finals 1 got a bronze medal for
throwing the club where you have to
get it inside a target, and a silver in
the electric slalom course. I've got this
really good wheelchair which is one
of the fastest you can get. In the
competition | had to drive around a
course as quickly as possible, without
knocking over any of the cones.
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Sometimes people ask me stupid
questions about my disability. Little
children often stare and point af me. |
don’t usually get annoyed. They can't
help it. They don’t understand.

Being in a wheelchair can have its
advantages. When my dad took me
to the Motor Show this year, the
people on the Rolls Royce and Ferrari
stands gave me a special tour of the
cars. | saw much more this way.
Everyone else had to stay behind

the barriers.”





The doctors don't really know what is
wrong with Suzanne. When she was
a small child it was discovered that
her legs were not working as well as
they should. Now it is very difficult for
her to walk.

At school my favourite subject is
maths, but I'd also like to learn more
about the law. It looks interesting.

| do the usual sorts of things in my
spare time. | watch felevision, see my
friends, and at the weekend, go
shopping. | also belong to a youth
club where there's a disco, snooker,
pool and table tennis.

Later this term I'm going to spend two
days a week in another school where
there aren’t any disabled children. I'm
really looking forward to it, because
I'll make some new friends —~ but I'm
also a bif worried. | hope it won't be
too difficult to get from one part of the
school to another.

When I'm out in a wheelchair, people
sometimes stare at me. If they ask

what’s wrong with me, | say that |
haven't got enough muscles in my legs
to hold me up properly.

What annoys me most is when people
talk to the person pushing my
wheelchair and not to me. ‘1 can
answer for myself’, | say. "You don't
have to ask him, ask me’.”
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The Bridesmaid and the Dragon

Key ideas
@ gender roles

This story raises the question of gender roles from the point of view of personal
expectations and the expectations of others. It describes how Jo, who does not
think of herself as a “typical” girl, is confused when her best friend, Paul,
suddenly wants to put her into a girl's “slot”. They fall out when they both want
to play the part of the dragon in the school play. Paul sees it as a boy's part but
Jo has no such perception.

At the same time, Jo is asked to be a bridesmaid and her anxiety about getting
dressed up for this makes her worry that she is different from the other girls she
knows. The issue is resolved when the teacher gives the part to someone else {as
it happens, another girl). The teacher is seen as helping Jo redlise there is
nothing wrong in doing something viewed as tradifionally feminine but at the
same fime, she is not shown as having fixed views about what girls and boys
can or should do. There are some additional examples in the story which
highlight or challenge the traditional view of gender roles.

Despite many advances in recent years in the concept of equality between the
sexes, stereotyping is still prevalent ~ perhaps most strongly in the minds of boys
and girls about their own roles. There is also a particular set of issues,
surrounding the roles of men and women amongst the ethnic minority
communities, which need to be handled with understanding and sensitivity.

You may find it helpful to consider some of these issues first, before reading the
story. One way to raise the issue of stereotyping might be as follows.

® Tell the class that you want to do some work about a number of characters
who have different jobs. Ask them to work in pairs to think of some good
names for the people who do the following jobs:

builder, farmer, shop assistant, headteacher, doctor, vet, bus driver, street
cleaner, nurse, school cleaner, pop singer, athlete.

Begin collecting the suggestions, but then break off as soon as it seems to be
obvious that the jobs have not been distributed evenly amongst the sexes by
the children. For each occupation, then write down how many people had
male names and how many had female names. Discuss the implications of this
with the children.
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® Ask them to think about three jobs they might like to do when they grow up.
Compare the answers and discuss to what extent these seem to be related to
being a boy or a girl? Are there any surprises?

® Where do our ideas about what the different sexes do come from2 Do they
have to be as fixed as they are?

To consider afier the sfory
® Why was Jo fed up when Paul treated her like a girl?

@ What was it about being a girl that Jo did not like very much2 Why do you
think this was? Is Jo unusual?

® Is this problem of gender expectation worse for boys than girls, in your
opinion?

® What are common expectations of how boys behave when they get together
with friends? Is this different from girls@

® Talk about the role played by Steve, Jo's brother, in the siory.

® What do you think it would be like to swop sexes. Complete the sentence: “If
I were a boy/girl, | think | would look forward to...”

® Look at the list below. Against each activity, put a B or a G to show whether
you think more boys than girls do this. If about the same, write B/G.

play video games

play ball games

play a musical instrument

talk about their feelings

iatk about people behind their backs

talk about a problem with their friends

bully someone

own a cuddly toy

Discuss your findings.
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The Bridesmaid and the Dragon

It was one of those days when Jo half
woke up and remembered straight
away that she was worried about
something. Her cousin Bridget had
come round last night to ask her to be
a bridesmaid at her wedding in two
months’ time. She, Jo, who hated
wearing anything except jeans!

Bottle-green velvet and long, Bridget
had said the dress would be. Jo really
liked Bridget and didn’t want to say
no, but she just couldn’t see herself
dressed up and on her best behaviour
for hours on end.

Jo opened her eyes to think about it
all more clearly and then she
remembered the main reason for the
strange feeling she had somewhere in
the middle of her stomach. How could
she have forgotten that she and Paul,
one of her best friends, had hardly
spoken for nearly a week? Living next
door to each other, Jo and Paul had
been friends since playschool and Jo
couldn’t remember the last time they
had fallen out. She felt almost guilty to
think that they had rowed over a part
in the school play but she couldn’t
help feeling strongly about the way
Paul had treated her. Trying to avoid
Paul all week had been a strain but
today was Friday when it would all be
settled. It was the day Mrs Tucker had
said she would decide on the parts for
the play.

She heard her brother Steve shouting
up to her, “Are you coming down?
You'll be late for school.” Jo got
dressed quickly and went downstairs
feeling grumpy and unfriendly.

“Where's Mum2” she grunted crossly
as she opened the fridge door.

“She decided to go fo the shops
on her way to work because she
wanted fo get home a bit earlier
tonight,” her brother replied. He
was concentrating on something on
the cooker.

“We certainly need someone to
go shopping, there’s nothing to eat
in here.”

“I'm happy to cook you some
breakfast before | go to work.”
Steve fried to keep the irritation out
of his voice.

If anything, that made Jo feel worse
because she knew she was being
difficult. “Anyway, no one has to get
my breakfast for me — I'm eleven —
that's half as old as you.”

“Pity you don’t act it more often,”
muttered Steve. “l was trying to

be nice because Mum said she
thought you were a bit fed up.

Are you worried about being o
bridesmaid? | think you'll look terrific
— especially if you brush your hair on
the dayt”
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“That’s not very funny, “ snapped Jo,
thinking how horrible older brothers
could be.

“V'm sorry. You really will look very
pretty and | know Bridget wanis you
to help keep the little bridesmaids out
of mischief.”

Jo decided it would be befter not to
say anything else. She knew that her
voice would sound all funny, the way
it does when you're trying very hard
to sound cool instead of being about
to burst into tears. That was one thing
she and her friend Paul agreed about,
girls could be so boring when they
cried about the least little thing that
upset them. Thinking about Paul
reminded her about the day ahead.

“I've got to go,” Jo said suddenly,
rushing from the room. “I've got to be
early to see Mrs Tucker before school.
Don’t tell Mum | didn’t have any
breakfast.”

As Jo walked to school, she thought
again about her disagreement with
Paul. When Mrs Tucker had first told
the class about the Christmas play, it
seemed a bit boring. St George and
the Dragon ~ it sounded like the kind
of story your granny would like or you

sort of remembered from infant school.

But, when they had read i, it turned
out o be really funny. Jo thought the
dragon definitely had the best part. It
was a sad character but still somehow
managed fo get a few laughs. Jo
thought that Paul would probably get
fo be St George. There was also a
princess who was very important but

did not have a single joke to crack.

Jo had practised her dragon voice for
a couple of days before she had fried
it out on Paul at the beginning of that
week.

“Knock Knock! Who's there2” she had
suddenly boomed as they were
walking home. “What do | sound

like2” she added, before he had time
fo say anything.

“like my Mum calling the dog in
from the garden when she iries to
sound fierce.”

“Paul, I'm supposed to sound like a
dragon. Fierce and funny at the same
time. Do you think Mrs Tucker will
give me the partg”

Jo could see that Paul felt
uncomfortable.

“Why do you want to be the
dragon?” he asked, looking at her
sideways. “That's not a girl's part. |
already told Mrs Tucker that | wanted
to try for it.”

Jo looked as amazed as she felt.

"But you'll be o brilliant St George
and I'm the one who makes people
laugh. And, in any case, who says the
dragon has to be a boy? Dragons are
not real animals so they’re not boys or
girls....” Her voice tailed off because
she could not think of any more
arguments.

“It's just not a girl’s part,” Paul
repeated. After that they had hardly
spoken all the way home.
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That was Monday. Today was Friday
and they had hardly talked to each
other since. Jo had worked out that it
wasn’t so much that she was angry
with him for wanting the same part
but for treating her differently from
usual — like a girl, as if, just because
she was a girl, she couldn’t do things
she wanted fo do.

This morning she desperately wished
they were friends so that she could tell
Paul about the long, bottle-green
velvet bridesmaid’s dress. He would
understand, whereas her girl friends
at school would probably think she
was crazy not fo want one. She
decided the only other person she
could possibly tell her worries fo was
Mrs Tucker. Mrs Tucker was Jo's
favourite teacher. Jo had been in her
class last year and always went to her
drama club.

Because Jo was so early, Mrs Tucker
was in her classroom all by herself. Jo
did not give herself time fo hesitate,
“Miss, do you think | would look silly
in a long velvet dressg”

Mrs Tucker smiled. “If that is all that is
worrying you,” she said, “we don't
have to put the princess in long velvet.
But actually | think you'd look
absolutely lovely. It's a good idea.”

Jo was completely unable to speak.
Just then Paul came in fo the

classroom with Anna Jones, another
mainstay of the drama club. Before

they could say anything, Mrs Tucker
spoke. “Now all three of you are
here I'll tell you about your parts in
the play before | announce it to the
others. Paul, | want you to be St
George, Anna, the dragon, and Jo,
as you have already guessed,

the princess.”

Anna fried to look pleased but said
quietly: “I thought | would make a
good princess and | didn't think the
dragon was really a girl’s part.”

“I had the same feeling at first
about the dragon,” Mrs Tucker
added. “But my husband reminded
me that as dragons are legendary
animals, they don’t have fo be boys
or girls, and your voice is perfect
for the part. Besides | want the
princess to be a strong character

in her own right and Jo will do

that brilliantly.”

Jo and Paul looked ot each other
for o second or two and broke into
laughter. Now that neither of them
had got the part they wanted they
could be friends again. Mrs Tucker
gave them a look which said she
didn’t understand what was going
on. Then Jo said: “At least my Mum
won't have to worry about making
my costume and I'll get two chances
to wear my bottle-green velvet
bridesmaid’s dress.” Now it was
Paul’s turn to look puzzled.

"Il tell you all about it later,” Jo said.
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This unit addresses issues of shared responsibility for the
community and the environment

Ryan’s Treasures = a story for
Key Stage 1

Wild Life = a story for Key Stage 2

Bossy ubout Budger - a story for Key
Stage 2

Litier Bug — a hourd gume introducing issues
relating fo re-cycling rubbish

It's Broken! = un exerdise to entourage reflective thinking
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Ryan’s Treasures

Key ideas

® responsibility for the environment
® working together

® respect and concern for others

This story introduces issues relating to our responsibility for others and for the
environment,

Below are some of the issues you could explore arising from the siory. Remember
to ask the children if they would like to raise any issues of their own for
discussion.

Moral reasoning

@ Was Wayne right to poke fun at Ryan? Think of all the reasons you can for
your answer,

@ Should people use things again if they can, rather than throw them away?
Why do you think this2

® Do you prefer it when your surroundings, such as the playground, are not
untidy and littered? If you have answered “yes”, do you yourself help to keep
it tidy, or do you leave it to someone else?

® What kinds of litter do you see around you, eg on the sireet or in the park?
Make a class list on the board. Where has it come from2 Who has left it
there? Are people deliberately untidy or just thoughtless, do you think? Who
should clear it away?

® If you saw some friends of yours dropping litter in the playground or in the
street, what could you say to them to persuade them to be tidier? Share your
ideas about this.

@ People sometimes drop things which can be dangerous for others. Think of
some examples of dangerous things you might find lying around and who
might be hurt by them.

® It is against the law to drop litter but this law is quite difficult to enforce. Is it o
good law? Why do you think this?
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Ryan’s Treasures

Key ideas

@ responsibility for the environment
® working together

® respect and concern for others

This story infroduces issues relating to our responsibility for others and for the
environment.

Below are some of the issues you could explore arising from the story. Remember
fo ask the children if they would like to raise any issues of their own for
discussion.

Moral reasoning

® Was Wayne right to poke fun at Ryan2 Think of all the reasons you can for
your answer.

@ Should people use things again if they can, rather than throw them away?
Why do you think this?

@ Do you prefer it when your surroundings, such as the playground, are not
untidy and littered? If you have answered “yes”, do you yourself help to keep
it tidy, or do you leave it to someone else?

® What kinds of litter do you see around you, eg on the street or in the park?
Make a class list on the board. Where has it come from? Who has left it
there? Are people deliberately untidy or just thoughtless, do you think? Who
should clear it away?

@ If you saw some friends of yours dropping litter in the playground or in the
street, what could you say fo them to persuade them to be tidier? Share your
ideas about this.

® People sometimes drop things which can be dangerous for others. Think of
some examples of dangerous things you might find lying around and who
might be hurt by them.

® |t is against the law to drop litter but this law is quite difficult to enforce. Is it a
good law? Why do you think thise
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@ Think of some rules which would help keep different places clean and tidy,
eg at home, in the classroom, in the local shopping precinct or high street.

@ Suppose you were trying really hard to be tidy because you knew untidiness
distressed your teacher. Suppose, too, that no one else in your class was
bothering so you began to wonder if it was worth the effort. Would you be
right or wrong if you decided not to be tidy any more?

Thinking things through

@ Some people say that many things in the shops are wrapped up in too much
paper and plastic. Do you agree? What evidence is there for this2 Why do
you think this is done? Is there anything you can do about this?

@ What do you think about the way Wayne treated Ryan? Why do people
behave like that? Would they like it themselves if they were feased?

@ Do you agree with Wayne that new toys are best? What is it that makes a
really good toy?

® What kind of duty do we have to try to preserve the environment as much as
we can, in your opinion?

Community building

® What should children be careful of in collecting rubbish as Ryan did? Draw up
a list of rules or suggestions for other children about collecting rubbish.

@ What places can you think of in your area where too much rubbish is left
lying around? Why do you think these places are untidy? Is there anything
that can be done about ite
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Ryan’s Treasures

Ryan was five and he lived in a block
of flats with his Mum and big brother
Wayne, who was nine. One of Ryan’s
favourite things was to find what he
called his “secret treasures”. Ryan's
treasures were things like toilet roll
tubes, wrapping paper and plastic
trays from chocolate boxes. He found
treasure in all kinds of places — in the
park, in the school playground and
even lying around at home. To Ryan,
a freasure was something useful that
other people had finished with.

One day Ryan found a treasure
sticking out of the hedge in the park.
It was o very good treasure fo find, so
Ryan looked all around to see if
anyone was walching before he
pulled it out and examined it. It was
like o flat sheet of plastic with the
round shape of half a ball sticking up
in the middle. Ryan wondered where
it might have come from. Perhaps it
had been in a shop on one of those
display stands that holds lots and lots
of things on cards.

Ryan carefully put the treasure
in his pocket, took it home, and
the next time Wayne went out
to play, he cleaned it up and
put it in a big box under the
bed with alf his other treasures.
He was already thinking of
things he could make with it.

The next day was Saturday, so
he took out the plastic shape

and some other pieces of treasure and
got Mum to help him spread out old
newspapers on the kitchen table. Then
he went for the glue, scissors and
sticky tape.

Ryan began work and in no time at
all, using part of a cornflakes packet,
a few pieces of string, some silver foil
and the plastic thing, he was soon on
the way to making a splendid space
ship. But just as he was about to start
painting it, Wayne came home from
playing with his friends.

Ryan knew what was going to happen
because it always happened when
Wayne caught him making things.

"What are you making?” Wayne
asked, throwing off his outdoor shoes.

“Something,” said Ryan, not giving
anything away.

“But what®” asked Wayne again.

“It's a secret.”

“It'’s rubbish, you mean,” Wayne said,
poking the model.






“Leave it alonel” said Ryan, frying fo
push Wayne away. “Mum!”

“| suppose it's a space ship,” Wayne
said, smirking, “a space ship for
rubbish, a rubbish ship. All your
models are rubbish.”

“They are notl”

“Why don't you get a proper space
ship like the one | had for Christmas.
It's got lights that light up, and you
can open the cockpit and take out the
space people. You can’t do that with
your rubbish ship.”

“Because | don’t want to, now leave

me alone!” Ryan shouted. But Wayne
kept on. Next to playing football, his
favourite thing was teasing Ryan until
he cried.

“What this2” he said, pointing to the
“round plastic shape Ryan had found
in the hedge. “It's no good for a
space ship. It's no good for anything.
If it was any good, people wouldn't
have thrown it away in the first
place.”

Ryan tried to ignore his brother,
Where was Mum? he thought.

“Your treasures are dirty,” Wayne
went on. “Rubbish should be thrown
away, not used again for playing
with. You'll catch something like Black
Death. We did about that at school.
Everyone died.” And Wayne held up
his hands in a spooky shape like a
ghost.

“IV's not dirty,” Ryan shouted. "l
washed it and washed my hands too.
You're just trying to scare me.”

Just then Mum came in and Wayne
ran off to watch TV.

“Mum, Wayne says my space ship’s
rubbish,” said Ryan. “He wouldn't
leave me alone. Tell him, Mum.”

“I keep telling him,” Mum said,
wearily. “I'm sick of telling him to stop
teasing you. It wouldn't be so bad if
he played with the space ship |
bought him. Affer two days he was
bored with it. Said he couldn’t think of

any more things to do with it.”

“It's his space ship that's rubbish, not
mine,” said Ryan. “I can do anything |
want with mine.”

Ryan took his new model up to his
bedroom and pulled out the box of
treasures. He really liked talking to
some of his creatures. Like the zigzag
snake which he made from the long
bit of paper which came out of the till
at the supermarket. The snake had
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face drawn on it and a painted back.
He could curl around the leg of Ryan's
bed and listen to Ryan’s ideas.

One day, Ryan told the zigzag snake
that he was going to take him and
one of the other treasures to school, to
show them his classroom.

“You won't tell Wayne, will you?2”
Ryan said, and the zigzag snake

shook his head.

“Who shall we take with us2” asked
Ryan, showing the snake all the
treasure models lined up in a row. The
snake pointed fo the matchbox spider.

“Hooray!” shouted Ryan. “That's who |
would have chosen.” And he carefully
packed the spider and the snake into

his school bag ready for the morning.

By the time Ryan arrived in school
next day, it was time to take the
register. This was what Ryan was
looking forward to, because after the
register, the children could show
things from home. He slipped his
zigzag snake and his matchbox
spider out of his bag and carried
them carefully to the carpet where
they sat for registration. He sat down,
crossing his legs and holding the
treasures carefully in both hands.
Lucy, one of the girls he played

with sometimes, stroked his spider’s
back quietly. Another of his friends,
Carlton, poked him in the arm and
said: “Did you make that snake?
S'good!” Ryan said nothing. He was
trying fo be very good so that Mrs
Datchett would let him stand up to

show the treasures. The register
seemed fo take for ever.

At last Mrs Datchett put ten fingers in
the air which was her way of seeing
who was listening, and when the class
was quiet she said softly: “Who has
brought something to show today?”
Ryan sat up very straight and put up
his hand. He looked around him to
see if any other children had their
hands up too. But today, he was the
only person who had something to
show. Ryan stood up and made his
way to the front of the carpet to stand
by Mrs Datchett. He could feel his
face getting red.

As he turned to face the class the sight
of everyone staring at him made
Ryan’s heart beat very hard. Suddenly
he found himself wondering whether
everyone would think his treasures
were rubbish, too, just like Wayne.

"Well, Ryan, what is it you're going fo
show us?” Mrs Datchett asked. “Don't
keep us in suspense.”

Slowly Ryan opened his hands to
show her what was in them, and her
face crinkled into a smile.

“Well, well, Ryan! What have we
here?” she said, helping him to furn
his hands so that the other children
could see. Some of the children in
the front knelt forward and tried fo
touch the zigzag snake and the
matchbox spider.

“How did you do that?” said linda, who
had not been in the class very long.
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Mrs Datchett asked Ryan to tell
everyone about his models. Though
he was still very nervous, Ryan told
everyone how he collected old things
and turned them into something new
and better.

"My Mum won't let me keep rubbish,
Missl” Kevin shouted out. “It's dirty.
She says you should throw it away.”
Then the other children started talking
all at once - “Yes, it's just rubbish.”
“My Daddy says never ever pick
anything up.” Ryan felt all hot and
cold and a bit sick.

“Now now, Class 1,” called Mrs
Datchett, raising her voice for the first
time that day. “Everyone show me fen
fingers.” Gradually, the class went
quiet as everyone waggled their
fingers in the air.

Putting an arm around Ryan when it
was all quiet again, Mrs Daichett
said, with a twinkle in her eye:
“Ryan’s treasures have given me a
very good idea.” And she began

to explain.

And that was the beginning of a big
class project which they called THE
ENVIRONMENT. Ryan and the other
children learned about “dirty” rubbish
which could not be made safe for
playing with, and “clean” rubbish
which could be cleaned up for
playing with. They made a collection
of treasures, first from their own
classroom, then in the infant corridor,
then in the infant playground. And
they collected lots of treasures which
they made into creatures and things
with glue and paint, just like ot home
in Ryan's kitchen only even better
because the school glue was stronger
and you could make things with
other people. And some of the
children brought their own clean
rubbish from home. Carlion and Ryan
made some more spiders to keep the
first spider company.

That was Ryan’s favourite project ever.

One day, towards the end of term,
Ryan was late out of class and Wayne
came looking for him. Wayne was
amazed to see the classroom full of

205





playworld characters and creations -
and on the big wall was a huge
display called “Clean and Dirty
Rubbish”, which all the children had
helped with.

Mrs Datchett came over to say hello.

"You should be very proud of Ryan,
you know,” she said. “All of this
project came from Ryan’s idea of
re-using old things at home.” Ryan
looked up at his teacher, He felt
very proud.

“It's all right, | suppose,” said Wayne.

“Come on, Ryan, Mum's waiting.”

“Tell her to come in and see the
display,” said Mrs Datchett, “and see
how clean and tidy the playground is
now,” she added.

Wayne said nothing, but led Ryan
across to the gate where Mum was
talking to Carlton’s Mum.

“Well - what took you so long?” said
Mum. Wayne said nothing.

“Wayne was looking at our
exhibition, Mum. Mrs Datchett says
you should come and see it, too.”

“Okay, then, but not today. Is it good
Wayne?”

“It's a load of rubbish,” said Wayne.

But after that day, Wayne never again
teased Ryan for making his treasure
models. In fact, once he even gave
something to Ryan for his collection.

It was the broken cockpit of his toy
space ship.
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Wild Life

Key ideaus

® the responsibility of individuals towards the environment and the shared
property of the school community

@ group responsibilities fowards each other
@ vandalism and its consequences
@ the causes of antisocial behaviour

This story is about the anti-social actions of a boy who vandalises the school
pond out of a sense of frustration and anger. It presents the very obvious
wrongness of the act alongside an opportunity to understand what might lie
behind it. Classes often have to cope with the behaviour of disruptive children
and this can present problems for both teacher and class. Children may ask why
the disruptive child should be treated differently or why the rest of the class
should be sympathetic and tolerant. This story may provide a sympathetic starting
point for considering such issues.

Below are some of the issues you could explore arising from this story. Remember
to ask the children if they would like to raise any issues of their own for
discussion.

Moral reasoning

@ What aspects of Anthony’s behaviour would you say are wrong? What would
you say fo Anthony fo persuade him that his behaviour was wrong? What do you
think Anthony might reply2 {You could write this as a conversation or act it out.}

® Why is vandalism wrong? Think of all the reasons you can. Work in pairs at
first, then share your ideas with the class.

® Anthony was not too keen fo help with the work. Do you think it was fair that
he had to help? Would it have been fairer to use only those children who
wanted to help?

@ Should children care about keeping their school neat and tidy? Why or
why not
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® Think of as many reasons as you can why Anthony was wrong fo pollute the
pond. Think about this in relation o himself, others, the schoo! and the
environment. Share all your reasons in a class list. Take o class vote on the
best reasons.

® Think carefully about what you know about Anthony and the way he behaves.
Do you blame Anthony for being naughty? If yes, say why and if no, say who
you would blame.

@ What might be done to help Anthony behave better in future and whose
responsibility is it2

@ Put yourself in the position of the teacher, Miss Ladwa. How would you dedl
with Anthony2 What would you take into consideration in dealing with him@
What would be best for Anthony2 What would be best for the class as
whole? Are the two things different?

® If Miss Ladwa felt sorry for Anthony, should she let him offe Why or why not?

® If you were Dipika, what would you say to Annie to persuade her fo change
her atfitude towards Anthony?

Thinking things through
® What Anthony did was wrong but did he have any excuse for doing it2
® What is the difference between a reason and an excuse?

® Think about the different ways Anthony was treated by Annie and Dipika. Is it
possible fo say that one behaved better than the other or are they simply
different® Give reasons for your answer.

® Why are people so different in their attitudes and the way they behave?

@ For what different reasons are people punished? Try to think of as many as
you can. Which are the best reasons, in your opinion2

® What is the value of beautiful surroundings?

® Would it be better if the school got rid of the pond? At least no one would be
able to vandalise it
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Community building

e Do you think it is a good idea for all the classes in the school to take it in
turns fo look after the school pond? List all the advantages and the
disadvantages you can think of. Are there areas in your own school which
could be looked after in this way?

@ Vandalism is a problem for most communities. Are there problems where you
live2 Why do you think it happens? Who causes the problems and can
anything be done about it2 Who suffers as a result of the vandalism®@

® How would you assess the quality of your local environment? What things
would you look for in pleasant surroundingse

Personal writing

® Write a short story showing the effects of some piece of vandalism on
someone else. Try to show why it may be happening.

@ Design a poster encouraging other pupils to look after the school better.
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Wild Life

“Now class, come and sit on the
carpet,” called Miss Ladwa. “I've got
some exciting news.”

“Anthonyl” she called to the last boy
to make a move. “Hurry up or you'll
miss it, won't you?” As slowly as he
dared, Anthony crossed the classroom
and sat himself on the very edge of
the carpet, so that most of his bottom
was still on the cold, hard floor. The
hard edge of the carpet quickly began
fo hurt.

“Anthony, you're keeping everyone
waiting and it's not fair on the others,
is it2 Now sit properly.” Anthony
wriggled onto the carpet as the whole
class turned round to stare at him.
Anthony could not really say why he
behaved like this. In lots of ways he
wanted to be just like everyone else in
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the class, but he wasn’t. He didn't
know why, but he found it so hard to
remember things. Sometimes, when
Miss Ladwa was able to sit down with
him and explain things properly, he
would find them easier but it never
seemed to last. The next day, it was
no better than before. No one else
seemed to have this problem. It was
all right for them.

“As you know,” Miss Ladwa was
saying, “now that Mr Newbold has
retired, he is not going to look after
the school pond any more and so we
thought it would be a lovely idea if
each class took it in turn.” There was
a buzz of excitement around the
room. “Now, I've just been speaking
to the head and she wants our class
fo go first.”
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The next day, after play in the shoulders. Miss Ladwa had learned to
afternoon, work on the pond began. dread that gesture.

Miss Ladwa decided that one group of
children could go out each day.
Anthony was put in the first group with
Jacko and Sahel, two boys he often
played football with, and the two girls
who were the best in the class at almost  “What about it8” asked Anthony.

everything, Annie and Dipika. Dipika “Well, all right then, do a survey of

was all right. Anthony quite liked her, the lona arass and see what you can
but Annie was different altogether. She find.” 99 /

lived on a farm @ few miles away and

“You've got to do something,” said
Dipika cheerfully. “Miss said we had
to work together and help each other.
What about collecting all the litter2”

all she could talk about was her horses Without a word, Anthony turned and
and her sheep. It got everyone down, walked away from the pond, his
even Dipika sometimes. hands in his pockets, kicking the tufts

of long grass as he went. What he

Miss Ladwa got the group together was looking for, he had no idea.

and gave them their instructions.

“Today the best thing would be to
do a survey of the pond. Have a =
look at the state of the water and
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go. “Oh, and why don't you
also do a survey of the long
grass between the pond and
the road. See what signs of

wild life you can find.” \
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When they got to the pond,
Annie and Dipika immediately
started noting things down on their
clipboards and Jacke and Sahel

decided they would count the number Some way from the pond, Anthony’s
of fish, even though the water was so foot kicked against something. It was
murky it was difficulf to see anything. an empty oil can which someone had

thoughtlessly thrown over the hedge
from the nearby road. Anthony
stooped down to pull up the can, and
“Dunno,” said Anthony, with the as he did so, two baby frogs started
slightest flick of his head and up in fright. Anthony stooped down

“What about you, Anthony,” said
Dipika. “What do you want to do?”
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“What is it, Anthony?” she asked as
EN = everyone gathered around.
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“Come on, Ant, what you got? Show
us,” urged Jacko.

Anthony slowly removed his top hand,
trying not to frighten the litle frog. The
group was now so close, their heads
were nearly touching. From the corner
of his eye, he could see Annie
watching closely but, unlike the others,
she had a kind of sneer on her face,
a look which told Anthony she would
never admit that he could ever have
anything good.

and picked up one of them before it

could escape and, cupping it in two __
hands, he ran back to the others. Just Suddenly, he jerked the hand with the

at that moment, Miss Ladwa was frog right up into Annie’s face. She
walking over to see how they were screamed and swung her arm
gelting on. upwards, knocking Anthony’s hand

away. The little frog flew into the air,
landing several feet away on the hard

“Look what I've got, Miss” he called.
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footpath. Anthony dashed over to
where the baby frog lay completely
still on the tarmac. As the group
followed to see what had happened,
Anthony lashed out at Annie, hitting
her hard on the shoulder. She turned

away, crying.

“Anthony, go indoors at once,”
ordered Miss Ladwa, sternly. “You are
not to hit people like that. Go and
wait by my desk.”

With tears in his eyes, Anthony turned
to go in. For a second something had
gone right for him. But it hadn’t
lasted. Annie had spoilt it for him and
he hated her. As he entered the
classroom, everyone seemed fo stop
and look at him. He didn’t care how
he was punished. Just at that minute
he didn't care about anything.

When Miss Ladwa came back into the
classroom, she asked everyone to pack
up quickly because it was home time.
When the classroom had emptied,
Anthony was still standing by the desk
but his teacher was clearly in a hurry.

“Anthony,” she said, “how many times
have | told you not to hit other
peopled” Anthony said nothing. Miss
Ladwa looked at her watch. “look,”
she said, “I can’t stop now, I'll deal
with this in the morning.”

Anthony followed his teacher slowly
out of the classroom. Already the
school was quiet, except for the hum
of a distant vacuum cleaner. His path
took him past the pond and he
stopped. Someone had piled all the
leaves in a soggy heap near the
water’s edge next to a disgusting
heap of decomposing litler — crisp
packets and sweet wrappers of all

kinds.

Suddenly, Anthony remembered his
baby frog and he went to the spot
where it had fallen but it was nowhere
to be seen. He wondered whether
someone might have thrown its litile
body on to the flower bed by the side
of the path but it wasn't there either.
His frog had gone.

At once, his anger returned. All his
feelings of being different, of being
looked down on by the others, of
being no good, flooded back. He ran
to the piles of rubbish and kicked
them as hard as he could, scattering
them back across the water. Then he
raced over to the oil can, where he
had first found his frog. Not caring
whether he was seen or not, he threw
the can into the pond as hard as he
could. As it filled with water, the can
began to sink, slowly at first, then
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much quicker until it disappeared with
a gurgle. Anthony stared at the water
until it became still again and then, as
the first rainbow traces of oil

appeared on the surface, he turned to

go.

Not feeling anything at all, he walked
on. As he reached the school gate,
Dipika was waiting for him.

“Anthony,” she called, “I've got
something for you.” To his delight
Anthony saw in her hands his baby
frog.

“After you were sent in, it began fo
move,” she said, “so | put it in some
grass and wrapped it in my cardigan

lll

until home time.” Then she added:
knew you were upset.”

Anthony did not know what to say.
That someone had thought about him
and his feelings made him feel,
somehow, that he mattered. Then he
remembered the pond and suddenly
he realised what he had done.
Grabbing the frog with a quick
“Thanks”, he raced back into school.

By now the oil was spreading,
unstoppably, across the water. The
leaves and litter lay still on the surface
but there, in the middle of the pond,
just as Anthony had feared, floated
the upturned bodies of two dead fish.
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Bossy about Badger

Key ideas

® responsibility for animals
@ rights

@ shared responsibilities

This story raises issues commonly encountered in primary classrooms relating fo
our responsibilities for the things we share in school and the extent to which
animals, including class pets, may be said fo have rights. As a topic which
inferests many children, it is a useful one with which to stimulate discussion of
rights and responsibilities, both for individuals and for the class as a community.

Below are some of the issues you could explore arising from this story. Remember
to ask the children if they would like to raise any issues of their own for
discussion.

Moral reasoning

® What do you think of Sean’s point about the size of Badger's hutch? What do
you think of as cruelty to animals? Where would you draw the line between
the reasonable and unreasonable treatment of animals? Write down some
examples in pairs or small groups and then share your ideas to see if other
people agree with you.

@ Why does Mrs Harvey say that no one will be blamed without evidence,
when Adrian suggests the culprits might be from another class? What things
would you want to be sure of before accusing someone of doing something
wrong?

® Do you think Melanie was rude to her father? Was it excusable, in your
opinion? How do you think Melanie’s parents should deal with this behaviour?

@ Why did Melanie regret speaking to her father rudely? Can you think of any
better reasons why she might have felt sorry?
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Thinking things through

@ Is sharing things in school a problemg Why is this2 What sort of duty or
obligation is there to respect school property? Would it make a difference if
children came to school voluntarily?

® Why are some people cruel fo animals?
@ Do you think animals have rights? If so, what rights would you say they have?
in small groups, make a list of rights:
~ for a class pet;
~ for a farm animal;
— for a wild animal; and
— for a wild animal in captivity.

You could share out these tasks around the class with two or three groups per
topic. Then each of the groups could share their ideas with each other and
with the whole class.

@ Some people don't eat meat because they say killing farm animals for food is
wrong. What do you think of vegetarianism? What are your feelings about
using animals in scientific research? Is it justified (reasonable) or note

e Melanie has demanded a pet. Does she have any kind of right to have a pet?
@ What kinds of rights do you think parents have?

@ Why do parents and children sometimes find it hard fo understand each other
or get along without rowing? What can be done about this?

Community building

@ Can you think of any examples of how individual behaviour can spoil things
for the whole class or school2 Do you think people redlise the effect their
behaviour has?

® Is it a good idea to have something shared like a class pet? Why do you think
this? What things would you have to consider before getting a pet for the
class?
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Moral redsoning

e Talk about the way Shirley behaved. Which of the following phrases would
you use to describe it?

— very wrong;

~ wrong;

~ wrong but understandable;
— wrong but excusable; or

— not wrong.

Listen to what different children say about which they have chosen. What
would be the majority choice?

® Should Shirley be punished for what she did?2 Why or why not?

@ Shirley blamed Melanie for the way she behaved. Was that faire Why or why
note

@ What do you think of Melanie’s parents’ decision fo buy a pet for her class®

@ Melanie’s parents were generous. Why do people usually say generosity is a
good thing? Think of as many reasons as you can.

@ In your opinion was Mrs Harvey wrong fo let Melanie do so much for Badger
in the first place? Could she have done something different?

Thinking things through

® Melanie found sharing Badger hard o first, but later found she enjoyed
sharing Brandy. What are the good and the bad points about sharing things
with others? In pairs, make a list on either side and then share your ideas.

Community building

@ How do you feel when someone spoils things for you unfairly?
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Class 6H bundled back into the
classroom affer morning play just as
they did every day. But today
something was different. For a start,
Mrs Harvey was not sitting on her
desk. She was standing in the middle
of the room and her face was as dark
as thunder. She wasn't often like this,
even on a Monday.

The children knew the signs. Without
having to be told, everyone went to
their place and sat as still as they
could. Soemething was seriously
wrong. Mrs Harvey was clearly
holding back her anger when she
eventually spoke.

“It's happened again,” she said, “and
this time it's much worse.”

Thirty pairs of eyes darted around the
room for clues, but not a single child
dared move its head from the
direction of Mrs Harvey. She didn’t
often lose her temper to be fair, and
most of the time she was funny and
friendly and easily the most interesting
teacher, But her temper ... that was
something fo seel

“Someone,” she began slowly,
“someone, this play, has come into the
classroom and deliberately tried to
cause harm or injury to the guinea
pig.” There was an intoke of breath
you could hear and the eyes shot
fowards the painting area, a small

annexe off the classroom where, next
to the sink, stood Badger the guinea
pig’s hutch. And the door was open.

“First it was some sharp wire poked
into the hutch, now this,” she said.
“Badger’s cage has been opened,
allowing him fo escape and his food
and water have been scattered
everywhere. This was deliberate — it
couldn't have been an accident - and
I want to know who was responsible
for this appalling act. Badger has got
out. | only hope he's still somewhere
in the classroom. If he has escaped
completely, then I'm afraid he's not
likely to last long. There are far too
many cats round here.”

Melanie was shocked. As she sat
there listening to Mrs Harvey, her
mind was racing. How could
somebody do such a cruel thing? She
could not believe it. Badger had been
Class 6H’s pet since the beginning of
September and she, probably more
than anyone in the class, loved that
animal. Almost every day she would
bring it an apple from home {to her
Mum's surprise because she had
never asked for apples before in her
lunch box). She was always
volunteering to clean out the hutch
even if it meant staying after school.
It was even her idea to call him
Badger because of the black and
white stripes over the top of his head.
Everyone thought it was brilliant to
call a guinea pig “Badger”.
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Now Badger was missing and
someone was trying to harm him. But
who? Almost without realising she had
done it, Melanie made up her mind to
find out who it was. She would
become a detective, she'd look for
clues, she would hunt the criminal
down. Because it was a crime —
vandalism and cruelty to animals.

The next few minutes were devoted to
searching every nook and cranny in
the room in search of Badger.
Eventually he was found hiding under
the sink cupboard. Melanie was
allowed to be the one to coax him out
with some of his favourite cats and a
juicy slice of her apple. Within about
ten minutes she was placing Badger
back in his hutch and fopping up his
food and water.

But Mrs Harvey was not going to lef
the matter rest there. Calling the class
together she began.

“Right, the time has come to have a
little chat about the things we share.
There seems to be someone in the
class, | don’t know who it is - yet ~
who doesn’t seem to like the fact that
we have a guinea pig. Now why
could this be? You tell me, because |
don’t know.”

There was a strained silence. Was this
a genuine question, or were they
expected to say what Mrs Harvey
wanted to hear? It was hard to tell.

Sean O’Donnell put his hand up. He
always had something fo say.

“Miss, perhaps someone wasn't being
cruel. Perhaps they were frying fo set
Badger free. You know, because it's
cruel to keep him in a cage dll the
time.”

“Do you think it's cruel, Sean?” said
Mrs Harvey, fixing him with a stare.

“Well, yes, Miss, it is a bit. | mean we
could let it out sometimes to have a
run. It can’t really have o proper run
in that huich, can it2 But | didn't let it
out, Miss, honest,” he added hastily.

“| believe you,” said Mrs Harvey.
“Who else thinks it's cruel to keep «
guinea pig in class?”

Melanie wanted to say something,
anything. She thought of Badger as
at least partly hers because she did
so much for him. But what could she
say? Sean was right really, it can't
be pleasant to be cooped up in

a hutch all the time. She wondered
how she would like it if she had to
stay indoors the whole time, never
going out into the fresh air or being
able to see the countryside. But if
she said it was cruel, Mrs Harvey
might give him away. And she
couldn’t bear that.

“Put up your hand if you think it's
cruel to keep Badger in a hutch the
whole time,” said Mrs Harvey calmly.
Melanie looked round. Three hands
were up, including Sean’s. Mrs
Harvey paused and the longer she
waited the more hands went up.
Melanie closed her eyes.
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“Thank you, put your hands down,”
said Mrs Harvey. “Now who thinks it
is even more cruel to scatter Badger's
food, empty his water bottle and
deliberately let him escape?”

Every hand went up. Melanie
searched the faces of her classmates.
Someone here was lying, surely.
Unless ...

“Miss, perhaps it was someone from
Mr Hooper's class,” suggested Shirley
Dunster, voicing the thought that was
beginning to form in Melanie’s mind.
There was a lot of nodding.

“Yeah, Miss,” nodded Adrian Henley, -

“perhaps they’re jealous that we've
got something they haven't got.” Mr
Hooper was well known as a bit
unadventurous. His class never got to
do drama in the hall or things like
that. If you couldn’t tick it in a book,
Mr Hooper didn't do it.

“I don't think we'll start blaming other
people, yet, not without evidence,”
said Mrs Harvey, “| have just one final
thing to say for now. This cannot go
on. Either it stops, or we will not have
a guinea pig, or any other pel, in the
classroom. You have one last chance.
| hope it's not true that someone here
is prepared fo spoil things for
everyone else. Right, let's get back to
work ... you have been warned.”

On the way home from school that
night, Melanie was trying to figure out
who could possibly be trying to harm
Badger. And why2 How could anyone
do that to a poor little defenceless

creature? School just wouldn't be the
same without him. Suddenly she made
up her mind about what to do with
her Christmas money. She would buy
a guinea pig of her own,

Mum was quite good about it, when
Melanie told her what she wanted
to do.

“Well, if that's what you want, love, |
suppose it'll be OK. Though you know
your Dad doesn't like things like that.”

“I'll keep him in my bedroom, Mum,
and Dad needn’t see him at all.”

“Well, maybe, but you'll have to look
after it, you know.”

“I will, Mum, honest, | do it all the
time at school for Badger. Mrs Harvey
says |'ve got a way with animals.”

But Dad, when he came in, was not
keen, not keen at all. Try as she
might, Melanie could not persuade
him fo say yes. He just sat in his
chair, with the television on, only half
listening to Melanie begging and
pleading to have a guinea pig of

her own.

"Who's paying for it2” Dad said. “I
can't afford to.”

“I can buy it with the money Gran
gave me for Christmas. And a hutch
as well,” said Melanie.

“But you'll soon get bored with it
children always do, and then your
mother and me will be lumbered with
it. Besides, those things always make
me chesty. Ever since | was a kid, they
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made me wheezy whenever | went
near them. There's no way I'm having
one in the house and that’s an end
of it.”

“You're horrible,” shouted Melanie.
“You never think about me. This is all |
want in the world! You've never let me
have a pet of my own.”

“That's enough, Mel,” said Mum
sternly. “You won't get anywhere by
rudeness to your father.” But Melanie
wasn't listening.

“I hate you,” she shouted at Dad,
“you're a pigl”

Dad stopped watching the television.

“Now just you come here,” he said
with an iron tone in his voice.

“No, I'm going to my bedroom,”
shouted Melanie and stamped out of
the room, slamming the door behind
her.

As she lay on her bed, sobbing, she
knew she had just said goodbye to
any chance of persuading Dad. If
she’d only kept quiet, he might have
come round in the end, but not now.
And what if Mrs Harvey gets rid of
Badger, she thought. That would be
unbearable.  made her all the more
determined to find out who had it in
for the class guinea pig. She turned
her soggy pillow over and began to
think up a plan to catch the culprit.
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For two days nothing out of the
ordinary happened at school. Badger
seemed fo get a lot of attention from
almost everyane in the class. And they
had worked out a rota for people to
stay in each play to look after Badger
and this seemed to be working well.
But on the third day, two of the boys
who were supposed fo be on duty
forgot all about it and went out to
play football.

At lunchtimes, it was more difficult.
No one was allowed into the block
when it was fine and there were times
when everyone who stayed to dinner
had to be in the dining hall, which
was in the main building. Mrs Harvey
asked the lunchtime supervisors to
keep their eyes peeled.

Part of Melanie’s plan was always to
be the last person out of the class. She
would pretend to iake a long time to
pack up so that she could check to
see if anyone was lingering
suspiciously. But no one ever was.
And then on the Friday after the
attack, it happened.

Melanie was in the dining hall on a
table with a number of girls from her
class when Shirley Dunster came in
and spoke to her.

“"Mrs Harvey wants to see you,”
she said.





“What? Now?” said Melanie.

“Suppose so,” said Shirley, shrugging
her shoulders and walking off.

Melanie excused herself and went to
the staff room. She knocked on the
door and when it was opened by the
Head, she asked for Mrs Harvey. Mr
Hooper's voice came booming out
over the noise of the photocopier.

“She’s out of school, young lady. I¥'l}
have to wait.”

Melanie walked away puzzled.
What was Mrs Harvey thinking of,
asking fo see her then going out of
school? Shirley must have got the
message wrong. Melanie decided not
to go back to the dining hall but to
return fo the classroom block where
she now spent every lunchtime on the
look out for Badger's attacker. But just
as she was approaching the block,
she saw Shirley coming out of the
main door.

Then it clicked. Could Shirley
possibly be Badger’s enemy? Was
that why she had given Melanie

a false message - to get her out of
the way? Melanie ran towards Shirley
but as soon as Shirley saw her, she
called out: “Melanie, it's happened
again, it's Badger. His cage door’s
open and | think | saw one of the
boys run off.”

Fearing the worst, Melanie burst past
Shirley and ran into the classroom,
ignoring the shouts of Mrs Lemon the
lunchtime supervisor. When they got
to the hutch, Badger's door was wide

open and his water boltle was on the
floor. Melanie noticed that his food
bowl was upturned but Badger
himself was still nervously hiding at
the back of his cage. It could only just
have happened.

“It's a good thing we were in time,”
said Shirley.

“Who did you see running offe”
asked Melanie suspiciously, not
wishing to accuse Shirley directly, She
didn’t know her very well. They never
played together and Shirley was
probably the quietest girl in the class
— a bit of a loner, really. Before
Shirley could answer, Mrs Harvey
came into the classroom.

“Ah, Melanie, there you are. Did
Shirley give you my message?”
Melanie felt awful. So there had been
a message and Melanie had got it dll
wrong about Shirley.

“Yes, Miss, you said you wanted to
see me. | went to the staff room but
you weren't there. And Miss,
someone’s been affer Badger again.”
Mrs Harvey took in what had
happened in a second. Then she said:
“But | distinctly told Shirley to ask you
fo come to the classroom after your
lunch.” She turned to look at Shirley.
“Did you give Melanie the wrong
message, Shirley?2”

“No, Miss.” But Mrs Harvey wasn't
satisfied.

“Shirley, did you tell Melanie to meet
me in the classroom?”
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Shirley paused. “No Miss, | must have
forgotten that bit.”

“Shirley, did you give Melanie half o
message knowing that she would go
to the staff room looking for me and
that the coast would be clear for just
long enough to get back to the

classroom and open Badger’s door?”

Melanie could not believe anyone
could be so devious. But Shirley was
saying nothing. She was looking at
the floor.

“Look at her hands,” suggested
Melanie. “I covered the bottom of the
food bowl with red chalk. That was
part of my plan to catch the culprit. |
read about that sort of thing in a
story.” Shirley held out her hands.
There was not a frace of red dust on
them. Melanie felt confused and guilty
for a second time.

“Come on, Shirley, out with it. | know
it's you who's been doing these things
to Badger. It is, isn't it?”

“Yes, Miss.” Shirley’s voice could
Y

hardly be heard.

“Why, Shirley? Why did you do it?
Did you want Badger to be killed?”

“No, Miss.”
“Well2”

"I was jealous, Miss, of how everyone
made such a fuss of him and no one
ever asked me to help with the
cleaning out.”

“But you never asked,” said Melanie.

“You were always getting to look
after him,” said Shirley to Melanie,
accusingly. “As if Badger was
yours. Well, he’s not yours.

He's everybody’s.”

“And you would rather we didn't have
one, would you?" shouted Melanie.
“That's horrible, Shirley. No wonder
no one asks you to help! And Miss
said if the vandalism happened
again, Badger would have to gol
You've ruined everything!”

“That's enough, Melanie,” said Mrs
Harvey. “Now calm down, | think we
can settle this. It so happens that one
of the parents has offered to give the
class another guinea pig. That's where
I've been just now. To the pet shop.
And what's more we've got a lovely
big pen so that they can both have
lots of room to run around in during
the day. And in the summer, they'll be
able to go outside and eat the grass.
They really like that.”

Melanie could hardly believe her ears.
“But you said - she began,

“I| know | said we'd not be able to
keep a guinea pig unless the attacks
stopped. Well, | wanted to show how
seriously | was taking it. | hoped |
wouldn’t have to carry out the threat.
Then when one of the mums offered
another guinea pig, that was an offer
| couldn’t refuse. In any case, | don't
think we'll have any more trouble
now, shall we2” She looked at Shirley,
who shook her head.
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There was great excitement that
afternoon, which was given over
almost completely to installing the run
for Badger and his new mate, who
was female and a light brown colour.
Of course, they had to write about
keeping guinea pigs in their English
books, as if they were explaining it all
to a Martian on its first visit to Earth,
but nobody seemed to mind that.

At the end of the afternoon,

Mrs Harvey said: “Now there is

one thing we've forgotten. Our new
guinea pig hasn’t got a name. What
shall we call her2”

There were all sorts of suggestions on
the slips of paper Mrs Harvey had
given them. Lots of people tried to
think of another animal name to go
with Badger, but somehow “Cow”
and “Rat” didn’t seem too polite.

“Ah, here’s one,” said Mrs Harvey.
“How about ‘Brandy’2” There was a
cheer. “Good, that's perfect. Well
chosen, Shirley.” Shirley sat there
beaming to herself. “And now we've
got two animals to look after, there'll
be plenty of jobs for everyone, won't
there?” Mrs Harvey looked straight at
Melanie as she spoke.

When she got home that evening,
Melanie said nothing about the new
arrival,

“Had a nice day at school, love?”

said Mum.
“Not bad,” said Melanie. “What's for tea2”

“Anything unusual happen today?”
Mum asked.

“Not much,” replied Melanie, “Why?2"
“Just wondered,” said Mum.

Dad seemed to be equally curious
about Melanie’s day when he got in,
which was unusual for him. That
clinched it for Melanie.

“It was you, wasn’t it” she said
suddenly at fea.

“What do you mean?” Dad asked.

“Bought the new guinea pig for the
class. You did it, didn’t you?”

“Now what would we go and do «
thing like that for8” said Dad, with a
twinkle in his eye. “Can’t stand the
things, myself.”

“Your Dad’ll have an excuse not to
go to Parents’ Evenings, now,”

Mum joked.

After that, Brandy was Melanie's
special favourite. In a way she
felt Brandy really did belong to her
and that made up for not having
one at home. But then again, she
found that she really enjoyed
sharing the new pet with the rest
of the class and that made it even
nicer, somehow - especially with
Shirley, who seemed equally
devoted to Brandy.

And maybe, Melanie admitted to
herself later, she had been a bit too
bossy about Badger.
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Litter Bug

This is @ game for up to four players.

The task is fo collect litter from the squares marked L on the board and take it fo
the most appropriate ‘dump’ for that particular piece of litter or rubbish. There is
a choice of ‘dumps’ and, while playing the game, there ought to be discussion
among the players about the most appropriate place to which each piece should
be taken. Once they have decided where it should go, the player who “found” it
must take it there and then collect a litter bug. If the group cannot decide where
the litter should be taken, the player must proceed to Help, where the litier is
left. The player does not collect a litter bug but sets off, at the next throw, to find
another piece of litter. At the end of the game the pieces which are in Help are
discussed with the teacher or other children.

Equipment required per game:
~ the board — the page provided (preferably enlarged to A3);
— one dice {or, more correctly, die);
— four coloured counters {one for each player);
— the litter cards — cut out and mounted on card; and
— a quantity of litter bugs (with the present set of cards you need 24).

Note: a possible litter bug is shown on the card but the children could design
their own bugs and these could be reproduced for use during the game.

How fo play
1 Each player places a counter on one of the spaces marked 1-4.
Place the litter cards in a pile face down.

To decide who is to start play, each player throws the dice. The player with
the highest score begins.

4 The beginner throws the dice and moves in any direction according fo the
number of squares shown on the dice. It is not possible to change direction
in mid move. The object is to land on an L square as quickly as possible.

5 |If a player lands on o square marked L, the player takes the top card from
the litter card pile.
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6 The player shows it to the others and suggests where it should be taken.
When everyone has agreed, the player waits until the next turn before
moving off towards the chosen dump. Players on their way to dumps move
by throwing the dice as normal. it is not necessary fo throw the exact
number of moves to land on a dump.

7 Players on their way to a dump cannot pick up more than one piece of litter
at a fime, so they ignore any L squares on which they land.

8 Once at the dump a player collects a litter bug, leaves the litter card and
sefs off from there on the next turn in search of another piece of litter.

9 If a player cannot decide where to take the litter, she or he must go to Help
and leave the litter there. Ask your teacher to help you after the game.

10 The game ends when all the litter has been collected and taken to a dump.
The winner is the player with the largest number of litter bugs to his or her
credit.

11 At the end of the game take the items out of the Rubbish Skip and discuss
whether they have any further use. Could they be recycled or used in any
other way?

Can you think of other items of rubbish and make additional cards
which others in your class can use when they play?
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Litter Bug game cards
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Litter Bug
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I#’s Broken!

This activity focuses on aspects of our responsibility to our neighbourhood or
community. It asks the children to consider how various broken items might be a
hazard to others and who should be responsible for tackling the problem.
Sometimes an individual might take responsibility but on other occasions this is
not possible and some other body in the community must take action. The
exercise can encourage the children to consider the nature of their obligations to
others and the community with respect to the local environment. This activity
could be used as a writing, discussing, drawing, painting or acting task.

The purpose is fo consider each of the broken items listed below and consider:
al Why was it useful in the first place?
b) Who might be affected by its being broken?
¢} What should happen next?
d} Who might have the responsibility to do something about ite

You may also find it helpful to consider how some of the items might have come
fo be broken, which could encourage some discussion of vandalism. However,
this needs to be carefully controlled to avoid the children wasting a great deal of
time inventing fanciful scenarios.

A whole range of possibilities may be offered in response to the final question. It
is important fo elicit as much discussion as possible and to consider what are
practical possibilities. Encourage the children to consider what they think should
be done and by whom. in how many cases could they themselves take some
action if they discovered the breakage?

Clearly these questions might be asked of any range of broken items, eg those
associated with safety around the home. Here is a selection [you or the children
could add others):

® a felephone box @ a park bench

@ swings in a play area @ o fence alongside the railway

@ traffic lights ® a deep pothole in the road

@ a loose pavement slab ® a burst water pipe

@ a school gate ® a broken window in a derelict shop
@ an abandoned car @ an abandoned supermarket frolley
@ a broken field gate with one wheel off

® o bicycle with punctured tyres
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it’s Broken
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l . . LI
A society needs responsible citizens who can understand the purpose of law and
respect the rights of others. Such attitudes of respect must be nurtured and

encouraged by all those with whom young people come into contact. Schools can play
an invaluable part in the promotion of social and moral responsibility and | am
delighted that the Home Office has been able to work together with the Citizenship
Foundation to sponsor and develop this pack, which has been written and evaluated
L4 . - . - . L] ,

in consultation with teachers and police schools liaison officers.

Secretary of State for the Home Office, The Rt Hon Michael Howard, QC, MP.

ll was delighted to learn that, following its publication in May 1994, You, Me, Us! has
been so successful. The development of positive attitudes towards citizenship - the
taking of responsibility for one’s actions along with respect for others - is a
cornerstone of a civilised society and we cannot begin to instil these values early
enough. This project has shown not only that teachers are dealing with issues of real
importance to society, but that they can do so in a way which children find
intellectually stimulating and enioyable.’

Secrefary of State for Education and Employment, The Rt Hon Mrs Gillian Shephard, MP.

lOrgcmised with great skill and understanding. As a stimulus or general introduction
which will encourage pupils to face up to the problems in this area,

it is highly to be commended and | hope it will be widely used.”

john Wilson, author of A New Introduction fo Moral Education.

l'l'he material doesn’t duck the difficult issues, but confronts and discusses them ina
way ideal for the primary age. The stories are well-writien, in some cases humorous,
others thought provoking, and in a number of cases quite moving. | warmly welcome
this pack. | have no doubt whatsoever it is @ major contribution to this area.”

Mike Bottery, author of the Mordlity of the School.

l . . L] L] L] . . .

The children could identify with the stories and could share their emotions in

discussion. A difficult area for them to discuss without an initiative of this kind.”
A Primary Headteacher.
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This infroduction is aimed at heads of primary schools and teachers with subject
responsibility for citizenship, PSE, and spiritual and moral development. What
follows is an extended discussion of what is involved in dealing with social issues
from a moral standpoint, providing some theoretical background alongside o
discussion of recommended teaching methods. In working with colleagues you
may want to copy some of the information contained in these pages, so that they
can keep it for reference purposes. Some of the more theoretfical material might
be drawn upon when introducing and justifying the approaches suggested.

During the two years in which this material was being written and evaluated,
government and public support for citizenship as well as moral and spiritual
education has increased considerably. The guidance of the National Curriculum
Council on Citizenship (Curriculum Guidance 8, 1990} recommended that
primary schools develop whole school approaches to citizenship in both Key
Stages 1 and 2 and suggested some key areas which should be covered. These
included knowledge, skills and attitudes (p.3). Amongst the most obvious
aspects relating to the primary curriculum are:

Knowledge

® how communities are organised and the importance of rules and laws;

@& how communities reconcile the needs of individuals with those of society;

@ similarities and differences between individuals, groups and communities; and
® fairness, justice and moral responsibility.

Cross-curricular skills

@ arguing a case clearly and concisely;

@ making choices in the light of available evidence; and

e working with others.





Attitudes
@ independence of thought on social and moral issues;

® respect for the processes of law and the rights of others;

respect for different ways of life, beliefs, opinions and ideas;

a willingness fo respect the legitimate interests of others;

respect for rational argument and non-violent ways of resolving conflict;
a constructive interest in community affairs;

an active concern for human rights; and

appreciation of the importance of democratic decision-making.
Moral codes and values

Pupils should be helped to:

® develop a personal moral code and explore values and beliefs;
® develop a concern for others; and

® develop selfrespect and respect for values such as industry, honesty and
fruthfulness.

In addition, pupils should have the opportunity to:

® compare values and beliefs held by themselves and others;

® examine evidence and opinions and form conclusions;

® discuss differences and resolve conflicts;

® discuss and consider solutions to personal, social and moral dilemmas; and

® appreciate that the distinction between right and wrong is not always
straightforward.

Such aims formed the focus of the Primary Citizenship Project when it began
work in Autumn 1991, Since that time, the importance being attached to the
area has been underlined by further guidance (Spiritual and Moral Education —
a discussion paper, National Curriculum Council, 1993} and perhaps more
significantly, at least for the practice of schools, the publication of the new
criteria for the inspection of schools by OFSTED. An examination of the
definitions of “spiritual, moral and social development” reveals many points of
contact with the earlier document, which are therefore central to the areas
addressed by this pack. In fact, since schools will be inspected on the way in





which they make provision for these areas, it is worth quoting the relevant
OFSTED evaluation criteria in full. The present pack of materials will assist
schools in developing programmes which address all of the areas listed below.

Spiritual development is to be judged by the extent to which pupils display:
@ a system of personal beliefs, which may include religious beliefs;

@ an ability fo communicate their beliefs in discussion and through their
behaviour;

@ willingness to reflect on experience and to search for meaning in that
experience; and

@ o sense of awe and wonder as they become more conscious of deeper
meanings in the apparently familiar features of the natural world or in their
experience.

Moral development is to be judged by the extent to which pupils display:
@ an understanding of the difference between right and wrong;

@ respect for persons, truth and property;

@ o concern for how their actions may affect others;

@ the ability to make responsible and reasoned judgements on moral issues; and
@ moral behaviour,

Social development is to be judged by:

@ the quality of relationships in the school;

@ pupils’ ability to exercise a degree of responsibility and initiative;

@ pupils’ ability to work successtully in groups and to purhupaie co-operatively
and productively in the school community; and

® pupils’ growing understanding of society through the family, the school and
the local and wider communities, leading to an understanding of the structures
and processes of society.

The OFSTED inspection manual goes on to say that the school with high
standards in these aspects of work will be one in which “the content of the
curriculum and the styles of teaching and learning will encourage an increasingly
mature response to personal experience and social issues” {part 4, p.15).





Attitudes
@ independence of thought on social and moral issues;

® respect for the pracesses of law and the rights of others;
respect for different ways of life, beliefs, opinions and ideas;

a willingness fo respect the legitimate interests of others;

®
®
@ respect for rational argument and non-violent ways of resolving conflict;
@ a consiructive inferest in community affairs;

@ an active concern for human rights; and

®

appreciation of the importance of democratic decision-making.
Moral codes and values
Pupils should be helped fo:
® develop a personal moral code and explore values and beliefs;
® develop a concern for others; and

® develop selfrespect and respect for values such as industry, honesty and
truthfulness.

In addition, pupils should have the opportunity to:

@ compare values and beliefs held by themselves and others;

@ examine evidence and opinions and form conclusions;

® discuss differences and resolve conflicts;

® discuss and consider solutions to personal, social and moral dilemmas; and

® appreciate that the distinction between right and wrong is not always
straightforward.

Such aims formed the focus of the Primary Citizenship Project when it began
work in Autumn 1991. Since that time, the importance being attached fo the
area has been underlined by further guidance (Spiritual and Moral Education —
a discussion paper, National Curriculum Council, 1993) and perhaps more
significantly, at least for the practice of schools, the publication of the new
criteria for the inspection of schools by OFSTED. An examination of the
definitions of “spiritual, moral and social development” reveals many points of
contact with the earlier document, which are therefore central to the areas
addressed by this pack. In fact, since schools will be inspected on the way in





which they make provision for these areas, it is worth quoting the relevant
OFSTED evaluation criteria in full. The present pack of materials will assist
schools in developing programmes which address all of the areas listed below.

Spiritual development is to be judged by the extent to which pupils display:

a system of personal beliefs, which may include religious beliefs;

an ability to communicate their beliefs in discussion and through their
behaviour;

willingness to reflect on experience and to search for meaning in that
experience; and

a sense of awe and wonder as they become more conscious of deeper
meanings in the apparently familiar features of the natural world or in their
experience.

Moral development is to be judged by the extent to which pupils display:

an understcji.:.nding of the difference between right and wrong;

respect Forf‘:;.persons, truth and property;

a concern f_or how their actions may affect others;

the ability to make responsible and reasoned judgements on moral issues; and

moral behaviour.

Social deveiopment is to be judged by:

the quality of relationships in the school;
pupils’ ability to exercise a degree of responsibility and initiative;

pupils” ability to work successfully in groups and to parhc;pu’re co-operatively
and produchvely in the school community; and

pupils’ growing understanding of society through the family, the school and
the local and wider communities, leading to an understanding of the structures
and processes of society.

The OFSTED inspection manual goes on fo say that the school with high
standards in these aspects of work will be one in which “the content of the
curriculum and the styles of teaching and learning will encourage an increasingly
mature response to personal experience and social issues” (part 4, p.15).





Note that the terms “citizenship” and “social and moral responsibility” overlap so
closely in the above definitions, that they are used almost inter-changeably in this
manual.

Citizenship and moral development in the classroom

Moral development is an area which few teachers would claim was unimportant.
Teachers agree that schools are not and should not be “value-free zones”. Yet
"doing” Moral Education {ME) has always provided headaches for teachers in
the classroom. A number of difficult questions present themselves, including:

® whose values am | supposed to be promoting {my own, the school’s, the
parents’, religious values, secular values?)

© what happens when children express opinions | do not agree with or which
are clearly morally wrong?

® how do | get primary school children to discuss such vague or abstract issues
as right and wrong?

® am | teaching a clear, basic code of values, or do I have to accept that
“anything goes” providing the children believe it: eg, “it's okay to cheat if you
can get away with it”2

@ the children from Key Stage 1 upwards all appear to know that it is wrong to
steal, cheat, lie, hurt others etc, {though many don’t seem to behave as if they
do). Given that fact, where do | go from here?

For these and other reasons, teachers have tended to fall back on the comfort of
the “school ethos approach” to moral development which has included:

® esiablishing a caring school;

® selting out clear and reasonable rules of conduct which the children can
recognise as fair;

® setting examples of good, caring behaviour; and
® using RE and assemblies to provide some moral teaching.

All of the above methods are essential parts of a whole school approach to
moral and social development. Nevertheless, none of them offers the children
themselves the chance to examine directly the social and moral issues they
encounter in their lives, nor engages them in diclogue with others to explore the
differences in their value systems and establish the common ground {of which
there is plenty). The ideas and beliefs people hold are influenced by their





upbringing as well as their personal experiences, observations and reflections.
Some children have the opportunity to discuss social and moral issues at home or
at their local place of worship, but many do not. It is very valuable, therefore, if
schools provide such opportunities via the curriculum.

Schools are one of the few places where children encounter a wide range of
values {religious, secular, caring, selfish, conservative, liberal and so forth) held
by people they have not chosen to be with or with whom they might disagree.
Without active and engaged discussion of other ideas and perspectives, children
cannot come to a more developed, more mature view of such fundamental
matters as what makes an action right or wrong. Nor will they develop the
attitudes of tolerance and respect towards those with other beliefs and faiths
required of citizens in a plurdlist society. Schools therefore play a vital role in the
social and moral development of children, and the school which consistenily
offers children of all ages the opportunity to discuss and reflect together on social
and moral issues of concern, is likely to see benefits at an individual, class and
whole school level. During the trialling of this material, it was noted that the
atmosphere of several classes which had had a citizenship session roughly once
a week, had noticeably improved in terms of the children’s affitudes towards
each other and towards mature respectful discussion.

As a result of research into moral development over the last thirty years we now
know that children gradually become aware of an ever widening social context
in which to view their actions. At first young children are barely aware of the
effects of their actions on other people. Gradually, significant others come into
the reckoning and only after that do children begin to see the implications of
their behaviour for the wider group or community. It follows from this that the
child who is able to see the wider implications of his actions ("I am not only
hurting my friends, I am affecting the working of the whole group”) is able to
make a more adequate or mature moral judgement than someone who is still
thinking less widely.

The work of the psychologist Lawrence Kohlberg has shown how, in the primary
years, children are still in the early stages of this sociomoral development and,
on the whole, will be preoccupied with the inter-personal implications of
behaviour. But the more mature child in year 6 will also be beginning to develop
an awareness of the community as something with which he or she has a
relationship. The research shows that children have o go through each stage
before the next one is reached. It also shows that progress towards more
sophisticated moral judgements can be encouraged by engaging the children in
thinking which stimulates and challenges them to consider these ever-widening
contexts for their actions.





How can this work in practice in a mixed-ability group?

Before we answer this more directly, it might be useful fo consider the following
imaginary conversation between a teacher and a young adult:

Teacher:

Pupil:
Teacher:
Pupil:

Teacher:
Pupil:

Teacher:

Pupil:
Teacher:

Pupil:

Teacher:

Pupil:

Let's think about the Golden Rule ~ “Do 1o others what you would like
them to do to you”. Can you tell me why people should follow this
rule and care for other people?

Well, for a start that's how you're told to behave by your parents and
feachers, isn't it2 If you don't you can get into trouble,

And if you didn’t get into trouble, would there be any other reason
why you should care for others2

Yes, sure, if you care for others they will be more likely to care for
you, won't they? So it's kind of common sense.

Are there any other reasons?

Well, people will think better of you if you're a kind person.
Everybody needs approval of some kind.

That's right. But if there was no one o fell you how to behave or give
you this approval, would that mean it wouldn’t matter if you didn’t
care for others?

Of course it would still matter because if you behave badly towards
others they will be hurt or damaged by that behaviour. That's not fair.

And what about the wider implications of that kind of behaviour -
are there any?

Well, yes, 1 think so, because uncaring actions can generate other
uncaring behaviour and that can undermine the atmosphere in a
whole group or the wider community. And if nobody cares for others,
what kind of society would that leave us2 So it's even more important
for society, really, for people to be caring.

But supposing you were a member of a society which was cruel and
oppressive already? Your own behaviour wouldn't do much to
undermine the social climate. Would that make it all right to behave
badly towards others?

No, not really, because after all, people have got a right fo be treated
respectfully. That's the bottom line. That's probably the most important
reason for the Golden Rule. It's not that you want to treat them well
just so that they'll be nice back but because it's a principle that the
fairest kind of behaviour would be the kind that didn’t put your own
interests above those of anybody else’s. Because, after all, their rights
are the same as yours, aren’t they?





Probably such a conversation has never taken place. But if it had it would show
how people can bring forward a variety of reasons for their opinions or actions
and in many instances these reasons can be located somewhere along a line
between egocentrism and broad, generalised ethical principles. As children
develop the capacity to think in wider and more general terms, so they will
gradually be able to engage with more extended moral reasoning.

Notice that all of the reasons offered above are in support of the Golden Rule.
Children at all levels of moral maturity will support it as right. Even young
children can repeat such rules if they have been taught them. The point is that the
teacher cannot fake this as evidence of moral maturity — it is in fact just a starting
point — and the essential thing is to look for the qudlity of the reasoning
produced in support of it. This is why in citizenship or moral education lessons it
is always important to fake note of the kinds of reasons children offer in support
of their beliefs rather than merely rest content with the expression of an opinion.
Within any one class there will be a range of levels offered (because the children
themselves will be at different stages of awareness development). The teacher
should examine them in terms of whether they are justifications in terms of self,
others or the wider group {(there is not likely to be any principled thinking at this
stage). Research has shown that an effective teaching method is to pick up on the
higher order or “more aware” thinking and subtly reinforce it by offering it back
to the group for further consideration.

This is why, in many of the exercises, it is suggested that together the class thinks of
all possible reasons why it is wrong to do this or that. Once listed, it will ofien be
possible to assess these reasons in ferms of where the “focus of concern” lies. Sefting
these down in an order of progression we might identify reasons focused on:

1. the self eg, "you will get into trouble”;
2. a combination of self and eg, "if they hit you it's all right to hit
others back” or “people won't like you if you

are dishonest”;

3. other people “bullying is wrong because it is
horrible to be bullied, it causes distress
to people”;

4. other people in the context eg, "if everybody did this, there would

of the group be chaos in the school or society”; and

5. the group, community or “for society {or the school) to function

society properly there must be laws against
stealing”.





In order to practise applying this analysis based on the “focus of concern” it is
suggested that you might now look back over the conversation above to examine
the different levels of reasoning offered to the teacher in support of the Golden
Rule. (This might usefully form the basis of a training exercise, followed perhaps
by a similar brainstorming and classifying of all the reasons why it is wrong

to steal.)

The process of moral education is, therefore, closely bound up with encouraging
greater sophistication in moral thinking because, it is clear that a moral
judgement which draws upon a wider sphere of considerations, will, other things
being equal, be “better” (in the sense of more adequate or complex) than a
moral judgement made with more selfish considerations in mind.

Research suggests that people typically use reasons drawn from about three of
these stages at any one time. There is a stage they are leaving, and a stage they
are enfering, and a stage within which they do most of their thinking at that time.
It is known that children are more open to thinking which is just a litle above that
which they commonly use, so a classroom in which the children are discussing a
range of reasons for actions {with the teacher perhaps throwing in reasons a litile
beyond the range of what is offered) is the classroom climate in which progress
through these stages is likely to be most rapid.

This is not to say that people’s moral actions are wholly dictated by the way they
conceplualise the problem. Quite obviously, another important factor {probably
more important than cognition) is the ability to care for others and to empathise
with them. It is perfectly possible for someone o operate at a more sophisticated
level of thinking and vet still actually be less caring and thoughtful towards others
in their actions. For this reason, moral education needs to address both the
cognitive intellectual) and the affective (feeling) sides of moral awareness. Quite
obviously the gap between what people feel they ought to do and what they
actually do will remain for all but the most saintly of us, but that is no reason to
give up the task of educating the “moral mind”. The more rational the children
become, the less susceptible they will probably be to the influence of emotion,
conditioning or social pressure. The process of moral reasoning (ie making
things explicit to the self] is also important in the vital process of internalising

the values themselves.

Teachers should not worry if at first it is difficult to make sense of classroom
discussions in these terms. Like any other subject, moral education has its own
battery of skills and these rapidly develop with practice.
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in

summary, the key points are to:

encourage as much involved discussion as possible on the part of the
maximum number of children, using the small group and whole group
techniques suggested or some of your own;

use open-ended, exploratory questions, rather than didactic teaching eg, “let’s
think about why that was wrong” — it is not enough to establish that something
was wrong, the children will probably be able to say that already;

always press the children to offer reasons for their thinking - “why do you
think that is right or wrong?”;

discuss whether some reasons for actions are beiter than others — “better”
reasons will probably be those based on the wider range of considerations; and

support the more sophisticated reasoning with such devices as “Jason says
that the whole class would be affected too. Do you think that is rightg In

‘what wayse”,

short, think of ME as standing not for MORAL EDUCATION but for MORAL

ENQUIRY, with the teacher not presiding over a moral freefor-all but challenging
the children in a systematic way to develop their thinking about the central ideas
of citizenship within the framework offered above.

As we noted above, moral reasoning involves feeling as well as thinking. John
Wilson {Wilson 1990) has identified five main components in acting morally. To
simplify, he suggests that, in acting morally, an individual:

—

. understands and uses the notion of respect for others as a guiding principle;
. understands the feelings and emotions both of him or her self and others;

. has the ability to identify facts relevant to the situation;

2
3
4.
5

has the appropriate social skills; and

. can make a decision based on the relative importance of the critical factors

and act upon that decision.

This analysis can be used to separate out a number of components which
teachers can address through the citizenship curriculum. Using the situations in
the stories, children can be encouraged fo think more clearly about any of the
areas a) to ) above, and many of the questions for discussion can be seen to be
doing just this.
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Reflective and critical thinking

We have noted above that thinking about citizenship issues involves not merely
making decisions about action {eg, whether to obey or disobey the law) but also
the development of broader, more fundamental ideas about human nature and
the kind of society we would like to live in.

Wilson suggests that people draw on over-riding concepts to explain the world
and their role within it and these broad ideas are influential when it comes io
acting in the public domain as citizens. For example, he suggests that someone
may not cheat because “he is the son of a gentleman and gentlemen don't
cheat”. This, admittedly rather stereotypical, example neatly illustrates the loyalty
fo certain values which people acquire often from their religion or culture. We
belong to different communities, many of which are influential for us and demand
our loyalties, including the family, the peer group and the school. It is important
in a pluralist, democratic society that children {and not only children) can
distinguish between the relative values over which reasonable people disagree
[eg, family customs) and those values which are common fo all humane societies
(based on the notion of respect for human dignity and worth).

For this reason, most of the units in this pack suggest possibilities for open-ended
philosophical reflection fo assist the process of engaging with these broader
ideas. For many teachers this will be new and may seem daunting. But the work
of the American philosopher Matthew Lipman has shown that it is possible to
involve children as young as 6 or 7 in philosophical or reflective discussion.
Teachers trialling this material reported significant improvements in their children’s
ability fo be reflective, pursue open-ended lines of reasoning and engage with
each other in “democratic dialogue”.

Lipman describes the classroom in which this kind of reflective work is being
undertaken as a “community of enquiry”. The teacher’s role is to facilitate the
choice of issue for investigation and ensure that the ground rules of discussion
are observed. Though older and, it is hoped, wiser than the children, the status
of the teacher is as a fellow human being, joining in the mutual search for “truth”
or enlightenment.

Wilson also clearly envisages a trusting community as the ideal setting for moral
enquiry when he describes the process itself as follows:

"The child learns to wean himself from the merely autistic [egocentric, isolated]
expression of his own feelings, or the equally autistic fear of saying anything
at all, and to take part in a kind of public game with rules and procedures of
its own. He has to submit himself to criticism, not mind too much about making
a fool of himself, attend to the meanings of the words he uses, make some
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respectable connection between what he feels and what can truthfully or
sensibly be said, exercise tact and folerance towards others, not become too
angry, not take criticism personally, stick to the point, face the facts, keep the
rules of logic and so forth.” (ibid, p.42).

This passage usefully highlights many of the skills, attitudes and values which we
can consciously develop in citizenship sessions. During the trials of these
materials teachers reported that at first many children were reluctant to volunteer
opinions but in the course of a few weeks they noticeably gained in confidence.
For such trust and confidence to develop, the rules of the community need to be
spelt out clearly and reinforced consistently. It probably also helps if the interval
between sessions is not overlong {weekly probably being idedl, perhaps for at
least one term per year).

In this pack, we have grouped these more philosophical exercises under the
heading “Thinking Things Through”. lipman suggests a methodology for such
sessions roughly as follows.

1. Read the story [or part of it} to the class. You will probably not wish to read
for longer than ten minutes per session. Make sure the children are grouped in
such a way as to be able to hear clearly and to join in the whole class
discussion afterwards.

2. Tell the class that anyone now has the chance to suggest any topic they would
like the class to discuss. Suggest topics are posed in the form of a question
such as “was it all right for the teacher to lose her temper2” Alternatively, you
could ask the class what they thought were the main questions raised by the
story. At first you will need to demonstrate the kind of questions you hope the
class might want to deal with. The class can vote on which fopics they wish to
discuss first. The advantage of this is that the teacher is indicating that this
session will follow the children’s agenda (within limits) and is thus different
from normal lessons in a major way. We know that children value this
opportunity highly. There is, of course, no reason why the teacher should not
offer certain topics of her or his own for consideration but she or he should be
careful about not being seen fo dominate the agenda. Even year 3 pupils latch
on to this approach very quickly. One disadvantage is that it can take up time
so sessions should not be so short that some sort of negotiation is completely
ruled out.

3. Encourage all members of the group to have their say, although pupils should
not feel intimidated or pressured to speak if they are not ready. If this occurs
then the opposite of confidence building will take place.
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4. Make it clear you are not looking for right or wrong answers but that this is a
chance to share opinions and ideas and learn from each other. Therefore
everyone's opinion is useful and should be respected.

The basic rules of the discussion will be:

@ everyone has a right to express her or his opinion without fear of being
laughed at or shouted down;

@ only one person may speak at a time; no one has to speak if they do not
wish fo; and

@ discussion is between members of the class and is not a series of “linear”
exchanges between the teacher and individual pupils as is often the case in
more didactic sessions.

The teacher’s role will be to encourage quality talk and respectful, reflective
thinking. Try to confine your interventions to prompts such as:

@ what does anyone else think about what X has said?
@ why do you disagree with A2

® what do you mean when you say that Y is the case?
@ are you saying that...2

® do you think that is fair? why?

Encourage the use of words such as “agree” and “disagree” so as 1o help the
children understand that it is possible to reject someone’s viewpoint whilst
retaining respect for the speaker. Help the children to understand the attitudes,
rules and procedures necessary for shared debate and democratic dialogue.

Whole group discussions may work better after the children have spent some
time doing preparatory work in smaller groups or pairs. They will come to the
whole class “community of enquiry” already able to share some ideas and will
be more motivated to hear what others think. With older pupils it may
somelimes be appropriate fo ask pupils to write down their own thoughts or
experiences which perhaps can later be shared anonymously with the class.
(in one class a boy wrote a “story” which turned out to be heavily
autobiographical about being bullied — neither the teacher nor his parents had
realised he had had such experiences.) Reflective writing is not only personai
but most children, at least in Key Stage 2, can do it. However, it is important
to bear in mind that the primary focus of the work should be the dynamic of
the discussion and that no children should be excluded because they have
difficulty in reading or writing. The increasingly popular techniques of “circle
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time” lend themselves to work of this kind, though teachers might find that,
using support staff to supervise a half.group, discussions are more satisfactory
when the group is no larger than 16 or 17 pupils.

Community building

The development of citizens who are sensitive to the needs of others is essential
to a healthy sociely. This is why we have placed such importance in this project
on developing pupils’ awareness of, and respect for, others. The process of
taking others into account seems to be one which is both conscious and
unconscious and involves both the intellect and the emotions.

Young children have very little awareness of how other people think or feel. This
awareness develops as the child’s emotional and intellectual powers grow. The
first step is for the child to recognise their own feelings. The next step is to
appreciate that other people experience the same kinds of emotions and thus the
child becomes able to say “I know what that feels like”. Without the development
of empathy, moral decision making is starved of a vital component.

For this reason, we have increasingly redlised the value of allowing children the
opportunity to listen to the real experiences of others in the class. Thus children
who might be tempted towards bullying, need to be exposed to the experiences
of children in the class who have been bullied. This building of a mutually
supportive community, in which children can share their experiences, actually
encourages social bonding and also, very importantly, provides the opportunity
for children who are not usually encouraged to express their feelings to do so.

Community building occurs in the tackling of issues as a whole group, whether
this be an outbreak of stealing, or the problem of excessive litter, or something
much broader. By placing such problems into the hands of the community, the
teacher is tacitly acknowledging that everyone can be involved in the solution.
Rather than isolating behaviourally difficult children {as so often happens when they
are singled out for punishment) the class acting as a commmunity can embrace them
as it shares responsibility for problems and searches for common solutions.

The key ideus

Preparation for citizenship is a long term business and primary schools have
always acknowledged the contribution they can make towards developing
healthy, pro-social citizens. But it has not always been clear exactly how to

construct a citizenship curriculum for the primary school and in this respect
Curriculum Guidance 8: Education for Citizenship {N.C.C. 1990} was less
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helpful than it might have been, even though it underlined the importance of
citizenship in all the key stages. One difficulty was that the guidance presented
a list of knowledge components which should be covered by age 16, many of
which are more appropriately covered in secondary school. However, if we put
the question in terms of the key concepts of citizenship — which, we suggest,
include: |

rights, responsibilities, justice {fairness], rules and laws, freedom and
constraint, power and authority, community, equality and diversity,

it is immediately apparent that these issues are no less important to primary
school children than secondary. In fact, one could go further and claim that it is
even more imporfant that in the early years, children develop positive attitudes
towards their rights and responsibilities, justice and so forth, because on these
foundations rest the possibilities for progress later on. Who would dispute that
the child who enters the secondary school with little self respect and no regard
for others is at great risk of entering the familiar downward spiral of poor
behaviour, labelling and punishment, resulting in a further deterioration in both
attitude and behaviour.

Certain of these key ideas, particularly rights, responsibilities and justice
(fairness), permeate the whole pack. Other ideas are highlighted specifically in
different units which are entitled:

Friendship, Rules, Property and Power, Community and Environment and
Respecting Differences.

In each of these units, some material is more suited fo Key Stage 1 than Key
Stage 2 to provide the basis of a “spiral” curriculum. However, because of ifs
open-ended nature, and the fact that stories can have a wide appeal, we have
found in practice that the same material has been used successfully across years
2 to 6. For this reason, we suggest that schools allocate the units on the basis of
the needs of their own children, in consultation with colleagues to ensure
continuity, progression and to avoid repetition. Clearly, if the materials are to be
apportioned between the year groups, it will be necessary to keep o record of
which class has used which material.

Where does it all fit in?

It must be stressed that this pack should not be seen in any way as some kind of
Bible, containing everything you will need to form the basis of your spiritual,

moral and social responsibility curriculum throughout the school. Whilst most of the
major issues are covered somewhere in the pack, we recommend that this material
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is used as a kind of starter pack, with ready made stories and exercises, to
establish the methods of working and build the confidence of staff. Since it is the
methodology which is imporfant, and not the actual story content, you can use
any story with a social or moral content as a starting point for work of this kind.

The citizenship curriculum should ideally be seen as an integral part of the school
curriculum, covering not only “targets” for citizenship, spiritual and moral
development but also for language development, particularly speaking and
listening. Some of the units in this pack also link well with history and geography.

Introducing the materials inte school

Head teachers and those with curriculum responsibility for citizenship and moral
education will want to give attention to the question of how best to infroduce
these materials into school. Each head will know the needs of their own
particular staff but we would suggest one or two general points which may be
worth bearing in mind.

The first point to make is to underline the fact that the success of this pack of
materials lies not so much in the quality of the stories but more in the way they
are used. For many teachers this will necessitate learning new ways of working
with the children and a whole new way of thinking about moral issues.

Some schools will have well established approaches towards personal and social
education and using this pack will simply be an extension of existing practice.
Other schools, however, will probably find that the suggested methodologies
represent approaches with which many staff will be uncomfortable at first. Such
teachers, if presented with this manual and simply asked to get on with it, may
be tempted to use the stories alone, possibly drawing out the “moral message” in
a didactic fashion and leave it at that.

We should like to stress that if this happens, a great deal of the value of this
material will have been lost. The same problem will exist if the stories are used
for school assemblies unless the follow-up is very carefully prepared for all
classes and the teachers are familiar with what is required of them.

It may be useful, therefore, to adopt a more staged introduction. The head might
inform staff that the materials are in school and of their aims and methods and
that one or two willing colleagues will try them out for a term or so before
reporting back fo the rest of the staff. During such a trial period, we suggest

the head adopts a supporting role, perhaps using some of the material themself,
to become familiar with the recommended methodology and confident of

its effectiveness.
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Even if staff are willing to introduce them across the school, we recommend you
take fime to examine the materials in some detail and look at the suggested ways
of working to underline their importance. After perhaps half a term or so, it
would be very useful to gather some feedback on how the work is progressing.
Encourage colleagues to look out for improvements in the children’s ability to
think reflectively, talk and listen. The head teacher may find it helpful to sit in on
some sessions fo gauge progress. During our own frials, teachers reported
significant improvements in the quality of the sessions after a few weeks. Stress
that it doesn’t happen overnight. It can fake time both for teachers and children
fo gain confidence.

Adapting the stories to meef local needs

For the stories to be most successful, the children need to become involved with
the characters. We have tried to reflect the fact that our society is now a mulki-
cultural one in terms of the names given to the characters. However, we are
aware that some areas are more multi-cultural than others and if, in your
judgement, the story would work better with different names for the characters,
then you should feel free to make these changes. Some of the stories have
illustrations which might tie the characters to a particular ethnic group. If these
are a hindrance, then it would be better not to use them. Not all of the stories
have been illustrated, partly for this reason and partly to allow the children to use
their own imaginations.

Licison with local police officers

The issues addressed in the pack cover a wide range of pro- and anti-social
activities, including several activities which are infringements of the criminal law
such as shoplifting and vandalism. It is recommended that, if possible, you invite
your local police liaison officer to work on some of this material with you. This
provides an opportunity for the children to work with police officers in a non-
didactic sefting, ideal for the development of mutual trust. Police officers using
this material should be made aware of its open-ended, exploratory nature and
must be willing fo work with the children in this way. Thus their role mirrors that
of the teacher’s, with the additional advantage of their being able to contribute to
the discussion some of their own experiences and perspectives as and when that
is appropriate,
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Developing your own werk around new sfories

This pack is no more than a collection of, we hope, well worked examples of
how fo use stories and other exercises to raise citizenship issues with the
children. The best teaching may happen when teachers have got the new
methods under their skin so that they can be infegrated seamlessly into the on-
going work of the class. A further advantage of developing your own strategies
is that you can use the wedalth of already published material as starters.

Teachers can also use the exercises in this pack as models for their own
materials. In developing these, the following checklist of points might be of help.

® Some strategies will encourage analysis of real life situations and develop
decision making skills about right actions, preferred outcomes, ends versus
means, obligations towards self, others and the community.

@ Some strategies will encourage wider ranging considerations of more general
and underlying issues such as:
why should people help otherse
what makes a “good” leader, citizen or whatever?
what is fairnesse
why do rules exist?

@ Some strategies encourage or develop the ability fo empathise with others, to
feel a part of the wider community, to experience a sense of inter-dependence
and develop a respect for shared concerns and mutual obligations.

In pursuit of the above, exercises might be developed to encourage:

@ clarity of thought and expression (eg, distinguishing between ideas such as
“excuse” and “reason”);

higher order reasoning skills {eg, comparing and contrasting);
more generalised or abstract thinking;

the ability to analyse, utilise, apply or reformulate ideas; and

¢ © ¢ e

more complex moral reasoning (eg, learning to handle exceptions without
abandoning a general principle}.

Techniques or starting points:
@ response to narrative;
@ response fo short, “clinical” dilemmas;

@ response fo illustration;

19





@ response to the ideas of others in the class;
@ reflection on personal experience;

@ cxaminalion of elements of the social, moral, political, spiritual surrounding of
pupils; and

@ reflection through the use of individual writing (reflective or fictional), small
group work, whole group discussion, role play or drama.

Other materials and further reading

Many materials exist which can provide excellent starting points for work of this
kind. It has not been possible to provide book lists for each topic. Teachers often
have their own favourites and perhaps curriculum co-ordinators could collate
list of materials available for use within each school, relating to different issues.

Here is o short list of recently published material of which you may not be
aware, which could supplement the resources in the present pack.

What Can the Matter Be and other stories

lan Addis

David Fulion Publishers 1992

This collection of short stories about the lives of young people in and out of
school provides many useful starting points for work on social and moral issues.
Alfter each story, there are many suggestions for follow up work, and lists of other
books on related themes.

Assemblies

Compiled by lan Addis and Sue Spooner

Scholastic Collections Series, Scholastic Publications 1994

This is a collection of more stories by lan Addis and others along with poems,
songs and prayers for use in assemblies or lesson time to promote work in the
areas of spiritual, moral and citizenship education,

That's Not Fair!

Barry and Trish Miller

Religious and Moral Education Press 1990

This is a resource book for exploring moral issues in primary and middle schools.
It includes short stories, games and exercises to look at issues such as fairness,
friendship, making promises, respecting others, rules and community.
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Teaching Philosophy with Picture Books

Karen Murris

Infonet Publications Lid 1992, 67-69 Chancery Lane, London WC2A 1AF
This pack of materials shows how stories such as “Where the Wild Things Are”
may be used to encourage philosophical and reflective thinking in primary

children. For details of the pack and training, contact Karen Murris, “Philosophy
with Children” 01734 345928.

Values Educarion Resource Book

Stephen Joyce

Ginn 1994

This resource book relates to Ginn’s own Reading 360 series of stories {level 7
upwards) and selects those with a social or moral content to indicate how
teachers can use them as starting points for moral education and citizenship
work, using discussion, artwork, drama and role play. Some photocopy masters
are also supplied for class work.

Further professional reading

For teachers who would like to explore in more depth some of the literature
relating to this area, some of the following books and papers may provide
helpful starting points.

Improving the Quality of Argument, 5-16

Final Report of a project led by Richard Andrews, Patrick Costello and Stephen
Clarke

Published by University of Hull Department of Education 1993

Teaching Children to Think
Robert Fisher
Simon and Schuster Education 1992

Education for Citizenship, Ideas and Perspectives for
Cross-curricular Study

Ed. Eileen Baglin Jones and Neville Jones

Kogan Page 1992

The Morality of the School
Mike Bottery
Cassell Education 1991

Thinking in Education
Matthew Lipman
Cambridge University Press 1991
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Promoting Moral Growth from Piaget to Kohlberg (2nd Ed.)
Joseph Reimer, Diana P. Paulitto and Richard H. Hersh
Waveland Press Inc. Prospect Heights, Hlinois 1990

A New Introduction to Moral Education
John Wilson
Cassell Education 1990

Footnotes to Play-Doh: Reflections on the first British Consultation with
Professor Matthew Lipman, Edge Hill College, July 1989

Stewart McFarlane

British Journal of Religious Education Vol 13 no 2 pp 101-108

The Citizen as a Moral Agent - the Constfruction of a Continuous and
Progressive Conflict-based Citizenship Curriculum
Don Rowe Curriculum Vol 13 no 3 pp 178-187

For more information about the Philosophy for Children Movement in the UK,
contact Roger Suicliffe, Society for the Advancement of Philosophical Enquiry and
Reflection in Education (SAPERE) at Stammersham North, Christ’s Hospitall,
Horsham, West Sussex RH13 7NH. SAPERE offers training in the methodology of
Philosophy for Children.

Materials developed by Matthew Lipman, some of which are directly related to
social and ethical enquiry, are available in this country through Dr Will

Robinson, Willow Bank, 26a Gorsey Lane, Mawdesley, Ormskirk 140 3TF. Other
materials on the enhancement of thinking skills generally are also available.

The Citizenship Foundation

The Citizenship Foundation is an independent educational charity supporting the
development of citizenship education at many levels. It runs a variety of projects,
mainly involving young people, to encourage greater awareness of the law, the
rights and responsibilities of citizenship and the democratic processes.

The Foundation has produced teaching materials on citizenship and social
responsibility for all key stages and is currently developing new materials for
adults, for students with special educational needs and young offenders.

The materials in this pack for primary schools are intended to be used as the
foundation for a continuous and progressive citizenship curriculum. Details of the
materials and the Foundation’s other activities, including INSET provision, can be
obtained from the Citizenship Foundation, Weddel House, 13 West Smithfield,
London EC1A QHY. Tel 0171 236 2171
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The activities that follow focus around the theme of making friends

and being kind or unkind to others. They encourage children to
explore and share feelings everyone has about belonging and not
belonging. Using material of this kind can help the teacher and the
class to establish what is acceptable behaviour and what is not.

- - e Polly Makes au Move
= é Sy~ story for Key Stage 1

o oL

Feelings - pictures without words

Run to Sufety - u story for Key Stage 2
Gone Fishing = a story for Key Stage 2

Alone and with Others ~ exercises and role plays
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Polly Makes a Move

Moral reasoning
@ Should the children in Polly’s new class have been more friendly? Why?2

® What reasons can you think of why people should help one another when
they need it? Make a list of all the reasons on the board. Are some reasons
better than others? If so, which ones?

@ Imagine that the two girls who picked on Polly claimed they were just having
a bit of fun and that it was harmless. What could you say fo them to help
them realise it was more serious than that?

© Polly exaggerated her tummy upset in order to stay home from school. Does it
matter if people are not honest with each other? Is it right always to tell the
truth?

@ When Polly noticed that Adam the new boy was feeling leff out, do you think
she should have done something about that? Why? If she knew he was feeling
lonely, did she have any kind of duty to help? Did the fact that she was a girl
make any difference, in your opinion? If so, what? Should someone else in the
class make sure Adam is feeling all right?

Thinking things through

@ What is a true friend2 Make a list of the qualities people look for in real
friends and discuss why these are generally thought to be important.

@ People often speak about their “best” friends. Can you have more than one
best friend?

® In what ways are friendships good for us and in what ways are friendships
bad? Use your own experiences to explore this question and share your ideas.

@ Schools are often lonely places for many children. What does this mean?
What can being lonely involve? Share ideas and experiences with each other,

® When is it good to be on your own?
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Community building

Thinking about bullying

This topic is worth spending a good deal of fime considering from the point of
view of how the children feel about it when it happens to them and about what
is not acceptable behaviour in school.

Ask the children to think of as many kinds of bullying as they can. Does it always
have to be physical? Can you be a bully with words? Are some kinds of bullying
worse than others?

Collect examples of different kinds of bullying and ask the children to think about
the best way to deal with them. Is it right or wrong to report someone who is
bullying in school2 Ask the children to consider carefully their reasons for their
answers.

Bullying in some form is something that will have happened to many children.
Ask children to write about and comment on their own experiences of bullying.
Later, these might be fed back to the class anonymously.

What makes a friend?

Ask the children to write @ poem about having friends and about what it might
be like not to have friends. Some examples may be found in anthologies but the
children’s own work should provide lots fo talk about.

Ask the children to work with one or two friends. Ask them fo draw their friends
as carefully as they can, taking nofice of the colour of their hair, eyes efc. If
someone is always smiling, they show that in the picture. Underneath ask them fo
write about what they like about their friend.

Getting to know people

It isn't always easy to get to know people. Thinking about the similarities and
differences between children in the class creates opportunities for the children to
learn more about someone they might never otherwise talk to. This might be
particularly useful at the beginning of the year. The work could give rise o some
maths work, if surveys of likes and dislikes, or physical characleristics were carried out.
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Ask the children to work with someone they do not usually work with. Through
questions of all kinds they should try to find out as much as possible about their
partner in a given period of time, say five minutes. It might be useful to interrupt
the activity fairly early on to discover what is being found out and to give
children ideas about what to ask. Alternatively, go round the class offering
suggestions such as “Do you know what your partner’s favourite food is2” Ask
the children to think about what they have in common with the person with whom
they are working.

Old friends

Ask the children to talk to a parent, grandparent or carer, about their best friend
at school.

Prompts for this could include:

® what was your friend fike?

@ what sorts of things did you do together?

® how did you meet or get to know one another
@ for how long were you friends?

@ are you still in fouch with your friend?

The value of this exercise is to enable children o talk to grown ups as equals
about things they have in common. Many children see adults in this light too
rarely. As their teacher share some memories of your own with the class.
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Polly Makes a Move

Polly was very excited. At last the day
had come when she was to move
house. She had liked living in the
country, but moving to the fown was
a big adventure. She was looking
forward to having neighbours nearby
and making friends with other
children. She had missed this living

on a farm.

Polly was also excited about starting
her new school. Her mum had bought
her a school uniform and a new
pencil set.

By the time she reached her new class
on Monday morning the other children
were already working. The teacher
infroduced Polly to the rest of the class
and asked Polly to tell everyone
where she had come from.

Then Polly looked for somewhere to
sit. Everyone was busy working with
their friends and no one seemed to
notice her. She noficed two empty
chairs nearby and sat in one of them.
She got out her new pencil set and
put it on the fable.

“Lock at her,” said a voice.

“She thinks she is so good,” said
another, “listen to the way she talks.”

“That's not fair,” thought Polly, “I can't
help the way I talk. Anyway they're
the ones who talk funny.” Polly was
glad when the teacher came over and
invited her to work with a group of
children at another table.
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Kelly and Payel talked with Polly and
helped her with her work. Polly was
so pleased that they were nice to
her, but at playtime the two best
friends ran off together to play,
leaving Polly alone.
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The same thing happened at lunch
time. Over the next two weeks, Polly
got used to being left alone at
playtimes. She was always left out at
PE when you had to choose a pariner
to work with. Then, two girls in the
class began to pick on Polly. They
would ask to borrow her rubber and
not return it to her and they would
push her out of line at dinner time.
One day, they hid her coat behind a
cupboard and Polly missed most of
her playtime searching for it.

Polly began not to like school. One
day she told her Mum that she had
a pain and didn't feel well enough
to go fo school. Mum let her stay at
home. The same thing happened the
next day and as it was Friday, Mum
let her stay at home again. “Perhaps
she'll feel better on Monday,” Mum
thought. She was beginning to worry
about Polly.

By the time Saturday came, Polly
seemed much better. This was the day
Polly’s Aunty Jane and cousin Sam
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came to visit. Ahter lunch, Polly and
Sam went off on their own into the
garden, looking for snails. The snails
were part of what Polly and Sam used
to call their nature museum. The
museum was a row of ice-cream tubs
with different collections. Polly
especially loved making the labels.

After they had found some excellent
snails, Sam asked Polly about her
new school.

“W's all right,” said Polly in a Hat sort
of voice, “there are two girls who are
nice. | sit with them in class.”

“Are they your friends2” Sam asked.

“Yeah, sort of,” Polly answered, “but
they don't sort of notice me at
playtime and dinner.”

“Can’t you ask them if you can play?”
Sam suggested.

“Well, | did one day but they said
they weren't doing anything. So | just
walked around and talked to one of
the dinner ladies.”






“Then play with someone else,” said
Sam. “Simple. That's what I'd do.”

“I don't want to,” Polly replied, her
voice beginning to sound angry.
“Everyone else in the class is horrid.
And two girls pick on me all the
time.” Polly paused for a moment,
staring at a huge snail who seemed to
be trying to crawl all over the others.
Then she lowered her voice and said,
“Can you keep a secret, Sam?@”

“Course | can. | didn't tell that time

you fore your dress when you fell out
of the tree, did 12"

“That was an accident,” said Polly,
“this is different. This is a proper
secret and you must promise not to fell
anyone.”

“All right, what is 18" Sam asked.
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“Last week | pretended to be ill, so |
could stay at home,” Polly said.

“| said | had a bad tummy ache but it
wasn't all that bad, really. Mum would
kill me if she found out.”

“Lucky you,” said Sam, “My Mum
never lets me stay home.”

Next Monday Polly told her Mum
that she had a pain and didn't feel
well, but Mum insisted that she went
fo school.

When she got there she noticed that
Kelly was by herself. Payel had
chicken-pox and wouldn't be in school
for a week. Polly sat by Kelly and
they worked together in class.

At playtime they played skipping
together in the playground. During PE
lessons Kelly chose to work with Polly.





They had a lovely time playing
together and by the end of the week
they were very good friends. The
other two girls didn’t seem to bother
Polly so much now and when they
did, she didn't really mind now that
she had got a friend.

When Payel came back to school it
was her turn to feel jealous that Kelly
and Polly were friends. Sitting at their
table, she watched Kelly and Polly
working together, making a model
machine with parts that moved. They
didn’t seem to nofice that she, Payel,
had no machine to work on. She felt
left out and lonely and at playtime
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was just about to go off on her own
when Polly called out “Come on,
Payel, where are you going?” From
that moment, the three girls were
good friends.

Not long after that, @ new boy called
Adam joined the class. The teacher
infroduced him to the class and asked
them to lock after him. Adam sat with
some of the boys on the other side of
the class to Polly. He seemed happy
enough but at lunch time Polly noticed
Adam standing on the side of the
playground watching all the others
play football. Polly knew just how he
was feeling.






Feelings

Use the simple line drawings for the children, working in small groups, to look at
and suggest what is happening. Ask them to think about how the people in the
picture are feeling. What do they think about what is happening? Is it good or
bad? Encourage the children to share their ideas about why they think these
things are good or bad. If they are bad, what should be done about it2 Why do
they think this?

The drawings suggest the following situations:

1
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being left out;

fighting or quarrelling {three illustrations showing both boys and girls);
being friends, involving two and three people;

being comforted;

sharing and not sharing;

taking something;

being lonely in a crowd; and

telling a secret.

31





32





2a

33





2b

34





2¢

35





Se

36





3b

37





38






S5a

39





5hb

40






43





42






43





Run to Safety

Key ideas
@ children’s rights
® respect for others

This story looks at various aspects of safety and caring for others when they need
help. In the story, which is set in the Second World War, two children are
evacuated from Portsmouth 1o the safety of a small community near the Welsh
border. However, the children find that, though there is safety from the bombing,
there are other dangers that face them.

This story, which is designed for use with Key Stage 2 pupils, might be used to
complement work in history if the children are studying Britain since the Thirties,
though its value should be seen principally in allowing children to reflect on
issues which face them in their own lives.

Historical note

Following limited bombing of British towns and cities during the First World War,
plans were laid during the 1920s and '30s for the evacuation of certain
categories of civilians from large centres of population in the event of war.

Although there was understandable confusion in the months leading up to the
declaration of war, arrangements were well advanced by the summer of 1939,
As a result, on 1 September 1939, the day Germany invaded Poland, local
authorities were able to begin the evacuation of primary school children and
mothers with children under 5. Four days later, the main evacuation had been
completed. About one and a half million children had been moved.

There was no compulsion on parents to evacuate their children. Despite many
people’s fears, the bulk of the civilian population did not encounter major
hostilities during the first nine months of the War, and this period became known
as the ‘Phoney War’. With dangers less than had been feared, many children
started fo return home.

Towards the end of 1940, however, enemy bombing of civilian targets sharply
increased. There was severe damage in towns and cities and in rural areas in
south-east England, As a result, a second wave of evacuation took place, with
many children staying away from home until the closing months of the War.
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Children’s experiences of the evacuation varied widely. For some it was the
happiest part of their life, with great kindness being shown by all those who
cared for them. But for others it was not such a good experience. Some adults
found difficulty in accommodating children from a different background and
others resented the intrusion that their presence caused. A few cases of neglect
were heard by the courts.

Below are some of the issues you could explore arising from this story.
Remember to ask the children if they would like to raise any issues of their
own for discussion.

Moral reasoning

® Is Mum right to want the children to leave home2 What reasons can you think
of for and against evacuating the children?

® Was Jenny right fo want fo stay at home with Mumg What would it mean for
Mum if Philip and Jenny stayed in Portsmouth?

@ Should Jenny have thought more about how her Mum felt when she was
constantly worrying for the childreng Should children think more about their
parents’ feelings? What makes that difficult somefimesg

Thinking things threugh
@ Make a list of dangers which children and adults can face in their lives.

@ Why do families leave their homes and move to other placesg Do families
have a right to travel away from danger or poverty to be safe Can you think
of examples where this has happened?

e Do you think that people in safer parts of the world have any kind of duty to
help families who are less fortunate than they are? Why do you think this®

@ The children’s father was at sea fighting for his country. What does the word
“patriotic” mean to you? What makes people feel patriofic? Are there any
dangers in being patriotic, do you think?

e Why do you think wars are fought? What have you learnt from history? Who
can prevent wars happening? Who are the victims of war?

45





Communify building
@ How do you think Mum feels about sending the children away from home?

® What makes us feel safe? When do we feel unsafe? Were Jenny and Philip
safe at home?

@ Do you know of anyone whose family has moved to another part of the
country or the world to seek a better or safer life for themselves and their
children? As a class make a list of as many examples as you can think of.

Chapter 2

Moral reasoning

@ Was it fair that Philip and Jenny got to live in the big house whilst other
children had fo live in much smaller houses?

@ What do you think about the way the children were treated? Why?

® Should the Benningtons have been kinder to Philip and Jenny? Why2 What
reasons do you think the Benningtons might have given in their own defence?

® Why do you think the children were not allowed to go into certain parts of the
Benningtons’ house? What do you think about that and why?

® Jenny’s Mum had told her to be good in someone else’s house. Why do you
think that was? Was Mum right to say that, in your opinion?

@ Should you help someone even if you do not like them very much? What
reasons could you give in favour of this2 Think of as many as you can.

Thinking things threugh

® It seems that some people are more caring than others. Why do you think
this isg

@ Most people are selfish in some ways. Is it natural to be selfishe In what ways?
ls it bad to be selfishe When?

@ Can you suggest reasons why Enid was nicer to the children than the
Benningtons?

® Many people with small houses were happy to take in the evacuee children.
Does the fact that the Benningtons were well off make any difference to their
duty to help the evacuees?
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® What are the good points and bad points about sharing what we have
with others?

e What would you do if you and your family were suddenly given a large
amount of money? What would be the choices you faced?

Community building

@ What is it like when we go to new places? How do we feel? Write down
some of your own experiences, then share them.

@ If you had suddenly to leave your home for any reason, how would you feel
about it2 What things would you like to take with you? Make a list of five
items you would really value. What makes them valuable?

® How should we treat other people who are new to our school, our road, or
our family?

e What could have been done to help Jenny and Philip feel more welcome? Do
the Bennington’s have a duty to be kind to the children? Why?

@ How do we know how other people are feeling?

Personal writing

@ Imagine the thoughts that were going through Jenny’s head as she lay in bed
that night.

Moral reasoning

@ What do you think about the way Joseph Mulligan treated Jenny at firste Why
do you imagine he was like that? Was he being fair to Jenny?

@ Should we only be helpful to people who are helpful to us2 Why or why not?
Think of a good rule about how we should iry to treat other people. Why is it
a good rule?

@ Do you think Mr Evans should have behaved better towards the new
children2 In what ways? Why do you think he was rather unkind? Was this
a good excuse?
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® The boys next to Joseph were friendly at first and then changed their attitude.
Why do you think they did this? Was that fair on Joseph and his brother?

Thinking things threugh

@ Do you agree with Enid that there are lots of things in life which are unfaire
What things do you think are unfair? Make up a list of things in small groups
~ about unfaimess at home, at school, between friends or in society?
Remember you must say for each one I think this is unfair because...”. With
the whole class together, share your ideas. Do other people agree with you?
Why are they unfair? Can anything be done to make them fairer?

@ Mr Evans seemed fo resent the new children? Why do you think newcomers
are sometimes not welcomed?

® Joseph looked as if he had settled in quickly at first. Underneath he was less
sure. What makes people cover up their feelings@

® What do you think Jenny meant when she said “Why can't they treat us just
like human beings”¢ Can you think of some ways in which all human beings
deserve fo be freated whoever they are and wherever they find themselves?

Community bui!dfng

® How do we form impressions of one another? Are they always accurate? Talk
about the differences between people’s appearences and what they are like as
people. Can you think of examples of mistaking people’s appearances?

@ Some people give impressions of what they are like but inside they are not like
that at ali? Can you think of why this can happen?

@ How can we make it easier for other people to get to know us?

@ How can schools be more welcoming to new children?

Chapter 4

Moral reasoning

® Should Jenny tell Enid about what had happened in the fibrary?2 Why do you
think this? Can you think of any reasons why Jenny should not tell Enid about
what happened?
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Thinking things through

@ Is everyone kind to children? In what sorts of ways might some people be
unkind to children? What should children do if this happens to them?

@ Think of some rules which grown-ups ought to follow when they are in charge
of children.

@ Jenny trusted Enid but did not trust the Benningtons. How did she make this
judgement? How do you know who to trust? If you met someone for the first
time, would you know whether to trust them? Would it make a difference if the
person was:

a) a relation;

b) the parent of a friend;
c) a neighbour;

d} a babysitter; or

e} a teacher?

Community building

® What kind of feelings or thoughts do we keep to ourselves? Why do we
do this?

@ Is it always good to keep these to ourselves?

@ Why was Jenny uneasy about what happened in Mr Bennington's study?
Do you think she was sensible in deciding not to go back there again on
her own?

® Jenny didn't feel happy about some of the things that were happening to her
and wanted someone to talk to. If you wanted someone to talk about what
was happening to you, who could you go 102 Why is it important for there
always to be someone who can listen to you?

Moral reasening

@ What do you think about the way Mr Evans and the headmaster treated
Jenny? Was it fair or unfair? Why do you think they were like this?

@ How should Jenny have been treated when she was accused of doing wrong?
What rules should apply when someone is accused of doing wrong like this@
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@ Jenny and the other evacuees are called “city people” by Mr Evans and
labelled as bad and trouble-makers. What is wrong with treating people as
“stereotypes” like thise

® Enid and her family were very kind to Jenny and Philip. Why were they like
thisg Do you think they had any kind of duty to help theme If not, why did they
do if2

® What sort of people do you think we should help?

Thinking things through

@ Looking back on the story, and using your own experiences, draw up a
charter of rights for children setting out what you believe should be respected
by people who look after children. You could begin like this: “We believe all
children should have the right to...”

Community building

@ What sorts of stereotypes can you think of in school and the wider community?
What do you think it feels like to be stereotyped? Think about racial
stereotypes. Why are they so often unkind?

® Jenny was worried about geiting a bad reputation at school. How do people
get bad reputations and should we always believe them? What effect can
getting a bad reputation have on the people themselves? Can you ever get rid
of a bad reputation once you've got one?

® How was it that news of what happened to Jenny got round the school so
quickly? What do you think about people spreading rumours2 Why do they
do it¢ Do you believe rumours when you hear them?

® Why do you think Enid said she was ashamed of the way the Benningtons
had behaved? Would you be ashamed of someone who let down your school,
or a group you belong to? What makes people feel part of a group so that
they care about what happens to the whole group?

50






Run to Safety

Chapter 1

Jenny looked down at her toast and
then across the table ot her brother
Philip. She wasn't hungry. Though she
hadn’t eaten anything for hours, in her
stomach it was not hunger she felt but
a tight knot of fear. Although she was
eleven years old and in some ways
quite grown up now, all she wanted
to do at this moment was fling herself
into her mother’s arms and cry. She
had just learnt that Mum was thinking
of sending her and her brother Philip
away from home.

The family lived in a small house in
the middle of Portsmouth. To tell the
truth, it was really just their Mum they
lived with most of the time. Dad had
been away such a long time that
Jenny sometimes almost forgot what
he was like. If it wasn't for his picture
on the mantelpiece above the fire,
Jenny thought she might go for days
without thinking about him.

Dad was in the Navy. He worked in
the engine room on a destroyer.
Sometimes he was away for months
on end before returning for a few
days’ leave, then going off again on
yet another voyage. Where he went
to was always secret, it had fo be.
Even Mum never knew where he was
going next. There was a war on and
a lot of things had to be kept secret
now. People had even taken down all
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the road signs — in case, they said,
the enemy landed and needed to
know where they were.

The war had made other differences
to their lives. Food was in short
supply. Lots of things were rationed,
which meant that you could not get
much of anything, even if you had the
money. But the thing that Jenny and
Philip really hated was the bombing.

On most days and nights came the
ghostly wail of the sirens, warning
everyone of the start of an air raid. If
they were all at home, Mum would
take the children down the steps into
the shelter. Sometimes they stayed
there for a few minutes. At other times
it was hours.

When the bombing first started, a lot
of children, including some of Jenny’s
friends were moved away into the
country, where there was less danger
from bombing. Mum had refused even
to think about sending the children
away. She had hoped that the war
might quickly be over but after a year
of worrying for their safety she was
beginning to change her mind.

One night there had been a very
heavy bombing raid. Jenny and Philip
had only just got inside the shelter
when there was a huge rumble of
sound. It felt like an earthquake.
Everything shook and vibrated.
“Sounds like they hit the whole sireet,”





said Mum, putting her arms around
both of them. She was almost right.
Just two rows of houses away,
massive bomb had flattened ten

houses and created a huge hole in the

road. How many people were killed
they did not know.

It was at breakfast, late the following

morning, that Mum began to talk
about the future. She didn't find
it easy.

“I think we have got to make a
decision,” Mum announced.

"What about?” Jenny asked.

“About going away from here,” Mum

said, "o the country, where it's safer.
Where the bombers don't come.”

“Hooray!” shouted Philip. “Let's go
and live on a farm where there are
chickens and cows.”

“Could we really do that?” asked
Jenny. Then she had o thought.
“But how would Dad know where
we wereg”

“Well,” replied Mum, “you could

go away, but | would stay here.

| would look after the house, and

be here when Dad comes home and
you would, well, go fo stay with
someone else for a while until the
bombing’s over.”

“On a farm@” said Philip, who was
only eight and did not quite
understand what Mum was saying.
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“Well, we won't know where it will be
until you get there. But lots of other
children have gone away. You'll be
well looked after and | could come
and see you at weekends. Dad too,
when he’s home.”

Jenny knew that some of the children
in her class at school had left
Portsmouth but she didn’t know where
they had gone and had never thought
it would happen to her.

“No,” she said suddenly, “1 am not
leaving. | don't want us all to be
apart.”

“You and Philip would stay together,”
said Mum. “I'd make sure of that.”

“I didn’t mean just us two,” Jenny
replied, looking up at her Mum,
"What will happen to you?”

“I'll be fine,” said Mum. “In fact I'll be
better not having to worry about you
in the air raid. I'm not sure | can carry
on like this for much longer.”

Jenny thought of having to stay
somewhere strange. She had never
lived anywhere else other than
Portsmouth, a busy city with a large
dockyard full of ships. She hadn't
often been outside of Portsmouth,
except for an occasional train ride fo
see their aunty in Southampton. She
just couldn’t imagine what it would
be like to have to make new friends
and go to a new school - and all
without Mum.
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“What if we go away and no one
knows where we are?” Jenny
continued. “We might never see
you again.”

“You won't be going to another
country,” said Mum. “As soon as
you arrive you can send me a
postcard with your new address,
and | can come and visit you the
next weekend.”

Jenny didn't know what to think or
say. Just the thought of it all made her
mind go blank. She reached up and
put her arms round Mum's neck and
held on tight. Philip came over and
tried to do the same, but he couldn’t
quite reach Mum’s neck. The three of
them stood for a while saying nothing,
clinging together as if refusing to let
the war split them up. Then Mum said:
“I know it's hard but sometimes for
your safety you have to be brave. it
will be for the best in the end.

You'll see.”

Chapter 2.

The day of their departure came.
When they arrived at the station,
Jenny was surprised to see many other
children like themselves. For some
reason she had forgotten that she and
Philip were not the only ones going
through this ordeal. She noticed that
all the children were carrying small
cases or bags. She imagined that, like
hers, their bags contained a gas





mask, some spare clothes, a
toothbrush, comb and handkerchief
and enough food to last the day.

They saw a large knot of children and
adults ot the end of one platform.
Through the barriers, Jenny could see
the frain waiting fo take them away
into the country. The smoke from the
steam engine lazily curled up into the
huge iron roof of the station. But not for
much longer - o lady with a loud voice
was already ticking off the children on
a list and someone else was showing
them where 1o sit on the train.

Mum bent down and gave each of
the children a big hug. She seemed
unable to speak so she checked the
name tags attached to Jenny and

Philips coats and took them over to
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the lady with the list. Then they were
walking down the platform and
climbing aboard the train. After a
final hug and a kiss which seemed
somehow to be more like a dream
than real, the children found
themselves in a carriage sitting
nervously together waving goodbye
through the window to Mum, who
was walking alongside the slowly
moving train.

For a long time, Jenny and Philip just
sat and held hands. Two boys sitting
opposite them seemed wild with
excitement. They seemed almost
pleased to be leaving home and
school behind, as if they thought they
were getting rid of grown-ups for ever.
The boys began fo eat their lunch





almost as soon as they were on their
way. They jumped up at the window
and shouted whenever they saw
something new. Jenny wished they
would go away.

It was some hours after leaving
Portsmouth, when the afternoon was
wearing on and Philip was asleep
across his sister’s lap, that the lady
with the list came to tell everyone in
their carriage that they would be
getting off the train at the next station.
The train drew to a halt and the
children climbed down on fo the
platform. Jenny and Philip walked in a
crocodile of children along the
platform holding on to each other as
tightly as possible. As the frain drew
away info the distance and the
children walked out into the station
yard, Jenny noficed how quiet it was.
Waiting for them at the entrance to
the station were twenty or thirty
grown-ups. There was a lady in some
kind of uniform who seemed to be in
charge of things. The first thing Jenny
noticed was that she spoke with
lilting kind of accent she had never
heard before. Jenny liked the sound of
it. The lady announced to the children
that these were the people with whom
they would be staying.

“Line up everyone,” she boomed to
the children. “Let these good people
see what they are getting.”

She read out the children’s names, in
alphabetical order, and the name of
the family they would be staying with.
Jenny saw the two boys from her
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carriage going off with a man
pushing a bicycle. They didn't look
so happy now, she thought. Being
called Wilson, Jenny and Philip
were the last fo be called. The lady
infroduced the two children to their
new foster parents.

“You'll be staying with Mr and Mrs
Bennington until it's safe for you to go
back to your own house,” she said.

Mr Bennington was o tall man, with
glasses and a small moustache. Jenny
guessed he was a little bit older than
her Dad. He said something under his
breath to the lady, which Jenny
couldn’t hear and then turned to her
and Philip.

“Come with me, then,” he said and
turned to lead the way. Jenny was just
wondering how far they would have fo
walk when the man stopped at a huge
black car and opened the door to the
back seat. A smartly dressed woman,
who must have been Mrs Bennington,
was sifting in the front passenger seat.
She was wearing a hat with an
enormous feather sticking up from it.
She turned round and looked curiously
at the children. Jenny smiled at her, @
little nervously and the woman half
smiled back before turning fo say
something to her husband.

Jenny had not known what to expect
when she got off the train but she was
amazed to find herself in this huge
car. She had not had many car rides
in her life and this was really exciting.
She looked at Philip whose eyes were





wide with excitement. As the car
picked up speed, they passed the two
boys and the man with the bicycle,
Jenny waved at them as they passed,
feeling almost like a rich person
herself. The bigger of the two boys
stuck his tongue out, so Jenny did the
same in return.

The car left the town and was soon in
the country. After about a mile, it
swung info a curving driveway and
stopped outside a large house, built of
red bricks and almost covered with
ivy. The children were disappointed
that their ride had been so short.

Each carrying their own luggage,
Jenny and Philip followed Mr and Mrs
Benningfon up the steps to the front
door. The door was opened by
maid, who was joined a few moments
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later by o man who Jenny guessed
must be the butler. Inside, the house
seemed so grand, just like a house in
a story book. They stood, amazed, in
the entrance hall. In front of them
there was a huge staircase covered in
red carpet which led upstairs. The
walls were lined with portraits of
people, some of them in old-fashioned
clothing and opposite the stairway
was a massive stone fireplace and a
blazing fire. As Mrs Bennington
began to climb the stairs, she turned
and spoke to the maid.

“Enid, take these two upstairs and
show them their room. Help them
unpack their things, although | don't
think it will take them long,” she said,
looking down at the small bags. “Oh,
and give them something to eat.”






“Yes, Madam,” Enid replied, and led
the children to a door at the side of
the hall. Down a narrow corridor, the
children were led up a very steep
flight of stairs, which, unlike the one in
the main hall, had no carpet and was
very narrow.

They climbed three flights of stairs,
and down another long corridor until
they reached a door at the end of the
passage. Enid opened the door and
showed the children in. Inside the
room there were two beds, two
chairs, a cupboard, a table and «

bowl with a large jug beside it for
washing. The ceiling was low and
sloping down towards the beds. Jenny
guessed they were up in the roof.
There was a window in the ceiling out
of which they could see the sky but

not much else.

“I'll leave you to unpack your clothes,”
said Enid, “and then I'll bring you
something to eat.”

On their own for the first time since
leaving home, both children suddenly
felt very different. Jenny realised that
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in all the excitement of riding in the
car and arriving at such a grand
house she had forgotten all about
Mum. She felt ashamed of herself -
as if she had let Mum down in
some way.

Twenty minutes later Enid returned
with some food on a fray. Bread, jom,
cake and two glasses of milk.

"Aren’t we going down to have fea
with Mr and Mrs Bennington2”
Jenny asked.

“Bless your life, no,” laughed Enid.
“What would the world be coming
to?” Jenny didn’t understand what
Enid meant, but was too nervous
to ask.

In a couple of minutes, Jenny and
Philip had eaten the lot. It tasted all
right, but it wasn't exactly filling.

“Don’t worry,” said Jenny to her
brother. “There’ll be more later for
supper. Let's have a look around.”

They explored the top part of the
house, which mostly consisted of
rooms full of junk and old furniture.
On the next floor down, Jenny noticed
a large door at the end of the
corridor. Turning the handle, she and
Philip saw that they were on the
landing above the main entrance
where they had come in. All around
the walls were huge pictures of
country scenes and grand people,
and hanging from the ceiling high
above was a huge chandelier
sparkling with thousands of tiny

glittering glass pieces. Suddenly, there
was a shout from the floor below
which made them both jump.

“Hey, you twol!” came the butler’s
voice. "What do you think you're
doing? Get back through that door
and up to your room.” With their
hearts beating wildly Jenny and Philip
ran to their rooms and slammed the
door. For a few minutes they waited
for someone to come and tell them
what they had done wrong. But no
one came. It began to get cold as it
grew darker and as there seemed to
be no heating or lighting in the

room, the children climbed into one of
the beds to keep warm, Jenny
couldn’t understand why their supper
hadn’t come.

"They must have forgotten about us,
because we're new here,” she
thought. She wanted to go and find
Enid, but she didn’t know where to
start looking and she didn’t want to
get info frouble again, not on their
first day. After all, she had promised
Mum that she would be good in
someone else’s house.

“When people are being so kind to
you,” Mum had said, “you must
respect their house and make sure you
do as you are told.” Thinking of her
Mum made Jenny long to be at home.
She cuddled Philip tighter.

"If we go to sleep now,” she told him,
“it will make breakfast come quicker.”
But the only sound that came back
was Philip’s breathing as he lay fast
asleep in his sister’s arms.





At seven o'clock the next morning
Enid placed a breakfast tray on the
table. The children were starving.

“When you've had your breakfast, get
yourselves washed and dressed and
wait downstairs by the kitchen door,”
she said, “and mind you stay in the
servants’ part of the house. | heard
what you did fast night.”

“But nobody told us we couldn’t go
there,” Jenny protested. “It's not fair.”

“Yes, well there’s lots of things in life
that aren’t fair,” Enid said, “but you
just have to put up with them. Now

hurry up. Then I'll show you how to

get to school.”

At eight thirty, the children were
standing outside the kitchen door
waiting to leave. Enid appeared once
more and told them how to reach the
school. It was about twenty minutes’
walk along the lane into the town. The
school was just past the railway station
where they had arrived last night.

As they walked along the road, Philip
and Jenny talked about their new
home. For all its size, neither of them
was impressed.

“They don't give us much fo eat,” said
Philip, who felt that his slice of toast
for breakfast hadn’t nearly made up
for the lack of food the day before.

“Mr and Mrs Bennington don't seem
very interested in us,” said Jenny.
“We've only seen them once.”
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“Perhaps we dreamt them,”
said Philip.

The figures they saw as they turned
the corner near the school were
definitely real. In the playground,
children were running around as a
teacher came out ringing a handbell.
Everyone started to line up.

Jenny and Philip didn’t know where fo
go so they just stood in the
playground looking lost. For some
reason it looked as though all the
other children knew what to do.
Suddenly Jenny spotted the two boys
who were in their compartment on the
train. They were with several other
boys who were kicking something
around on their way to a long line of
boys. She ran over to them.

"Hello,” she said, “do you know
where to go?”

"Yes, we do,” replied the taller of the
two boys, “and you don't, so HAI”
And he poked out his tongue as he
had done the day before.

Jenny was startled by this reply. She
had expected the boys to be helpful.
After all, they had come together from

Portsmouth so why was he being
unkind?

"“YOU TWO!” boomed a voice from
near the door. “GET INTO LINE!” Just
as at their old school the boys and the
girls lined up separately. Without even
having time fo say “"Goodbye” or
“See you at playtime,” Philip and
Jenny ran to the separate lines so as
not to be shouted at again.





As the line went indoors, Jenny
passed the teacher, He looked ot her
without smiling.

“How old are you?” he asked.
Y
“I'm eleven, sir,” Jenny said.

“Class Six,” said the teacher, “and
you call me Mr Evans when you
speak to me, is that clearg”

"Yes, sir, Mr Evans,” Jenny said and
followed the line in towards Class Six.

In the classroom, Jenny and three other
children stood at the front near Mr
Evans’ desk whilst the rest of the class
stared at them curiously. There were
two other girls and the boy from the

train who had just been unkind to her.

“Right, Class Six,” said Mr Evans,
“these children have come to join the
class, though | don't know whether
we'll have enough desks for them.
They're from Portsmouth where the
enemy planes have been bombing the
dockyard. We don't know how long
they’re going to be here, so we'll all
have to do our best to manage uniil
it's safe enough for them to go home.
| know it's a nuisance, but there it is.”
He turned to Jenny and her three
companions. “Right, what are your
names? No one tells me anything.”
He picked up his pen and got ready
to write in his register.






The two girls were called Kathleen
and Jane and they seemed fo have
been friends in Portsmouth. The boy
was called Joseph Mulligan and Jenny
saw several children giggle at his
accent. This made her feel very angry
but she soon forgot all about this
when she had to tell her own name
and then go and sit next to Joseph at
the back of the class. She moved to
the edge of the desk so as to be as
far away from Joseph as possible.

All that morning she tried fo take
notice of what Mr Evans was saying
but she couldn't concentrate.
Everything was simply too strange and
too new. She kept wondering how
Philip was getting on. Why hadn't the
teachers let them stay together, at
least for the first day until they got
used to the school¢ Didn't anyone
care about them? They were supposed
to be there to be safe but at that
moment Jenny had never felt less safe
in her whole life.

As soon as the dinner bell went and
Jenny had had something fo eat, she
ran off to look for Philip. At first she
couldn’t see him. She was sure he
would be looking for her. Across the
playground, there was a grassy area
where there was a school garden next
to some air raid shelfers. Suddenly
Jenny spotted Philip with two other
boys actually playing around the air
raid shelters. What was worse, they
seemed to be playing bombers,
holding out their arms like the wings
of a plane and swooping in on the air
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raid shelters, making firing noises in
their throats. Philip seemed fo be
telling his new friends about the raids
they had in Portsmouth. He seemed
pleased to be the centre of altention.

“How can he do that?” thought Jenny,
“when Mum might be caught in the
air raids. He knows how dangerous
they are.” She waved fo him and
when he waved back quite happily,
she turned away. “At least he's
happy,” she thought, “and he's still
only young. He doesn’t really
understand foo much about the war. |
wish | was that young again.”
Suddenly, she felt very old indeed, far
older than her eleven years. It was
she who would now have to look after
Philip and see that he was all right.
She didn’t think Mr and Mrs

Bennington would care very much.

As she was walking back towards the
schoo! building turning this over in her
mind, she was suddenly grabbed from
the side and swung round in the path
of some boys. The boys were chasing
Joseph Mulligan and Joseph was
hiding behind Jenny now, holding

her arms by her side and using her as
a shield to fend off the gang of

local lads.

“Let me gol” Jenny shouted and
began to kick out so that the gang of
boys scattered to avoid Jenny’s long
flailing legs. Jenny twisted herself
round and jerked one arm free from
Joseph’s grip. He let go the other arm
and stood in front of her grinning
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slightly and breathing heavily from the
chase. Jenny was cross.

“Joseph Mulligan, you pig! What did
you do that for”

“They were chasing mel” panted
Joseph. “They called me names. So |
threw something at them and then
they chased me.”

“What did they call you?” asked Jenny.

“They called me ‘Paddy’. Said | came
from Ireland and to go back there.
They called me a potato head and
dared me to fight them.”

“So you did, | suppose.”

“No | didn't. | don't like fighting but
they made me mad and | threw
something at them to make them leave
me alone.”
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“But you were friendly with them
this morning, weren’t you?” said
Jenny. “| saw you playing with them
when you came to school,” and she
added “I was jealous you'd made
friends already.”

“That was with Tommy and Dan

who live next door to where we're
staying. Me and my brother met
them last night and Tommy called for
us this morning. They were all right
until that big kid came along. He
started calling me names and they
joined in.”

“Why don't they like us?” said Jenny,
thinking of the way Mr Evans had
spoken that morning. “What have
we done fo them? Why can’t they

treat us just like human beings the
same as them?2”






“Dunno,” said Joseph.

"What's your brother called?” asked
Jenny.

“Michael. What's yoursg”
“Philip.”

“We're the same, you and me,
then,” said Joseph. “Where do you
come from?2”

“Portsmouth,” Jenny said, “and do
you come from Ireland@”

"Course not,” said Joseph. “I've never
even been there. | come from
Portsmouth, like you. I's me Mum and
Dad who come from Ireland.”

The bell went for afternoon school just
then and Jenny found herself walking
back towards the line with Joseph
who didn't seem to be so bad after
all . . . for a boy.

At home time, Jenny waited for Philip
by the school gates. He was a little
late in coming out because he had
lost something in the cloakroom.

As they turned down the road to
walk back fo the Benningtons, she
could see Joseph and Michael chead
with the two boys from next door.
They were all friends together as

if the trouble at dinner time had
never happened.

She had just asked Philip about his
day and what his teacher was like
when they heard a voice behind them

they recognised.

“Hello, you two.” It was Enid, the
Benningtons’ maid. “| thought | might
bump info you if | came back this
way,” she said. “I've just been fo the
shops for some more candles.”

As they walked out of the town, the
road narrowed info a couniry lane
with high hedges on either side. Jenny
thought how peaceful it all was and
she suddenly realised that she hadn't
heard the sound of the air raid siren
for nearly two days now.

"Enid,” asked Jenny, “have you had
any bombers over here?”

“Bless you, no. What have we got
around here that anyone would want
to bomb? A few wild sheep,
perhaps,” and she laughed. “No, up
near the Welsh border, you wouldn't
really know the war was on,

.except...” She stopped.
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“Except what?” asked Jenny.

“Except that there’s not many young
men left around here who haven't
been called up fo the fighting.”

“Our Dad's in the Navy,” said Philip
proudly. “He makes a destroyer go.”

“Well, then,” said Enid, “I shall pray
every night for him to be kept safe.”

“Is your Dad fighting, too?” Philip
asked.

“No, he's foo old to be called up, but
my brother is in the army, along with
my fiancé.”





“What's a finonsay?” asked Philip.

“It means they're gefting married,
stupid.” said Jenny. “When will that
be?” she asked. Enid was quiet for
a moment,

“I don’t know. After the war. If
everything’s all right. | haven't heard
from him for two weeks now.”

“Will you have children, Enid2” Philip
asked, putting his hand into hers.

“Philip, don’t be so nosy,” scolded

Jenny, feeling somehow that this was
something they ought not to talk
about. She changed the subject.

"Have the Benningtons got any
children, Enid2” she asked. Enid

laughed.

“Not likely, not them!” she said. “Far
too busy making money to have
children. As far as | know they don't
even like children.”

“Then why look after us2” Jenny said,
slightly puzzled.

W\\
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“Well, let's just say there are some
things folks have to do that if’s difficult
to get out of, shall we2” Enid replied.
Jenny couldn'’t really understand why
the Benningtons had taken them in if
they didn’t want them there. Then she
suddenly had another thought. What
if they were there for years, stuck up
in that little room all the time? She
wouldn’t be able to stand that, she
told herself. She would run away. But
how would they find their way back
to Portsmouth?

By this fime they were near the house
and just as they turned off the road,
Mrs Bennington’s car swept out of the
drive and turned towards the fown,
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cutting the corner badly and forcing
Enid and the children to jump onto the
grass bank to escape injury.

“My life, that woman is dangerous,”
muttered Enid. “She drives far too fast
for these roads. There'll be a nasty
accident one day, mark my words. The
Germans don't need to bomb us around
here,” she laughed. “Mrs Bennington
will be the death of all of us.”

Inside the house Enid told the children
to climb the back stairs to their room
and wait until she brought some tea
up. Philip dashed off ahead but just
as Jenny was about fo follow,

Mr Bennington came out of a nearby
room and spoke to her.





“Ah, Jenny, there you are” he said,
with a smile. “I hope you had a good
day at school, hmmm?”

“It was all right,” said Jenny. “Thank
you, sir,” she added, trying fo be as
polite as she could. She didn't really
want to admit fo Mr Bennington that
she hadn't enjoyed it.

“Good, I'm so glad. We want you to
be happy here, dont we?” He
reached out and put his hand on her
shoulder. “Look, come with me for «
moment, |'ve got something | want to
show you.”

Jenny was puzzled by Mr Bennington's
sudden change of attitude. Why was
he being so much more friendly to
her? Was it because his wife was out
of the house? Perhaps she was the
one who really disliked children. She
began to feel that maybe if at least
Mr Bennington was friendly some of
the time, it would not be so bad, She
was still puzzling things over as she
followed Mr Bennington across the
main hall and into a room full of
books. There was a large wooden
desk facing her with two chairs in
front of it.

“That's it, close the door, Jenny, don't
be afraid. Come and look at this.”
From a drawer in his desk, Mr
Bennington took out the most beautiful
doll Jenny had ever seen. Her face
was made of fine porcelain ching and
her clothes were finely decorated all
over with gold thread and lace.

Jenny closed the door and nervously
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crossed fo where Mr Bennington was
holding out the doll.

“That's it, you can hold her, if you
like. Here, come and sit on my knee.
We can be special friends — you, me
and the doll. You can come here
whenever you like . . . when Mrs
Benningfon’s out. She doesn’t much
like little girls and dolls, I'm afraid.”

“Can Philip come 1002” asked Jenny.

“Well, I don’t know. Why would he
want to do that? Boys don't like dolls,
do they? This could be our special
secret, couldn’t it”

“All right, then,” said Jenny, not
knowing what else to say. She had an
uneasy feeling about what was
happening but did not know why. Mr
Bennington had seated himself on one
of the chairs and had put his arm
around her waist to draw her closer.
But this did not feel right to Jenny and
she stiffened her body instinctively.

“I must go now,” she said and turned
away but Mr Bennington tried to
stop her.

“No, don’t go,” he said, holding her
back. “We can be friends, can’t we2”

But Jenny didn't want to be friends
and she jerked her arm away and
iwisted herself free, kicking out with
one leg as she started fo run out of
the study and up the back stairs to
where her brother was waiting in
their room.

Jenny flung herself onto her bed and
sobbed.






“What's the matter, Jen2” Philip asked
with a puzzled look.

“Nothing,” said Jenny. “leave me
alone.”

It had been horrible when the
Benningtons were so unfriendly and
now it was just as unpleasant with Mr
Bennington being too friendly in this
strange way. She knew she must not
go back into that study again on her
own. She felt as if she needed to fell
someone what had happened but who
could she talk to? She felt she could
trust Enid but should she say anything,
or not¢

The following morning Enid walked
with them on the way to school, so
Jenny told her about the doll in the
study. Enid appeared to be surprised
and said that to her knowledge there
never had been a doll or any other
kind of children’s toy in the house. At
least, she said, she had never seen
one and she had cleaned Mr
Bennington’s study many times. Enid
said that Jenny had been right not to
stay in the study on her own and
something about having to watch Mr
Bennington carefully. Then she said:
“Now promise me, you'll think no
more about it and go to school today
and enjoy yourself. It will soon be the
weekend and then your Mum will be
coming fo see you.”

To Jenny the thought that Mum would
be coming to see them soon was both
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wonderful and at the same time
unbearable. At school, Jenny found
that most of the time she could siop
herself thinking about home and Mum
and Dad by getiing on with her work
but then suddenly, as if her mind grew
tired of fighting off thoughts of home,
it would all come sweeping over her
and her eyes would mist with fears.

That morning, Mr Evans told the class
to work on some English and then
they had fo do some arithmetic, which
Jenny always enjoyed. Working away
at these sums, Jenny was for a while
in a world of her own. But suddenly
the door of the classroom burst open
and in strode Mr Bennington with a
face like thunder.

“Mr Evans!” he thundered, “can |
interrupt you for a moment? Are you
aware there is a thief in this classe”
A total hush fell over the children.

Mr Bennington must have been a
governor of the school because Mr
Evans jumped 1o his feet and stuttered
something apologetically about
finding out the thief whoever it was.

Jenny wondered whether this
happened often in this sort of school
because nothing of the kind had ever
happened in Portsmouth. She looked
around to see if anyone in the class
was going red. She wondered what
they might have stolen from the
Benningtons and how. Alfter all,

the house was quite a long way from
the village.

“Yes, Mr Evans,” Mr Bennington was
saying in the loudest voice he could





manage, “l cannot tell you how upset
and angry | am to find that after | and
my wife have taken in two of these
evacuee children, they have the nerve
fo steal money from my desk. Jennifer
Wilson, stand up, if you please, and
accompany me to the headmaster.”

Jenny was struck dumb. She didn't
know what to say or think. She stood
up with a face burning with shame
even though she had done nothing.
All the children locked at her with

a kind of horror and disbelief.

Mr Bennington was holding up two
£5 notes.

“This is what | found in that girl's
bedroom, Mr Evans, hidden
underneath her pillow.”

"You ungrateful girl,” shouted Mr
Evans, “what have you got to say for
yourself, eh? | can’t believe you could
behave in such a way after the
Benningtons have been so kind fo
you. Is this the way to repay them?”

“But Mr Evans, sir, | didn't take . . . *

“Silencel How dare you answer
backl” shouted Mr Evans. “You
children are nothing but trouble, the
lot of you. You don't belong here and
you never will. It's too good for you
city people out here, isn’t it? Is that
why you have to come and spoil it2
Now get out of here and go with

Mr Bennington to the head.”

The next half hour passed in a daze
for Jenny. She was totally bewildered
by what was happening. Being
accused of stealing from the
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Benningtons ~ what a disgracel She
knew she had done nothing to them
but how could she prove it2 And what
would Mum say when she arrived on
Saturday to find Jenny accused of
stealing such a lot of money? She felt
she had let her down so badly. And
what of Philip? Would he believe she
hadn't taken the money? She was
supposed to be setting him an
example to follow! Everything was
furning out so wrong and it wasn't her
fault - she knew that in her head —
but she still felt guilty.

All these thoughts raced around
Jenny’s head as Mr Bennington

and the head took it in furns to
shout at her. They didn't seem at

all interested in hearing her side

of the story. Then the head took out
his cane and advanced towards her
but at this Mr Bennington seemed

to soften a little and said that
perhaps this wasn’t necessary this
time and that it would be enough

if the ungrateful litle wrefch and her
awful brother could be removed
straight away from their house. The
head calmed down a little and agreed
to confact the lady in charge of
housing the children.

Philip was sent for and fogether he
and Jenny waited outside the
headteacher’s office until lunchtime,
hardly speaking to each other. Then
the lady in the uniform arrived who
had met them af the station. She
seemed to know what had happened
and looked grey and stern as she told
the children to come with her.





Philip and Jenny marched across the
playground and out of the school
gates. It seemed as if the eyes of all
the children in the school were
following them. Jenny wondered how
they could have known so quickly
what had happened.

“Thiefl Thiefl Thiefl” shouted some
girls from Class Six who were
standing by the gates.

Jenny had no idea how long they had
been walking, but some little way past
a large church, the uniformed lady
turned off the main road down a
muddy little lane. As they approached
a row of coftages, she seemed to slow
down a litile. Then she turned to Jenny
and smiled. Her expression was no
longer fierce.

“Don’t worry my dear, | know you
didn't take that money.” Jenny didn't
understand at all,

They had stopped at the gate of a
thatched cottage which had a long
garden full of vegetables. At the door
there stood a man and @ woman of
about fifty. They seemed o be
expecting them and, to Jenny's
surprise, they were smiling.

“This is Mr and Mrs Hawkins,” said
the lady. “You're going to stay here
from now on.”

“Come in, you poor young things,”
said Mrs Hawkins. "What a terrible
way to treat youl And you so far from
home and your own mother. Now
come on in, the Benningtons have just
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delivered all your belongings. We've
heard a lot about you already.”

“But, what do you mean?” asked
Jenny. “Surely you don't want us.
We're all bad, is that what you
heard? We're supposed fo steal
things from people who have helped
us. How do you know we won't do
the same to you2” All this was too
much for Jenny, who barely knew
what she was saying. Philip steod
holding his sister’s hand and looking
bewildered.

Mrs Hawkins was about to say
something when there came a familiar
voice from inside the house.

“Now mother, don't keep them talking
on the doorstep. Bring them in and let
them have some of this soup. They
haven't had a decent meal since they
arrived here.”

“Enid!” shouted Jenny, rushing into the
house past the two older people. “Oh
Enid, it's you!” and she flung her arms
around Enid’s neck. “Is this where you
live2” she asked.

“Well, this is where my parents live. |
live in at the Benningtons’ most of the
time. You two can have John’s room
while he’s away. It may nof be as
grand as the Benningtons’ but | think
you'll be happier here.”

As the children tucked into the best
soup they had tasted in their lives,
made from fresh vegetables picked
that morning, Jenny tried to make
sense of what had happened.





“Why did Mr Bennington say | had
taken that money?2” she asked. “And
how did the lady in the uniform know
I hadn’t, when no one at school
believed me? And how is it we've
come to your house?”

"One at a time, slow down”, said Enid,
holding up her hands. “You see, after
you told me what happened in Mr
Bennington’s study, | was thinking about
it all morning and then | heard the
master come down from your bedroom
shouting for his wife, saying that he'd
found the money under your pillow. |
just knew he wasn't telling the truth.”

"But how?” asked Jenny.
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“Well, for one thing | was certain you
wouldn't do that sort of thing and, for
another, Mr Bennington never goes
info the servants’ part of the house,

So he had obviously gone fo your
room to put that money under your
pillow. | made your beds when |
collected your breakfast tray and there
was nothing there then. | guessed that
he was just trying to get you out of
the house ~ after you had kicked him,
and all.”

“He deserved it,” Jenny said,
resentfully.

“| felt so ashamed that anyone around
here could treat you like that, said






Enid, “that | telephoned Mrs Williams,
the lady in the uniform, and told her
what had happened. Mrs Williams is
an old friend of ours so | suggested
you could stay here.”

“Can we really?” asked Philip, who
had soup all around his mouth. It was
even dripping down his chin, he was
drinking it so quickly.

"OF course, you can, my lamb,” said
Mrs Hawkins. “I¥ll be lovely having
some youngsters around the place
again, won't it, Dad®?”

“You'll have to earn your keep, mind,”
said Mr Hawkins with a smile. “Help
me in the garden and all that.”

“We will, we will. It'll be fun,” Jenny
said, feeling at last that they had
come somewhere which could almost
feel like home. But then she had

a thought.

“But the children at school,” she said,
“they all think I'm o thief. We'll never
make friends, now.”

“Well, | wouldnt worry too much
about that, if | were you,” Enid said
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with a wicked twinkle in her eye. “The
Benningtons aren’t much liked in the
town with their posh ways. The way
news spreads around here, everyone
will know what really happened
before nightfall.”

“We'll make sure of that,” said Mrs
Hawkins. “Now finish up your lunch.
As soon as we've cleared the table,
you've got fo write to your Mum so
that she’ll know where fo come on
Saturday.”

The next day at school was so strange
for both Jenny and Philip. Suddenly
they had become famous. All the
children knew their names and
everyone was saying hello to them
and asking them what it was like up
in the big house and had the
Benningtons really tried to starve
them? That made it so much easier to
settle in and affer that it wasn't so
very long before it felt almost normal
living in that quiet country town, apart
from missing Mum and Dad between
their visits.

But nothing would alter that. Except,
of course, the end of the war.





Gone Fishing

Key ideas

@ choosing friends

® peer pressure

@ law breaking and wrong doing
@ intention and responsibility

@ victims of crime

This story is about a boy called Paul who is pleased when he is invited along
with a gang of boys. But things begin to go wrong for Paul when he is dared to
"borrow” something from an old lady’s garden shed. The story raises a number
of issues about activities which border on the unlawful and the criminal. Here are
two definitions of laws relevant to this story.

Trespass

It is unlawful to be on or to enter someone else’s property without their
permission, or if you knew they would not give you permission if you
asked for it.

If you go injp someone’s garden in good faith, knowing that they would not
object, eg delivering a newspaper, or collecting for a charity, this is not unlawful.
Note that trespass is not usually a crime. The trespasser has to leave when the
owner of the property requests him or her to do so and the owner can use
reasonable force to eject the trespasser. This can be backed up by a court order
in serious cases. Refusal fo obey the court order is a criminal offence. Notice
that the law regarding mass trespass, eg new age travellers, is now different
from the above.

Theft

There are three conditions which have to be satisfied before theft has taken
place.

Theft is the dishonest act of taking someone else’s properly with the intention of
permanently keeping it from the owner.
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In the story, Paul and the other boys did not intend to deprive Mrs Godber of
anything, so, strictly, would not have committed a crime (although what they did
was shll wrong). Intention is an important element in many crimes and none more
so than theft. Without dishonest intent a crime will not have been committed.

Age of criminal responsibility

Paul is 11 and is old enough to be brought before a court of law if it is believed
he knew that what he was doing was wrong. The law states that the age of
responsibility for criminal activities is between 10 and 14 years, according to
whether the court believes the child knew that what he or she did was wrong.
Below the age of 10 a child cannot be accused of a crime but where there is
cause for concern about the child’s behaviour he or she could still be
“supervised” or “looked after” by the community through social services. In rare
cases this could be in secure accommodation.

Below are some of the issues you could explore arising from this story.
Remember to ask the children if they would like to raise any issues of their
own for discussion.

Moral reasoning

® In pairs, or as a class, make a list of things Paul did that you believe were
wrong. Say why you think they were wrong. Does everyone agree?

@ Which of these things were against the lawe Which laws? Give the children
the definitions of the laws of trespass and theft and ask them to say if these
laws have been broken.

® Even if Paul’s actions were not strictly against the law, do you still think they
were wrong? If there is a difference between doing wrong and breaking the
law, can you work out why they are not the same thing?

@ Paul is 11 and can be taken before a court if he knew what he did
was wrong. Do you think he knew he was doing wrong? What makes
you think that?

@ In what different ways was Paul dishonest in this story? List all the times you
can think of. In what sense was he dishonest?

® Is dishonesty wrong? Think of all the reasons you can as to why dishonesty
might be wrong? Is it ever all right to be dishonest? If yes, think of some
examples. What do you think it is that makes it right?
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Paul felt he had no choice but to go into Mrs Godber's garden. Do you
agree? Do you blame him for what he did? Why or why not2 Is Paul more to
blame than the other boys?

Is it right to blame someone else for what you have done, by saying you were
made to do it?

Is it right to ask someone else to do something for which they might get
into trouble?

In the end, Paul was lucky to get away with what he did. But in what ways
could things have gone badly wrong?

In what ways could Mrs Godber have suffered as a result of what Paul did?

Do you think Paul is likely fo get himself into this position againg Why do you
think this?

Below are a number of cases to think about. Did the people act dishonestly, if
so how? Was the dishonesty wrong, in your opiniong Why?

1 Mary, who is 15, missed the school bus and spent the day in the town
because she was already in trouble for being late for school. The next day
she told her teacher that she had not felt well and that she had fost her
absence note.

2 Jim borrowed a pen from his father’s coat intending to put it back when he
had finished his homework, but he forgot. It was a very nice pen to write
with so, when his father appeared not to notice it had gone, Jim kept it at
school for his work there.

3 Kevin had not learned the history for the test, but he was not worried
because he sat next to Praful. Praful always learned the work and he
wouldn’t mind if Kevin copied because they were best mates.

4 In the cloakrooms, Sean saw Parveen take the apple out of Sally’s coat
pocket but when Mrs Umbima asked if anyone in the class knew about the
missing apple he did not tell her what he had seen.

5 After tea, Tracey’s Mum said that, if she had homework to do, she did not
have to help with the washing up. Tracey pretended that her homework had
to be given in the next day instead of later that week.
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6 As she was given her change from the £20 note, Saskia realised that the
assistant had not charged her for everything she had bought. She was
going to say something, but then changed her mind and hurried out of
the shop.

7 When Ravi got to the station there was no-one at the ticket office so he
could not buy a ticket. When he arrived at the other end, the ticket collector
was falking fo someone and seemed not to notice him. Ravi decided to
forget about paying.

8 Julie and Donna wanted to watch a video which Julie knew her Mum would
nof want her to see. So she told Donna to ring her and invite her to her
house, so that they could do their homework together. Then they would
watch the video.

Community building

e Why do you think there is a lot of pressure on people of your age to belong
fo groups or gangs and sometimes to do things you probably wouldnt do on
your own¢

@ If someone feels their friends may be leading them into trouble, what should
they do about 12

@ In what ways are people victims of crimes or other people’s behaviour. What
kinds of people do you think are most likely to be victims of crime? What can
it feel like to be a victim? Put down on paper, anonymously, some thoughts
about how you think it feels. Listen carefully to the different points people have
made.

@ Some people will do things to avoid being teased or bullied. Is teasing very
different from bullying? How are they different? How are they similar?
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Story writing

Here is the beginning of a story you could finish. Think carefully about the
conversation between Jake and Mike.

Jake and Mike were taking the long way home from school which meant going
past the old people’s home. Last time they had done this had been just before
bonfire night and Mike had given Jake a firework to throw into the garden. It
was dark and no one was about so Jake thought nothing of it. But next day, he
heard from his gran that a friend of hers, who lived at the home, had just been
letting her cat in through her window when the banger had gone off. It had
given her such a fright that she had had a nasty turn and the doctor had to be
called out. Jake had said nothing to Mike because he felt so bad about it.

Today, as they got close fo the old people’s home, Mike put his hand inside his
jacket and pulled out two scary-looking rubber masks.

“Let’s put these on and look in the windows,” he said. “As soon as someone
nofices, we'll make a run for it.”

WHAT HAPPENS NEXT?
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Gone Fishing

Paul felt happy. It was a Saturday
morning and he was lying in bed
thinking about the day ahead. The sun
was already shining through the
curtains and it made him feel good.
He would go round to see his friend
Mark and ask him if he'd like to go
fishing. This would be the first time
he'd had a chance to use the new rod
he’d been given for his eleventh
birthday. They would go for the whole
day, he thought. He'd ask Mum for
some sandwiches. If she was in a
good mood she'd make his favourite,
mushed up baked beans with thick
bits of buttery bread.

Paul got up quickly and had
breakfast. Then he collected all his
fishing gear and, picking up the
sandwiches Mum had made, he was
soon off down the road.

He knocked at Mark’s door and his
Mum answered.

“Didn’t they tell you at school2” she
said. “Mark’s got chicken pox. That's
why he was away yesterday. He can't
come out, I'm afraid.”

Paul didn’t know whether to go fishing
by himself or go home. He decided
he'd go fishing. What else was there
to do? The trouble was that the path
to the river went past the garage
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which was where Denzil and his
friends hung around. It wasn't that he
didn’t like Denzil. It was just that
Denzil didn't seem fo like him. At
school, Denzil was the best footballer
in the year and, if you were one of
his friends, like Mark was, you got fo
play in the one game there was room
for in the playground. Not that Paul
was any good at football but it would
have been nice to be asked. Being
Mark’s friend didn’t make Paul one
of Denzil's friends. That's just the way
it was.

Without Mark, Paul didn't particularly
want to meet Denzil. But perhaps they
wouldn't be there today. Perhaps
they'd be at the park playing football.
Perhaps anything.

But as Paul followed the path round
the back of the garage, there they all
were. They hadn’t gone anywhere.
Mick, John, Andy and, of course,
Denzil. Only Denzil had his litfle sister
Sophie with him. They all stopped
talking when Paul came towards them.
Denzil said: “What are you catching
today, Paul - sharksg”

The others fell about laughing. Paul
was about to carry on walking when,
suddenly, he threw down everything
he was carrying and made a dive
towards the boys.





“Look out”, he shouted. Behind Denzil
and the others, where they could not
see, Sophie had picked up a stick
which was wedged underneath two or
three old oil drums, lying af the top of
a concrete ramp. As she pulled out
the stick and walked away, Paul could
see the drums beginning to roll
towards Sophie. Without thinking Paul
ran towards the drums as they
gathered speed. He managed to
reach them just before they caught
Sophie in the back. He flung his
weight against the first drum.

Though they were empty, the three oil
drums were much heavier than Paul
expected and he was knocked to the
ground, scuffing his knees on the
concrete as he fell. For a second or
two he felt that the drums were going
to carry on rolling but the weight of
his body was just enough to spin the
first drum sideways and it ground to a
halt, stopping the other two behind it.

Whilst Sophie ran to Denzil, Paul just
lay on the ground. Suddenly his knees
started to hurt and he climbed to his
feet, searching for something in his
pocket fo stop the bleeding.

Paul looked up fo see if Sophie was
all right. Denzil was standing there
looking at him, his face white.

“They could have knocked Sophie flat.
My Mum would have killed me,” he
said. The other boys crowded round.

“You're a hero, Paul,” said Andy.
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“Here's your gear, Paul,” said Mick,
who'd never really spoken to him
before.

Paul felt dazed. They were all round
him now falking and laughing,
showing their relief.

"We were just going down to play
football at the rec.,” said Denzil.
“Want fo come? It's too sunny for
fishing. The fish don’t bite when it's
sunny.” Paul agreed - it was much too
sunny fo go fishing, he had known
that all along, really. As they walked
off together, Paul had a real feeling
inside of belonging, of being
someone. He put his hand into his
bag and pulled out his sandwiches,
even though it was nowhere near
lunchtime.

“Anyone want a sandwich2” he said.

"Ta,” said Denzil, taking a huge bite.
But a second later he spat it out.
“Yuk!”, he shouted, “baked beans! |s
that some kind of bad joke, Paul2”
The others tried not to laugh.

“Yesterday,” thought Paul, “he would
have hit me for that.”

They ployed football until lunchtime
when Denzil left fo take Sophie home.
Paul ran off to dump his fishing gear
in the garage at home, making sure
Mum didn’t see him, and then
returned to the rec. When Denzil
came back, they played some more.
Paul was in goal all the time, which
he didn't mind. He even made one or





two good saves. But as the akternoon
wore on and it got hotter, they
decided they had had enough and
wandered back in the direction of
the garage.

“Let's play Chicken,” said Denzil. “We
haven’t done that for ages.”

“What shall we do this time2” said
Mick.

L

“I think we ought to give Paul a turn,’
said Denzil. They all turned to lock at
Paul. He felt a bit funny.

“OK," he said, his voice sounding
calmer than he felt. They were just
passing a rather large house with an
overgrown front garden. By the side
of the house was an old garden shed.

“I've got a good one,” said John. “I
bet you wouldn’t dare sneak into that
shed and bring back something to
prove you've done it.”

“Yeah, great onel” said Denzil.

““Someone might think | was stealing,”
objected Paul. “Anyhow, how am |
supposed to get in there? | might be
seen,” he said.

“That's the point,” said Denzil.
“Unless, of course, you're chicken.”

“Chicken,” crowed Mick, flapping
his arms and clucking round in a
circle. The others began to join in,
with Paul in the middle, going redder
every second.

79

"] was only saying what some
people are like,” he said. “I was
gonna do it.”

“Make sure you get something big,”
said Denzil, “we won't nick it. You
can leave it in the front garden after.

We'll hide across the road behind
the trees.”

Paul didn’t know what to do. He felt
sick. If he got caught, would anyone
believe the “chicken” story2 What if
the police were called - then his Mum
would find out what he’'d done, which
would almost be worse.

“Go on, Paul,” called Denzil, as they
crossed the road, “go for itl”

Paul felt his legs shaking as he went
up the path to the door. He decided
to try to get to the front door without
being heard, then sneak across to the
shed. That would look less suspicious.
He walked very slowly hoping no one
would hear his footsteps on the gravel
path. Then he knocked, as quietly as
he could, on the door. As he stood
waiting, he wondered how he had
ever got himself info this.

“Why did they have to ask me2” he
thought. “Why didn't | say no?”

In his mind’s eye he saw all of them
watching him from behind the trees on
the other side of the road. “How
could | have said no2” he thought.

"They'd kill me if | didn't do it.”





All this was racing through his head,
as he waited. As there was no sound
from the inside, he turned to make a
dash across to the shed. But just as he
started to move, the door opened
behind him. Paul felt a stab of fear
and panic in his chest.

“Yes, who is it2” said o voice. It was
rather a quavery, thin voice.

“Um, do you want any jobs done?”
said Paul, surprising himself,

The old lady looked at him. It seemed
like forever.

“Wait a minute,” she said. “Aren’t
you Mrs Reed'’s boy2” Paul nodded,
smiling, but inside, his thoughts were
tumbling over each other. Suddenly,
he recognised the old lady as Mrs
Godber, a friend of his Mum’s. He

hadn't realised this was her house.

“Come in, come in,” said Mrs
Godber. “It's really very kind of you,
| must say.”

Paul followed Mrs Godber into the
house. It was rather dark inside but it
was stuffed with things. Mrs Godber
had everything from an elephant’s
foot to an ostrich’s egg. She had
things made of silver, glass, woad,
pottery — everything. She saw him
looking round.

“I can see you're interested in all my
litle things,” she said. Paul felt himself
go red.

“Yes, yes, they're very interesting,”
he mumbled.
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“Pick up anything you like,” said
Mrs Godber. “just handle them
carefully. | like people looking at
my treasures. They come from all
round the world, you know.” Paul
picked up one thing after another
and put them down again. Anything
to kill time.

“Would you like something to drink2”
asked Mrs Godber, “I'm just about to
make myself a cup of tea.”

“Um, yes please,” said Paul. He tried
to get near the window fo see if he
could see the others, but the net
curtains were too thick.

Mrs Godber went into the kitchen.
Paul noticed a brass ashtray with blue
stones set into it. It was quite big. A
thought struck him. What if he were to
take something from the house? That
would be magic! That would show he
was no chicken. He'd find a way to
bring it back, of course.

He tried to get his fingers to move
towards the ash tray but they seemed
to lock. “Everything all right?” said
Mrs Godber coming back into the
room. Paul jumped.

“Oh yes, fine, thanks,” he said.

He looked at her as if for the first
time. Mrs Godber had masses of hair
and underneath her fringe she had
kind eyes but they were very dark.
Paul felt they were seeing right
through him.

“You asked if there was anything you
could do for me,” said Mrs Godber.





“Well there is, actually.” She went
over to a sideboard and picked
up something that locked like a
small trumpet.

“This is my old hearing trumpet,” she
said. “The handle has come loose. |
don't use it any more, of course, but
I'd like it mended. Perhaps you could
take it down to Mr Lilley. He can
mend anything, can Mr Lilley.”

“Yeah, sure,” said Paul. He fook his
time over his cup of fea and Mrs
Godber showed him some of her old
photos. “This is me when | was your
agel” she said. In the picture stood
a girl, her face all full of laughs,
looking as if she'd just come in from
running o race. Mrs Godber had
been really young once. It gave him
a funny feeling.

“| think I'd better be going now, Mrs
Godber,” he said. “It's gefting late.”

“Well, goodbye,” said Mrs Godber,
“l did enjoy your visit. Come again,
some time.” Paul waved and walked
slowly down the path. He waited

until Mrs Godber had closed the door
and then he ran as fast as he could
to where Denzil and the others

were waiting.

“What took you so long2” sneered

Mick.

“What did you get?” Denzil asked.
Paul drew out the hearing trumpet
from under his jacket.

"Hey!” said Andy, “that’s big.”

“And,” said Paul, very slowly and
deliberately, “it's from her house.” A
hush fell over the group. When Paul
had taken so long, they had thought
he'd chickened out. But he hadn’t,
he’d done much beiter. Mick
wondered whether even Denzil would
have dared do that, but he didn't say
anything. They were all seeing Paul in
a new light.

“How are you gonna get it back,
Paul,” said Denzil, trying not to sound
too impressed.

“That's my business,” said Paul, ”|
know what I'm doing. See you.” And
he turned to go.

“Yeah, see you,” they all said.

“See you at school, Paul,” called
Denzil, as Paul went off to find

Mr Lilley.

As soon as he was out of sight of
Denzil’s gang, Paul’s legs turned to
jelly. He couldn’t believe what had just
happened. Yes, it felt great not fo be
called a chicken, but what if he had
got into Mrs Godber's shed and she
had found him by accident? She
might have had a heart attack, or
something. Suddenly he broke into @
run. He wasn't sure whether he was
running from Denzil or from himself.

On the way, he passed Mark’s house
and he decided to call in to see how
he was.





“Come in, Paul,” said Mark’s Mum,
"he’s feeling quite o lot better. You
can go up for a minute.”

Paul told Mark about what had
happened at Mrs Godber's and
showed him the hearing frumpet.
Mark listened with his eyes open.

“You could have been done for that,
Paul,” said Mark.

“Yeah,” said Paul, “but | wasn't,
was [2”
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“But it was a bit stupid,” said Mark.
"Are you playing with Denzil next
week?g”

“He wants me to,” said Paul, “but |
think I'd rather go fishing. What about
youg”

"Yeah, good idea,” said Mark.

“Then, afterwards,” said Paul, “we
could go and see Mrs Godber again,
she’s got some really great stuff.”





Alone and with Others

Key ideas

@ peer pressure

@ belonging and not belonging
® gangs and group behaviour

The purpose of this section is to encourage children to think about the fact that
they are quite likely to behave differently according to whether they are alone or
with others. Peer group pressure is clearly an important influence on children and
the exercise that follows attempts to help them reflect on their different
behaviours. The sense of value in belonging to groups gradually grows during
the primary years and even younger children will be able to say how different it
can feel when they are with others. The first activity can be used with both Key
Stages 1 and 2 children. The suggestions for drama are more suvited to Key
Stage 2. They might be used in conjunction with the story “Gone Fishing” or on
their own,

PUT YOURSELF IN THE PICTURE

You are provided with a series of pictures. The first one is an individual child
which should be copied and given out fo each child. Ask the children to draw
themselves the same size as the figure, adding features and clothes to make it a
selkportrait.

Cut out the self-portrait and include it in each of
the following pictures in turn. Then move on fo

the next situation. O
The activity could be run as a whole class

discussion. Similar, but larger, pictures could
be used — perhaps with different children
being the individual in different situations.

This is me on my own.

Add colour or features to this shape to make it
look like you.

What do you enjoy doing when you are on
your own¢

What kind of person are you?

83





This is me with my best friend
Write about your best friend.
Why is it important to have friends?

When do you like to be with your best friend?
How can friends help each other?

0
2 l2e

O

This is me watching other people having fun
What does it feel like not to be part of a gang?
Write a story about someone who was left out of a group or a team.
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This is me as part of a gang

Why is being in a gang important?

How could this affect your attitude to someone outside of the gang?
How will that person feel if the others “gang up” against him or her¢

This is our gang - there’s another one

How does it feel when ancther group is there?

Write a story about these two groups

— say how they get on with each other.

What are the difficult things about two groups/teams competing?
What are the good things about groups/teams working together?
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These or similar groupings could provide the basis of a sequence which the
children could fell in narrative or drama. Here is a possible sequence:

1 Individual child as shown in first picture.

2 Child sees group who are pictured with their backs to everyone else (perhaps
they are ploting).

3 Child still outside the group — the group is now pictured looking at the
individual ~ is it welcoming or threatening?

4 The child becomes part of the group - willingly or not2 What do they do
then?

PUT YOURSELF ON THE SPOT!

The following are suggestions for drama activities. The ideas assume that the
teacher and class are used to working together in drama. Teachers will be aware
of the need to warm up at the beginning of sessions and wind down at the end.
It is also important to establish rules about physical contact.

Me on my own - guess what I’'m like

[Could be used for KST & 2}

@ The teacher provides a list of descriptions including: quiet — noisy — big — smaill
~ happy - sad ~ funny - serious — clever — kind — gentle — tidy — unfidy -
grumpy - efc.

® Each child is invited to think of one of the words which describes himself or
herself well. With KS1 it is possible to do this as a whole class activity — invite
a child to act the word to see if others in the class can guess.

@ With KS2 the children could work in pairs. Demonstrate to each other a range
of descriptions. Now demonstrate words which you think describe your
partner.

@ The children could work in pairs to prepare two scenes which demonstrate the
children’s characteristics (ie one scene per child but with both children
involved in the drama).

Me on the outside of a group
Work in groups of four or five — take it in turns to be one on the outside. Make up
scenes to show the following:
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@ You are walking down a sireet and you see a group of pupils from your
school coming towards you. Not all of them are from your class but one of
them you know quite well. You start to chat but she or he does not want to
know.

@ You have been chosen fo play in the school football or netball team for the
first time ~ the rest of the team are not very welcoming.

@ A group of children is playing a game in the playground — you are watching
and are very keen to join in, but they do not invite you. You Iry fo think of
ways to get invited.

® Some of your friends are planning to go somewhere on the way home from
school without telling their parents. They invite you to join them but you are
not keen because you have promised fo visit your gran after school. They try
fo persuade you.

@ Some graffiti appear in the school playground and people are saying that it
has been done by a group of children from a nearby school. Your friends think
they should be taught a lesson and try to persuade you to pay a visit to the
other school.

After the groups have worked together on one or more of these tasks, discuss the
feelings of different characters - the individual child and those who already
belong to the group. Think about the moral implications of what was going on.

Me in a group against another group
These scenarios offer an opportunity fo work through situations which bring
groups into conflict.

@ A group of children finds another group using a practice area on a local
playing field which the former group has, unofficially, had all to itself up to
that time.

® Two sets of opposing school team supporters are next to each other at a
match.

@ A small group of children walking home from scheol together after dark meet
a much bigger group who start calling out names.

@ Two groups of friends at a youth club argue about who should use the pool
table or some other facility.

The class could rehearse these situations in groups of six or seven and then show
their plays to the rest of the class. In this case, keep the numbers in each group
to about three.
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As an alternative to rehearsal, you could ask groups to improvise each situation
in a live role-play and freeze the action at a number of points to discuss the
situation in each phase of its development. Possible “freeze points” for the first
scenario are:

1. After asking each group to decide who is already using the field and what
game is being practised, allow some time for the group fo practise. Encourage
them to do this in such a way as to develop their sense of group solidarity.
Then the other group comes on the scene and the first group makes an initial
response.

Freeze the action

Discuss with the class the feelings likely to be experienced by the practising
group and the newcomers. How might they express their feelings to each other
and to the other group? Consider the range of possible feelings and actions.
[Focus on verbal responses and insist on no physical contact.) Recommence
the action for a few minutes.

2. Both groups withdraw to discuss tactics. They then approach the practising
group and try fo put their points of view. The practising group responds. Is an
agreement possible or note

Freeze the action

Talk about different forms of abuse — verbal as well as physical. Consider the
difficulties and/or benefits of irying to resolve conflict without physical
violence. Can they decide how to proceed? Ask the groups fo think about the
way individual members of the two groups react. Some will be confrontational
or stubborn whilst others will be conciliatory or passive. Proceed with the
action.

3. Individuals are now responding differently fo the situation and trying to
persuade the group to go along with their individual approach.

Freeze the action and bring the role play to an end

Encourage observation of the way in which people expressed their feelings. To
what extent did they feel part of the group? To what extent were they acting
as individuals2 Encourage reflection on the way the children themselves
behave in groups.
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This unit uses stories and extended role-play to explore the theme of

rule making and breaking, and the associated concepts of authority,

power, justice and fairness, rights and responsibilities. The activities

DOwalk @ Stop

provide a basis for exploring the
need for flexibility in the
application of rules, the age at
which children become
responsible for their own actions
in the eyes of the law and how
relevant it is to consider intention
in attributing blame,

Thinking Island ~ a role-play for Key
Stage 1 or 2

The Great Hure-Brain — a story for Key Stage 1

Sally and the Green Puint ~ a story for Key Stage 1 or 2

The Muking of Robots = a story for Key Stage 2

Confusion for Claire - u story for Key Stage 1 or 2
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Thinking Island = a role-play

Key ideas

@ making and breaking rules

® fairness

® rights

® keeping and sharing property
@ democracy

This is an extended role-play which involves the practical making of
encampments by shipwrecked or stranded people. As the role-play develops the
groups have to explore ways of organising themselves, of developing roles and
structures, of making rules and enforcing them. The storyline should be as flexible
and open ended as possible.

The role-play could be used with children in Key Stage 1 or 2, As Key Stage 1
children appear to learn most effectively from firsthand experience {and this
extends to many Key Stage 2 children) the suggested activity has o very practical
basis. The activity may take a number of sessions preferably continuously over
the course of the same day. A large area such as a hall or PE space will be
required.

The encampments are made by the children using PE apparatus such as mats,
hoops and ropes. Small PE equipment can be used to represent food, efc. Large
pieces of material, eg, old sheets, blankets, etc, will be useful for roofing, doors
and so on. Maths apparatus can be used for money.

Throughout the activity there will be critical points at which the role-play could be
stopped for discussion depending on the situation or age of the children and the
teacher’s priorities. At each critical point groups decide what to do next in
response to situations presented by the teacher or those which have arisen
spontaneously. Because of its nature, the role-play can be more or less complex,
as the feacher wishes. It may be wise to keep it simple the first time it is run and
then develop it on future occasions.

Many cross-curricular links with history, geography, language and maths are
possible.
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At the end of the exercise each encampment could be judged and a “prize” (real
— very important] given to the best one — but who decides on the “best”? What
does the class think are the best criteria? What is the potential for unfairmess?

Possible critical points

® Who are the shipwrecked people?

They could be children, families, a King or Queen and their slaves, sailors or a
group of the children’s choice. An alternative scenario might be explorers on a
newly discovered continent or {if set in the future) a planet.

The various roles could be shared out by the teacher or the children could decide
for themselves what they would like to be. The role-play might therefore progress
as a series of separate scenarios or as a whole class improvisation in which all
the groups are part of a larger scenario. In this case the early crifical points will
relate to the need for groups to develop their own rules and ways of working
and later ones will involve relationships with the other groups.

e What resources are available?
The physical nature of the island might be established in initial activities — eg, are
there more trees, food or water to be found in one area than another?

Who should have what? Why2 Does the size of the group and/or its social
nature, eg, families with young babies, alter the amount of resources allowed?
Are there any animals in the local environment?

What is the territory of the group and how is it to be maintained or guarded?

Once children have made decisions on these issues they can make their
encampments. {With younger children, it may be preferable to let them make
their camps first and then address the problems posed sither by the situation or
the teacher.)

e The rights of group members

Who can share in the decision-making® Are all members of the group to be
equal? If not, how will power be distributed? By status, age, or wealthe If the
group needs one leader, how will he/she be appointed? Will the group be
autocratically or democratically governed? Will the rule be by force or by rule of
law?

e Making rules about . . . membership of the community

Will groups make their camps so as to keep out others? Who will be allowed in?
When will they be allowed in2 Who gets to stay? On what grounds would
anyone be expelled from the group?
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e Making rules about . . . ownership of the camp

Who should actually build the camp (ie, what is to be the division of labour)2
Who is entitled to criticise or help in the construction? Who will make the final
decision about how it should be buili2 Who does it actually belong to? How long
can they own it2 Who should mend it if it falls down?

® Making rules about . . . respecting group member’s property

Each group owns the physical resources of the camp plus a certain amount of
monetary wealth. Is everything belonging to the group to be communally owned?
Are individuals allowed to own certain private items2 How is wealth distributed
within the group? What does this group [or society] count as valuable? How
important is it if someone steals from another member of the group? How should
they be punished? What would happen in the event of the group’s property
being vandalised?

(If it was felt that vandalism or theft was an important point for that particular
group or was a significant school issue it might be possible to leave the camps
over a playtime and arrange for certain “things” to happen — possibly to the
whole island and its camps or just to one or two of them. The group or whole
class would then need to consider how seriously it took the damage and how to
deal with the situation.)

e Breaking the rules and delivering justice

Draw up a list of behaviours the group will not allow. How are the rules to be
enforced? What happens to people who break the laws? Ask each group to
develop a way of dealing with thieves and violent group members when they are
accused of a “crime”.

ls it important to the group or groups io develop mechanisms for the fair
treatment of people who break the law? What if different groups treat offenders
differently? Is this fair? Should there be a court or judge or jury fo decide on
punishments?

@ Communication

Communication — how would they convey or publicise the decisions or rules they
have each made within their own group? What happens if people act in
ignorance of the rules? Is this an excuse or defence?

@ Competition or co-operation

Will individual members of the group {or the groups as a whole) decide to
compete against each other or co-operate when the need arises¢ Are there
situations when one is more appropriate than the other?
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Specific small group scenarios

These could be provided to the groups on slips of paper or by briefing group
members orally. The groups can act out the situations or can treat them as
decision-making exercises. In other words, the roles of individual offenders need
not always be taken on. The group could discuss the problem in their absence.
Decisions about how fo organise this may depend on the age and maturity of
group members.

@ Somebody develops an emotional attachment to something which is needed
by the group. For example, she or he wants to sit on a flat rock looking out fo
sea for possible rescuers, but this is one of the only places to build a shelter.

@ Somebody is frying to do too much on their own. What does the group do?

@ A woman member of the group complains that the men are refusing fo help
care for the young ones. What will the group decide about gender rolesé

@ A member of the group finds something buried which they think is valuable
and want to keep. Should it belong to the whole group or be shared equally
amongst its members?

® Two members of the group both want to be the leader and are constantly
arguing and contradicting each other.

@ An argument breaks out in the group between two members, eg, someone is
being lazy and refusing to help. How is this to be resolved?

@ The watchire goes out. The person responsible has exposed the group fo
danger from attack. What is to be done to prevent this happening again and
how should the guard be dealt withe

@ There is an outbreak of ‘plague’. Someone gets ill and the whole group is in
danger. How does the whole group deal with thise

® One of the grown-ups is being unkind to the children of which he/she is in
charge. The grown-up claims the children deserve it and need sirict discipline.
What rules can the group develop about the rights of children in the group?

The “Island Council”

Whole group problems

When the small groups are well established, and have discussed one or two
problems, you could announce that it will be necessary to form an “Island
Council” to resolve some problems faced jointly by all the groups. Explain that,
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for a variely of reasons, it will be better if all the groups agree on a common
way of solving these problems.

Ask each group to elect one person to be its representative at the “Island
Council”. Give each group a slip selting out one or two of the problems below.
Ask each group to decide what they think should be done about it and then, on
a given signal, convene the “Island Council”.

Ask the councillors to sit in an inner circle {on the floor) with the rest of the class
{on chairs8) around the outside.

Ask the councillors to discuss the problems on behalf of their groups and then
vote on the issue at the end. Groups must decide whether to allow o free vote.

@ One group builds a shelter near the only stream. They begin to drink it and
wash in it; all other shelters then find that the water they are using is dirtied by
the first group fo use it.

How can a clean water supply be ensured for all the groups?

® One group wants fo go fo a new part of the island fo live, jeopardising the
safety and survival of the whole group.

@ A tree falls on to o shelter rendering one group homeless. How will the other
groups see their responsibility? Will they co-operate and help or not? Are
agreements (contracts) between the groups necessary to govern events like this
in the future?

@ An outsider or invader comes and says they must not build shelters where they
have built them (or equivalent]. Or, they claim that the land was theirs ail
along and the groups are all trespassers and must leave.

® The rains fail and food and water become very scarce. Some of the older folk
begin to hoard food, looking after themselves first and putting the needs of the
group second. There is a need for groups fo help each other.
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Thinking Island - an alternative approach

As an dlternative to the above method, it is possible to construct groups with
prescribed roles for each member of the group. Once they have been given or
chosen a role, everything they do in the group should be based on that role. In
this scenario each person has a major role plus one piece of equipment which he
or she can use, either for their own benefit or the benefit of others.

Suggested roles are:
an elderly person, with a food container to keep things fresh;

a doctor, with medicines;

O
O
@ a merchant or business person, with money;
@ a sailor, with a knife;

@

a traveller, with a water bottle; and
® a baby (represented by a bundle).

A number of scenarios are presented below which can be presented in a
sequence. However, it is not necessary to do all of these, although some of them
fit together to form a natural flow of events. Much will depend on the amount of
time available and the extent to which the activity has taken off.

Day 1
If the group is to survive, you must sort out who is going to do what. The group
will need hunters, cooks, a baby minder, guards and builders.

Day 2

While the hunters are away, the cook and the guard have a terrible argument.
They are close to physical violence. When the hunters return, they must try to
resolve the problem. It appears to be time that some basic rules were established
to enable the group to work together.

Day 3

The baby minder has been neglecting his or her duties. How does the group
cope with this2 Will it be by persuasion or threat? The group now needs to think
about punishments for those who break the rules. What will these be and how
will the group establish guilt?
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Day 4

Two of the hunters find some valuable treasure which they bring back fo the
group. They argue that they should be allowed to keep it, but not everyone
agrees. What is a fair way of resolving this problem and establishing some
guidelines for the future?

Day 5
The group wakes up to find that someone has stolen most of its food. There is
only enough left for four people. How should it be shared out2. (Don't forget the

babyl)

Day 6

Now all the group is starving hungry except the elderly person who isn't
suffering. Then it is discovered that he or she is hiding a store of food. The
elderly person claims that someone must have hidden the food in his or her
things to throw the blame onto them. How will the group resolve this?

Day 7

The cook has poisoned the group because some wild berries were found and
thrown into the stew. The doctor says there is only encugh medicine for four
people. Everyone pleads for their own lives and the group has to decide how to
pick those who must die. On what basis should this choice be made? Whoever is
sacrificed has to leave the group to die in the bushes alone. Their possessions
are shared out amongst the others.

Day 8

It turns out that those who left the group, have made o rapid recovery overnight
and return the following day angry at having been the ones left to die. On
rejoining the group, they are angry at what has happened to their possessions
and resentful at being rejected. How will the group deal with this problem in
such a way as fo restore good relations?
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The Great Hare-Brain

Key ideas

@ rules

@ responsibility and wrong doing
@ choosing friends

e group behaviour

@ gender roles

This story is about a group of animals who go info someone’s house because
they are persuaded to do so by Gregson, the Hare, who won't listen fo his
friends when they suggest it might be wrong. Apart from rule-breaking, the story
provides the opportunity to consider why actions may be wrong or harmful and
whether you can be to blame if you break a rule unintentionally. Also raised is
the issue of the importance of choosing friends. The story is probably most
appropriate for use with Key Stage 1 or lower Key Stage 2 children.

Below are some of the issues you could explore arising from this story. Remember
fo ask the children if they would like to raise any issues of their own for
discussion.

Moral reasoning

@ What rules did the animals break that you would consider to be good rules?
Why are they good rulese

@ Which of the animals do you think behaved most badly [who was the
naughtiest of the animals)2 Take a class vote on a simple show of hands. (The
children might well say that Gregson was the naughtiest.) Now make a list on
the board of what each animal did and decide whether the animals each
knew what they were doing was wrong.

Gregson — thought it was alright to go into the house. Was he wrong not to
listen to what his friends were saying? He said there was no notice saying that
other animals couldn't go in - did that make it alright? Why not?

Delphine — knew that the flap was only for cats. Was she wrong to go into
the house? Why2 Did she have to go in¢
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Digby - did he do wrong fo eat the dog biscuits2 Why or why not2 Did he
seem to know it was wrong to go into the house?

Suky - had serious doubts about going into the house. If she did, wasn't she
wrong fo follow the othersé Why did she not iry to persuade the others not to
follow Gregson? Should she have stayed outside the house and waited for the
others if she had doubts?

e Aiding and abetting
Jason was out with his friends having a bit of fun. They found a house which
was empty and decided to break a few windows with stones. Jason kept
lookout along the street whilst the others threw the stones. Unfortunately for
them a man came into the garden through a back alley and caught the
friends, who then told on Jason. The friends were charged with criminal
damage. Jason said he wasn't to blame because he hadn't thrown any stones.
Do you think he was right?

Answer

The law says that Jason is just as much to blame as the others because he was
with them at the time of the crime and he knew what they were doing. In this
case, he even helped them. But he would still be guilty, even if he had not
actually helped and merely stood and watched.

Which is worse?

Ask the children in twos or small groups to discuss the following situations to
decide which of each pair is more serious. These two sets of comparisons can
help younger children distinguish between the seriousness of an action in terms of
consequences and ifs seriousness in terms of the infention behind the act. Notice
that younger children tend to think of right and wrong in concrete terms,
identifying the wrongness of the act with the seriousness of the consequences.

Which is worse? — 1

@ Sahel was playing a game on his friend Mike's computer when the car he
was driving on the screen crashed yet again. In his anger and
disappointment, he thumped his hand onto the keyboard touching several keys
at once. The screen went blank. Sahel suddenly realised he had done
something stupid and thought for a second about switching off the computer
and pretending nothing had happened. Instead he went to Mike and admitted
what he had done, saying sorry for being silly. The damage caused cost £5
to put right.
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Carol borrowed her friend Nadia’s ruler to do some Maths. She kept it
overnight to finish something off at home but when she came to look for it the
next day, she found she had lost it. As she went to tell Nadia about what had
happened, she found Nadia herself looking all through her bag for her ruler.
Nadia had obviously forgotten she had lent it to Carol, so Carol decided to
say nothing.

Which is worse@ — 2

Verity was in a bad mood because she had been told to go and help in the
kitchen by her mother. As she went info the kitchen, she flung back the door
so hard that it caused four cups to smash onto the floor and break.

Adrian knew where Dad kept his chocolates. They were in a top cupboard in
the kitchen. So one day when Dad was out, he climbed onto the work surface
and reached up for the bag. Unfortunately, as he did so, he knocked down
one of the best cups and it smashed to pieces.

Thinking things through

Why are some rules written down and some not? Think of examples of both
kinds. Are the written ones more important than the unwritten ones? For
example, respecting others or being courteous are usually unwritten rules. Are
they less important than written rules? If they are not less important, why aren’t
they written down?

Were the friends in the story good for each other? How do we choose our
friends? What does real friendship mean? Does friendship mean we always
do what our friends want? {Think about the end of the story.)

Who should choose our friends?

fn most groups, there are leaders. What makes a good leader of a group?
Was Gregson a good leader? Would any of the others have been better?

Why do people break rules or laws when they know it is wrong?

Why do you think Gregson is a male hare in the story? Why is Suky a female?
Would it have been better if the author had written the story with o female hare
and male mouse? Give your reasons.
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The Great Hare-Brain

The three friends, Digby the dog,
Delphine the cat and Suky the mouse,
had been quiet for a long fime.

They'd each been thinking about
different things. Delphine had been
thinking about warm cat-baskets.
Digby had been wondering how long
it was since he'd had breakfast. He'd
forgotten to count his dog biscuits that
morning and he thought he'd been a
few short . . . Suky had been thinking
about why it was that other people
couldn’t hear you thinking. Maybe if
you weren’t a mouse they could. They
were all waiting for their friend,
Gregson the hare.

“Hello! Are you all waiting for me2”
said Gregson. “I'm so glad you're dll
here; I've got a really good idea for
a new explore. You're all going to
love itl”

Delphine looked at Digby.
Digby looked at Suky.

Suky looked at the ground, as mice
often do. She wished hares would
listen to mouse ideas sometimes. She
had an idea too.

“You see,” said Gregson, “I've just
noticed that some people’s back doors
have litile doors in them and I'm pretty
sure they've been put there for any of
us animals to use as we like. Just free
to come and gol Kind of open house,
really.”

Nobody said anything.

“Well, there’s no notice on any of
them saying we can't go in anyway,”
said Gregson.

“I'm not really sure you can go in like
that,” said Suky.

“Are you disagreeing with me2” said
Gregson, crossly. “"Now | think we
should all visit these houses in turn
since these people have been so kind
as to leave their doors open for us.
Besides, you never know what you

might find.”
“Well, . . .” said Suky.

Gregson said, “Well this, and well
that; if you dont look out it'll soon be
a matter of well, well, mousy’s down
the well. Right everyone? Let's gol”

They got to the first door.
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“Those are called cat doors,” said
Delphine. “I know about things like
that.”

“Exactlyl” said Gregson. “Cat doors,
dog doors, hare doors and . . .
and . . ."

i

.. . mouse doors,” said Suky quietly.
“| keep having fo tell him who | am.
Sunday he thought | was a gerbil and
yesterday he kept calling me a
hamster. Mouse, that's what | am.”
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Gregson pushed the litile door open
with his paw. “Look| Easy, peasy!” he
said.

The others climbed in after him.

Delphine had to help Suky in as she
was so small. “I'm not at all sure
about this,” said Suky. “Why does
Gregson think he can boss us about
all the time?”

“Delphine,” said Gregson, “why are
you friends with that mouse? | don't
think it's right — cats being friendly
with mice.”

“I'll do the choosing,” said Delphine.
“Where's Digby?” Digby was

just finishing off a plate of dog
biscuits. “So kind,” he murmured,

“. .. to leave them out specially

for me.”

Gregson bounded ahead.

“They've got a computer in this
room!” He pressed all the buttons and
the lights flashed and noises came out
of the back of the machine.

“I'm a real whizz at this!” cried
Gregson, and he pushed all the
butions down af once.

There was a large flash.
“Too much whizz,” said Suky.

Gregson walked away from the
computer to look for other interesting
things in the room.

Then they heard a new noise. It was
the sound of barking and it was
getting closer.

“Quick, hidel” said Gregson. They all
found different places to hide.

Gregson hid behind the carrofs on the
vegetable rack.

Delphine lay down behind a velvet
cushion.

Digby climbed into the broom
cupboard.

Suky hid behind a large ball of string.

The dog stopped barking and ate up
the rest of the dog biscuits.
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Digby felt very cross. He'd been
saving those.

Just then a man came into the kitchen.
“What are you doing in here?” he
said to the dog. “Get out!”

The dog scrambled very quickly out
through the cat door.

“So that's how you got in, is 2" said
the man. “I'll soon see about thatl
Wait a minute though — | thought |
heard more than one animal in here.

L

He looked round. He couldn’t see
anyone, but something did look a

bit odd.

He thought two carrots looked a bit
furry.

There also seemed to be an extra
velvet cushion.

The floor mop looked bigger than
usual somehow, and the ball of
string definitely now had two ends.
“Odd,” he said to himself, and

he was just going to have a look
when he heard a shout. “Dad,
Dad! Someone’s mucked up my
computer! Come in here and have
a look!”

The man went info the next room to
see what had happened. Quickly, the
four friends left their hiding places
and got out through the cat door.

“That was closel” said Digby.

“Very strange,” said Gregson. “l can't
think why he was so cross. And as for
the fuss about the computer, | only
pressed a few butfons, after all.
Anyway, let's go and try the next
door. Coming everyone?”

He looked round.

“Digby? Delphine? Suky? Where have
you all gone?”

—

He looked up the road.
There they were, all following Suky.

“Oh,” said Gregson. “I remember
now — she did say she’d got an idea.
Oh, well, maybe | should find out
what it is — she may need my advice,”
and he started to bound up the road
after them. “Wait for me!l” he shouted,
“I'm just coming!”
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Sally and the Green Paint

Key ideuas

@ rule keeping and breaking
@ fairness

@ retaliation

@ honesty

@ loyalty

This short story uses a classroom incident, in which Sally gets into trouble for
something she was not entirely responsible for, to pose questions about fair
treatment, responsibility and the question of breaking a rule on moral grounds.
Younger children have difficulty with the idea that it might be acceptable to break
a rule, even for a good reason, so the dilemma faced by Deborah in the story is
worth exploring. This story is likely to be most useful with Key Stage 2 pupils.

Below are some of the issues you could explore arising from this story. Remember
to ask the children if they would like to raise any issues of their own for
discussion.

Moral reasening

@ When Sally splashed Steven’s painting with green paint, Steven retaliated by
putting brown paint on hers. s it right to retaliate like this? Think of some
points in favour of refaliating and then some points against it.

@ Was there something else Steven could have done, rather than retaliate?
Would that have been better? Why?

@ Why do you think teachers tell children in school not to retaliate if someone
hits them? Do you agree?

@ Discuss why children often find it difficult to complain to the teacher about
someone’s behaviour. It is wrong to tell tales” is one of those unwritten rules
which most people take nofice of. When might it be right to “tell fales”? When
might it be wrong?

® Who was to blame for the quarrel between Sally and Steven?
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@ Does Sally have any kind of excuse for painting badly on the class picture?
What would you say to Sally which might persuade her to do her best
painfing?

® Was Deborah right or wrong to go against Mrs Blake’s instructions when she
helped Sally clear up the paint? Why?

@ Should Sally have refused to let Deborah help herg Why?
® Was Sally treated unfairly by Mrs Blake in any way, in your opinion?

@ Do you think Deborah was right to tell a lie fo the lunchtime supervisor2 Why
did she do it, in your opinion? Was it the best thing to do? Give reasons for
your answer.

® Is there any difference between the lie Sally told and the one Deborah told? If
so, what? Which was the worse lie?

Thinking things through
® s it ever right to break a rule? If so, what makes it right?

@ There was a rule that children were not allowed in the classroom at lunchtime.
Was that a good rule? What makes a good rule?

@ List all the reasons you can think of why people break rules.

® If someone decides to break a rule for a good reason, does that make it a
bad rule?

® Deborah was prepared to take a risk to help Sally. Why was that? Was it
wise?

® What are friends for? What do we get out of our friendships and what should
we put into them? Why do we seem to be more friendly with some people
than with others?

@ |s it worse to be unkind to our friends than to people we are not friendly with?

® Is it a less good action fo be kind fo someone we like, than to be kind to
someone we do not like?

® lt's often said that “honesty is the best policy”. What does this mean and do
you agree with the saying?® Why is honesty a good thing? Think of as many
reasons as you can. Make a list of them, first in pairs, then as a class.

e Why might it sometimes be right not to be honest?
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Community building

@ Talk about how quarrels can often get out of hand. How can this be
prevented?

e What did Deborah feel towards Sally? How do you know?
® How do your emotions and feelings affect the way you behave?

@ If someone has a sirong temper, how are others affected? Are there ways in
which other people can help that person?

Personal writing

@ Write a story about a time when someone is hurt by a friend and retaliates in
some way. Show how situations can easily get out of hand. Perhaps you could
base it on something which has happened to you.
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Sally and the Green Paint

It was Thursday morning — the day
Sally had been waiting for all week.
This was when the class did sewing
and Sally would be able to finish
what she had been carefully working
on for four weeks now. it was her best
piece of sewing ever and she just
knew her Mum would be so pleased
with it. Mum’s old peg bag had
suddenly fallen apart one day and
Sally had been struck by the idea of
actually making Mum o new one at
school.

Mrs Blake had been very helpful,
showing Sally how to cut out the
material fo the right shape and how to
sew the two halves strongly together.
Now all she had to do was finish off
the pattern she had designed for the
back of the bag. it was based on the
idea of a huge bright orange sun with
lots of Hlowers around the outside. Just
the thing for a garden. Today, there
were only a few more daisies to do
and then it would be finished — just in
time for Mum’s birthday, which was
tomorrow.

As Mrs Blake entered the classroom,
Sally felt a thrill of excitement but it
didn't last long.

“Now listen carefully, everyone,” said
Mrs Blake, “today we're not going fo
do our sewing. We're going to do
something much nicer instead. We're
going fo work fogether on a big
picture for the hall.”

And before she knew it, Sally and the
rest of the class were standing around
a massive expanse of paper spread
across the floor. Normally, Sally would
have loved this. She liked anything
artistic, and not only because you
didn't have fo write anything, but
today she was quietly boiling inside.

This was going fo ruin her wonderful
surprise. Everything had gone so well
but now all her careful planning and
hard work were going to be wasted.
Okay, she could give Mum her
present next week but it wouldn't be
the same at all. As Sally was turning
over in her mind what to do about it,
Mrs Blake began giving out

instructions.

“Rowan and Dennis, you take this
blue paint and begin on the sky and
Sally, you start at the bottom with lots
and lots of nice green leaves growing
on a tree in the corner of the picture.
Now Karamiit and Cheryl...”

As Mrs Blake continved to organise
things, Sally switched off. Nice green
leaves! What was nice about them?
She thought for a second or two about
asking Mrs Blake if she could carry on
with her sewing, but she knew Mrs
Blake well enough to know what she
would say. As she began to paint
Sally knew she wasn't doing it
properly but she didn't care. She
didn’t want fo enjoy it and she didn't
want her tree to look any good. But
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then the thought struck her that she
might just get the peg bag done if she
stayed in at lunch time (though she
would have to get permission} and at
that she brightened up a litile.

“Sally! Stop it, you're splashing my
brown bear,” said Steven, who was
working next fo her.

“Good,"” said Sally, under her breath,
Then to Steven she said, “Anyway, it
looks better with green spots. It's a
green spotted Brown Bear. They're
very rare. You should be pleased.”

“Pack it inl” protested Steven, and he
began to dab brown spots all over
Sally’s green leaves like patches of
mould.

At that Sally dipped her brush right to
the bottom of her paint pot and
smothered Steven’s Bear with green
paint, just as if it had been in the
middle of a green smoke bomb
explosion.

“Sally and Steven, what are you
doing?” demanded Mrs Blake, across
the room.

“She started it, Miss. She started
flicking spots on my brown bear,”
Steven whined.

“ couldn’t help it, Miss. He put brown
paint on my leaves,” Sally reforted,
bending the truth just enough, without
actually tell a straight lie.

“Steven, go and work at the other end
of the picture and help Deborah with
those birds.”

“But, Miss — ,” Steven protested but
Mrs Blake wasn't listening. She almost
knew Steven would be involved in
something although she hadn't
expected it quite so early in the
lesson. “And Sally, say sorry to
Steven, and get on with your own
painting without splashing everything
for miles around.”

For a few moments, Sally felt quite
good at getting off more lightly than
Steven. But it wasn't long before the
thought of Mum’s unfinished peg bag
popped back into her mind. For the
rest of the lesson, Sally dabbed away
at the picture, painting the strangest
shaped leaves you could imagine.
After a while even that got boring and
so Sally went to ask Mrs Blake if she
could do something else. But after the
incident with Steven, Mrs Blake said
no she could not and if Sally was
bored with painting leaves, then
perhaps she would take more care
next time so that she could get
something more interesting fo do.

Sally almost stamped back to her
corner and angrily snatched up the
paint pot. But in her mood she failed
to grasp the pot properly and it
slipped out of her hand. As it hit the
floor, green paint splashed in all
directions. Fortunately most of it fell on
the floor and not on the picture. Sally
examined her clothes. There were
certainly spots of green paint on her
shoes and socks and on her hands
and her first feeling was of relief, but
then she realised that something was
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odd. Some of the paint on her hands
was blue. But she hadn't used blue
that morning! She picked up the paint
pot and looked at it carefully. There
were all sorts of colours on the outside
of the pot but when she came to look
again at it she could see that the blue
paint was still wetl Someone had
covered her pot with blue paint when
she was talking to Mrs Blake.

Sally knew who it was. She glared
across at Steven but he seemed to be
the only child in the class who was
still absorbed in his work. Everyone
else was staring at the mess. And so
was Mrs Blake.

"Sally! What is the matter with you
this morning! How dare you behave
like this, just because | said you
couldn't paint something else. Now
you'll have to clear up that whole
mess and stay in at lunch time until it's
finished. As it is everyone else can
pack away their things and get ready
for dinner.”

Louise, one of Sally’s best friends,
came over to help her but Mrs Blake
told everyone fo stand still, just where
they were, and listen.

“I'have told Sally to clean up that
mess because she's behaved very
badly this morning, so | don’t want
Louise or anyone else helping Sally in
any way. Is that clear? And remember
there is a rule about being in the
classroom at lunchtime without
permission. If | caich anyone, there
will be trouble.”

The classroom emptied and Sally
hurried to the sink to fetch the cloth
and bowl. But as she came to inspect
the mess she could not believe what
she saw. The paint had splatiered
over a huge area and the more she
looked around, the more Sally could
see green spots scattered far and
wide, even on the walls, as if the
classroom had developed a special
kind of measles.

Now she finally knew that all hope of
finishing Mum'’s present had gone and
a wave of disappointment and anger
swept over her. It was all so unfair. As
she got down on her knees with the
cloth, her tears fell onto the floor and
began to make streaks in the green.
Sally was so wrapped up in her
misery that she didn’t nofice @
movement at her side.

“Sally, what's up?” said a voice. It
was Deborah. “I saw you crying
through the window.”

“What are you doing here?” said
Sally.

"I came to see if you were all right.
Why are you crying? It's only paint.”

Then Sally told Deborah all about not
being able to finish the peg bag and
how that had put her in a bad mood
and led to the business with the paint
between her and Steven. This time she
told the truth.

“Well, I'll help you,” said Deborah.
“Then you still might be able to finish

the bag.”
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“But Mrs Blake soid you mustn't,”
Sally protested. “You'll get info
trouble. You haven’t got permission.”

“Well,” said Deborah,” surely Mrs
Blake wouldn’t really mind if she knew
the truth about the blue paint and your
mum’s birthday tomorrow.”

“I don't know,” said Sally. “She's very
strict about some things.”

“But the rule is to sfop the classroom
from being wrecked, isn't it? We're
not wrecking if, we're cleaning it
up. And, anyway, you don't really
deserve to be doing it all on your
own, because it was only partly
your fault. Well, that's what | think
anyway. Come on, there may still
be time.”

“But what if you get caught?” Sally
said.

“Maybe, | won't,” said Deborah.

Somehow, the fact that Sally wasn't
now on her own encouraged her fo
work hard at the cleaning up and by
half way through the lunch hour they
had almost finished. Just then, one of
the lunchtime supervisors came to
enquire what they were doing.

Deborah said they had been told to
stay in and clean up the mess and
they were left alone.

So Sally, after all, was able to get out
her sewing and with Deborah’s help
(and half of her packed lunch) she
had almost completed the last flower
by the beginning of the afternoon.

If Mrs Blake would let her take it
home tonight, everything would be
fine after all.

In fact, when Sally asked Mrs Blake to
check her sewing at home time,

Mrs Blake was very pleased with the
result.

“Sally, this is very good,” she said,
approvingly. “But you must have
finished it last week. Why didn't you
show it o me then? You could have
taken it home before now.”

Sally hesitated, not knowing how to
answer.

“] suppose you wanted to keep it a
secret, did you?” said Mrs Blake.

“Yes, Miss,” Sally replied, “that’s it.
| like secrets.” And in her head

she added, “and not just secrets
from Mum.”
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The Making of Robots

Key ideas:

@ rules and laws

@ motives for behaviour

© rights and responsibilities

@ cquality and inequality

® prejudice and discrimination

In this story, which is set in the future on the planet Zeptron, the home of the
Vygots, Elinder, who frains robots to do menial work, realises that some of the
robots have started fo think for themselves. Taking the view that the robots have a
right to be allowed to develop as far as they can, Elinder feels she has to break
the Vygot law in order to follow what she sees as a higher principle, her duty as
a teacher. Her friend Tegapi, is more pragmatic. He is sympathetic but has
doubts about what it will mean for Vygot society in the long run. A third
character, Atrun, resists change because he believes his over-riding duty is fo be
a “good citizen” and to obey the law because that is the best way to maintain
the status quo, which he does not question. He fails fo recognise that the robots
have any claim to equality of status with the Vygots.

Throughout the story, different levels of motivation are displayed by the
characters and this can usefully be explored. Teachers are referred to

the description of different levels of moral reasoning in the infroduction to
this material,

The story can be used as a kind of allegory for societies in which dominant
groups maintain control over other groups, denying others the rights they would
expect for themselves. There is division over whether the robots who can now
think for themselves do have equal claims to “personhood”. This situation would
parallel societies which have built their discriminatory practices on the belief that
the minority group was in fact less advanced than the majority and therefore it
was legitimate to discriminate against them.
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Others might see in the story the issue of “education versus training”. To take an
historical example, arguments were put forward in the last century against the
education of the working classes and women on the grounds that this would
create social instability. In other words, some people saw the role of education
as fitting people info a pre-determined social slot, irrespective of their ability or
rights to education for its own sake.

Below are some of the issues you could explore arising from this story. Remember
to ask the children if they would like to raise any issues of their own for
discussion.

Moral reasoning

@ Ask the children, working in pairs, to decide what Elinder and Tegapi should
do about the future of the robots. Ask them to jot down dll the reasons why
they think this.

® Ask the children to share their ideas and discuss them together as a class,
wrifing different reasons for and against educating the robots on the board.

@ Ask the children to look for different reasons offered by Tegapi and Elinder
and write these up on the board also, asking the children why they thought
this as you write them up. At the end, take a class vote on what the characters

should do.

@ Ask the class if it can ever be right to break the law of a country or the rule of
a school or family? Encourage them to give examples and to say why it might
be right.

Note: some of the reasons for action given in chapter one are:

Against educating the robots:
@ Educating the robots, as opposed to training them, is against Vygot law.

@ The teachers have a duty to the community to do as they have been asked
and therefore it would be wrong to go against their duty.

@ Change brings uncertainty. More people might be harmed than will benefit.

@ If nothing more is done for the robots, they will not actually know that their
“rights” have been denied them so, arguably, it does not matter.

@ The robots are the property of the Vygots to do with them as they please.
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® Elinder and Tegapi could lose their jobs if they encourage the robots towards
more independence.

In favour of educating the robots:
@ The robots are capable of living a higher level of life and therefore the Vygots
would be wrong to deny them the opportunity.

® In showing they have a level of self.awareness, the robots have shown
themselves to be more than mere machines. They now have “rights” to self
fulfilment.

® Once you believe something is morally right, you have to do it, even if there is
a rule or a law against it.

@ The Vygots cannot have dual standards, expecting freedom for themselves,
whilst denying it to others who are essentially similar.

® Elinder would not be happy in a society deliberately based on the principle of
inequality.

Thinking things through
@ Is Elinder right in thinking that these robots have rights?
@ What would we say are rights in the sense in which this story uses the word?

® Do machines have rightse If not, why not? If we say the thinking robots in the
story have rights of their own, at what point did these rights start to exist?

@ Would a thinking robot have the same rights as an animal or a human? Do
animals have rights? If so, what would they be and where do they come from
{or on what basis can we claim they have rights)?

® Do rights have to be granted by someone or can people claim rights for
themselves? Think about what has happened in the past when people without
rights have claimed rights for themselves.

@ If you think something is right, do you have to do if?

® Elinder and Tegapi have a long conversation about what is the right thing to
do. Where do our ideas about right and wrong come from?

® Can you think of a time you did something when you knew it was wrong, or
did not do something you knew to be right? Why was that? Why don't we
always act in the way we should?
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Community building

@ What do you think it might feef like to be a member of a group which is
discriminated against or treated worse than other groups for no good reason?
Have you ever experienced that?

@ Do you think you would feel happy being part of a strong (dominant) group
which was treafing another group badly? Do you know about people or
groups who are treated unfairly for any reason? Do you know of any societfies
in which groups are treated unfairly because of their gender, race, skin colour,
religion or any other reason?

Chapter 2

Moral reasoning

® |n this chapter look for people who seem to be thinking only about themselves
and look for people who think about other people or the community. Make @
class list under two headings:

For others For themselves
Which of these sets of reasons is better, in your opinion. Why is that?

@ Here are some actions which might be done by people for different reasons,
some selfish, some less selfish. For each of these actions make up some
reasons as to why people might be acting:

for themselves;
for other people; or

for the community.

For example, in the first scenario, someone might jump traffic lights just
because they cannot be bothered to wait (selfish reason} or they might be
rushing a friend fo hospital {for others) or they might be hurrying to the scene
of an explosion in order to help {action for the community).

Someone jumps the traffic lights, nearly causing a serious accident.
Someone helps an elderly person across the road.

Someone picks up a lot of litter in the playground at school.
Someone jumps off a bus without paying.

Someone tells a lie.
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@ Tegapi was worried that, if the experiment continued, the robots might
eventually rebel against the Vygots. Would the robots be wrong to do that?
Think about the reasons on either side of this question.

® Elinder wants the Vygot people as a whole to support the education of robots.
If they vote against this, should she abide by the wish of the majority2 If you
disagreed with a class vote on something, would it be right fo ignore the vote?

Thinking things through

@ Atrun feels that rules must be obeyed. Do you agree with him@ Why or why
not? Complete the sentence “Rules are good because...” with as many reasons
as you can think of. Now complete the sentence “Rules can be bad
because . . .” in the same way.

® Why do some people find it awkward when others begin to think for
themselves? Can you think of examples?

@ Why do you think Elinder says “The more like us they [robots] become the
better it will be for all of us.” Do you agree with her? What might be the
consequences for life on Zeptron?

@ Tegapi is nervous of change. What changes in society would you like to see?
Is change a good thing or a bad thing?

@ Talk about the idea of equality between people. In what ways are people
equal and in what ways are they different? Is it possible to have any society in
which everyone is equal?

® What is the difference between “equal” and “same”? Make up some
sentences with these words in them to show their different meanings.

® Elinder hopes that the Vygots as a whole will support her. She hopes that they
will decide democratically. What is democracy and is it the best way to run
groups or societies? What other ways are there?

@ Schools are a kind of society. Should they be democratic? if not, should the
children have any say in the running of things? If so, what kind of say could
they have?

Community building
@ How does it feel to be treated badly when you cannot do much about it?

® Elinder feels very strongly about educating the robots. What things do you feel
strongly about? What makes you angry2 Why?
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Moral reasoning

@ Kapulak described Atrun as a “good citizen” for reporting Tegapi and Elinder.
Do you agree? What is a “good citizen”?

@ Out of the four Vygos in this story, which of them acts as a good citizen in
your opinion? Give your reasons. Think about each one in turn.

@ The robots cannot agree amongst themselves about whether or not to escape
from Zeptron. As a class, make a list of the arguments on either side and take
a vote on whether you think they should stay or go.

® When Elinder started working with only a few robots, was she being unfair to
all the others? Why or why not?

@ What did Kapulak mean when he said Tegapi was not “loyal or obedient’? To
whom or what was Tegapi loyal and obedient? In your opinion, what should
he have been loyal to?

@ What do you think about the way Tegapi and Elinder were treated at the end
of the story? Was it fair2 Why or why not? What would you have done if you
had been in a position to decide how to punish them?

@ What do you think about the way the robots were treated? Was it fair or not?
What are your reasons for saying that®

@ If Elinder and Tegapi had known their plan would not succeed, should they
have gone on with it2

Thinking things through
@ Tegapi and Elinder followed their own conscience or principles. Where do we

get our consciences from? Are they always right2

@ In the story, the Code Book is seen fo contain all the rules of the Vygot
community. Why do all groups and societies have rules? What jobs do the
rules do? Give examples from the story and your own experience.

@ Why do you think the Vygot trials were always held in public before the whole
community? Is this a good or a bad idea?

e Tegapi often seemed uncertain about what to do. Why do people sometimes
find it hard to decide? Why do people sometimes think one thing and do
another?
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® Which of the characters in the story do you admire most? Put them in order.
Compare your order with other people’s and explain your reasons. What
characteristics do we most admire in other people? Why do you think that is?

® What is your feeling about the ending of the story? Is it happy or sad? Would
you have preferred o happier ending? If so, what might it have been? You
could share your ideas as a class on this.

® In many stories, there is a struggle between good and bad. In most stories the
"goodies” win. Why do you think this is2 Is it always true to life?

® A lot of this story is about education. Think of all the reasons why people have
to go to school. Which do you think are the best reasons Is education always
a good thing?

® A lot of this story has been about the rights of “people” to be treated with
respect. Draw up a list of your own, setting out some basic human rights. Find
out which of these rights are in the Universal Declaration of Human Rights.

Community building

@ Think about the rules in your own school. Why are they there2 Think of as
many as you can, including the rules relating to, for example, compulsory
subjects, violence, discrimination, compulsory school assembly and so on.
Discuss whether these rules can have disadvantages as well as advantages.

® Would you like to see any school rules, or the way they are enforced,
changed or improved? Could some rules be better enforced, such as rules
against not bullying in the playground?

@ Why are some rules very difficult to enforce il the time (eg, against name
calling)? Does this mean they are bad rules? What would make people more
likely to obey them?

® Elinder accused Atrun of being a coward. Have you ever felt afraid to do
something? Why?
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The Making of Robots

All Vygots had particular jobs to do
on the planet, but because of their
high intelligence they disliked some
types of work, like building roads,
because these were boring and hard.
For this kind of work they used robots
who were trained to do as they were
told and who could be replaced very
cheaply when they wore out. The
Vygot in charge of the Robot Training
School was called Tegapi.

Chapter 1.

Zeptron was one of the smallest
planets in its galaxy. It didn’t have
rivers of ice or huge volcanoes. It had
no super<ities or fancy space farms,
but it was home to the Vygots who
were a race of very advanced
machine-like creatures capable of
speech and thought equal to any
human being. No one knew who had
developed the Vygots originally but it
was thought that some of them had
been brought to Zeptron and
abandoned at some point. Since they
could build copies of themselves, the
Vygots began to develop a community
of their own on Zepiron. Over the
centuries they had also developed
more advanced brains and had even
begun to have feelings of pleasure,
disappointment or anger.
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The day on which this story begins
was the beginning of the third week
of a new Robot Training Course.
Tegapi was checking on the progress
of the robots and smiled to himself in
satisfaction as he noticed that most of
the robots seemed to be making
excellent progress. One or two were
learning very quickly indeed. By the
end of the eight weeks they would be
a highly skilled bunch of robots.
Tegapi was pleased. He was proud of
his Training School, which was the
best on Zeptron.

Not that training robots was as simple
as it sounds. Sometimes these new
robots, especially the latest models,
which were equipped with quite
advanced intelligence centres, would
become quite disobedient but a quick
electric shock soon put them down
again. No one was quite sure how it
was that they got these moods on
them, and truth to tell, no one ever
thought to find out.

When work was finished, Tegapi set
off back to his home base, taking his
usual route which was past a large
outcrop of rocks. The Zeptron sun was
setting behind the rocks in a
marvellous red blaze of colour. As he
looked away Tegapi thought he saw a
glint of light on something moving
over near the rocks. Looking a litile
harder he got the distinct impression
that he saw something move and what
was a little worrying was that it
looked to Tegapi like a robot.

Tegapi silently approached the rock,
infending to give whoever it was a
shock. But as he peered around the
corner of the rock he saw something
he had not seen in all his thousands
of years.

Two robots with metal rods in their
grippers were touching some wires
which they had fixed across the top of
an empty delivery box. The result was
almost musical. It wasn’t accidental,
he was sure of that. As he watched,
he could see the robots doing it on
purpose. Then one of them stopped
striking the wires and started moving
about fo the rhythm of the sound
waves. There was no doubt about it
these robots had discovered for
themselves how to make music

and dance!

Tegapi’s first reaction was to smile at
the faintly comical sight in front of him
but he quickly became very bothered
indeed. His orders were set out strictly
in a Code Book. The Code Book
contained all the laws of the Vygot






community and it was an unwritten
rule that all good Vygots kept strictly
to these laws. As he watched the
robots, it appeared to Tegapi that
something was happening within their
artificial intelligence which was out
of control. They were actually
becoming creative. Tegapi thought
this might explain why some of them
had been behaving badly ~ perhaps
it was boredom!

Tegapi wondered what to do. Should
he tell someone? Or should he simply
order the robots to stop what they
were doing? They were breaking the
rules and were running the risk of
being disconnected for good. It wasn't
that they were being deliberately
disobedient, but they were certainly
behaving very differently from any
other robots Tegapi had seen.

He needed time to think and someone
to talk to. Perhaps he would mention it
to Elinder, who was his second-in-
command. She would understand. She
always seemed able to think about
things from every angle, like o chess
player. On second thoughts, perhaps
he should tell Atrun who was another
robot trainer. Atrun was less likeable
than Elinder and had no sense of
humour, but he did know the rule
book inside out. Perhaps somewhere
in the rules they could find something
about what to do in a situation like
this.

Tegapi quietly backed away from the
rock but as he did so he realised that

he had bumped into something that
wasn't there earlier. It was Elinder and
he could tell at once that she had also
seen what the robots were doing. She
didn't say anything, but signalled that
she was going to move away. Tegapi
followed her until the rock and the
robots were out of sight.

“What did you make of that?” said
Tegapi. Elinder didn't reply at first but
checked that there were no other
Vygots within hearing distance.

“It looks to me as if we have been
under-estimating the robots all along,”
she said. “Some of them, at least,
have developed intelligence circuits
which makes them curious and
actually think for themselves. Also, this
music and dancing thing. t's — well -
a bit spooky.”

"What do you mean?” said Tegapi.

“Well, thinking is one thing,” Elinder
said, “but if the robots are creative as
well — doesn't it mean they want to do
things for pleasure, or for their own
sake? That isn't the behaviour of mere
robots, is it? It certainly means there's
more to them than metal and plastic.
Doesn't it really mean that now there
is no difference at all between Vygots
and robots?”

"We don't know they're all like that,
of course,” Tegapi said, thinking
aloud. “Most of the robots just do as
they're told.”

“But maybe that's because we haven't
shown them how to do anything else,”
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replied Elinder. “One or two of the
brightest ones have worked things out
for themselves but who knows what
the others could do if we helped
them?”

"You're right,” Tegapi said, "perhaps
they could even learn our language, if
we really bothered to teach them.”
Elinder was excited at the thought.

“And I'd love to teach them how to
make better music,” she said. “We
could even learn together! Think

of that!l”

But suddenly Tegapi’s expression
changed.

“But hold on,” he said, with a frown,
“we can't do this. It will change
everything, do you see? Once the
robots realise they can have a better
life, they won't be content with what
they’ve got. We'll have a revolution
on our hands. And you and | will be
responsible for itt We'll lose our jobs
and certainly be punished for

breaking the Code Book.”

Elinder thought for a moment and then
said, “Well, | think we owe it to the
robots to give them the best possible
life. It's obvious we're holding them
back. They deserve better, surely.”

"Do they?” Tegapi asked. "Weren't
they created to serve us? What right
have they got to expect any more
than to be serviced regularly and not
scrapped too early. Why don’t we just
disconnect these two robots who are
probably ahead of the rest, and say

nothing at all to the others? Wouldn't
it be best to forget the whole thing
before it gets out of hand? No one
will be any the wiser.”

“But we are,” said Elinder, “how can
we ignore what we know? | know |
can't. | just know | won't feel happy
about making them do all this servant
stuff, knowing they could be much
more than that.”

Tegapi felt that a lot of what Elinder
was saying was probably right but he
was not clear about what was the
right thing to do.

“So what do we do?2” he said after o
long pause. “Obey the Code Book or
confinue to educate these robotsg”

“WHAT?" shouted Atrun, “you have
discovered some robofs disobeying
the Code of Conductg”

“Well not exactly disobeying it,” said
Elinder, “just doing more than they are
supposed fo do. There's no law
against that, is there®”

“There most certainly is,” said Atrun
glaring across his desk at Tegapi and
Elinder who had come to consult him.
He opened the Code Book and read
in his most official voice.

“Robots. Purpose and Training.” Yes
here we are. ‘Robots have been
developed fo improve the quality of
Vygot life. Early models are only
capable of simple responses but later
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models have intelligence centres which
allow robots fo make some simple
decisions for themselves such as in
which order to complete their different
duties.”” Atrun looked up. “There’s
nothing here about robots thinking for
themselves. I they start to think for
themselves, then they will stop thinking
about how to serve us. That is obvious.
What you are suggesting is well
outside of the Code Book and is
illegal.”

“But don’t you see?” said Elinder,
“the more like us they become the
better it will be for all of us. We can
work together as parners, not masters
and slaves.”

“They won't like that,” said Afrun,
lowering his voice.

“Who won't2” asked Tegapi.

“Members of the Council, who do you
think?” said Atrun. “They have so
many robots working for them they
have to do nothing for themselves. No
no, they'd never allow robots to get
ideas above themselves. That would
never do. My advice to you is forget
it. That is what | am going to do. As
far as | am concerned this
conversation never fook place.”

“How can you say that?” demanded
Elinder angrily.

“Say what?” said Airun, “my mind
has gone strangely blank. Now what
was it you came to see me about?”

Elinder turned and marched towards
the door, dragging Tegapi after her.
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For a while they travelled back
towards their home bays in silence.
Then Tegapi said, “I think Afrun is
probably right. I did tell you, this
whole thing will cause trouble. We do
have a duty fo our fellow Vygots, you
know. They frust us to do the best we
can with these robots. If we go
beyond that, we'll be letting them
down.”

“And what about letting the robots
down?” said Elinder. “That's what I'm
more concerned about. Vygots have a
good life. We're not threatening that,
New robot machines could be made
which don't have the brains of the
present ones.”

“But that all costs money and it does
put us in a bad light. What will
people think of usg”

“Can you stop thinking about yourself
for just a minute?” demanded Elinder.
“Because if you can't | don't really
want anything more to do with you as
a friend.” And she turned and left

without a further word.

For nearly two weeks, Tegapi and
Elinder barely spoke to each other
except in the course of their work.
Neither of them talked about what
they had seen at the rock or the future
of the robots. Tegapi knew Elinder
well. He admired her strong ideas but
things were not always as black and
white as she made them out to be.
Suppose they did allow the robots to
develop their full potential, what
would happen to their society on





Zeptron? Things had gone on in the

way they were now for centuries.
Why change?

Tegapi told himself that Atrun was
probably right. The Code Book was
there fo keep things in balance, so that
life could be kept as it was. That was
surely what the Vygots wanted. They
wouldn't want a bunch of super-
educated robots pointing out that they
couldn't possibly work that day
because they had to play in a music
concertl He smiled at his own joke. But
could it happen? Once the robots got
started on this self education who could
know where it might end? Could the
robots even take over from the Vygos
eventually? Tegapi began to furn pale
at the thought of robots fighting against
Vygots. But why would they do this if it
was the Vygots who had set them free?
Tegapi shock his head. Who could say
what might happen?

As Tegapi was lost in this deep train
of thought he failed to notice someone
approach and stand by his side. It
was Elinder.

“Hello,” she said, guardedly.

“Hello,” Tegapi replied, not quite
knowing what else to say.

“You look lost in thought.”

“Yes, | was trying to look into the
future and work out the consequences
of what might happen if you get your
way with these robots.”

“Come with me,” she said, “I've got

something o show you.” With a
certain amount of nervousness, Tegapi
followed Elinder to her work areq,
where she normally trained her own
group of robots. Once inside the
room, Elinder shut and locked the
door. Ten robots were standing

frozen to attention awaiting their

next command.

Tegapi turned to Elinder in relief.

“I must say I'm relieved that you
decided to do the sensible thing and
forget all this robot development stuff,”
he said. “I'm sure it is for the best,
you know.”

"Well,” said Elinder, “I did think about
it for a long while before | finally
made up my mind. | did actually
persuade myself that you and Atrun
were right on balance. It isn't always
easy to know what to do, when things
pull you in different directions. |
thought | had made up my mind but
the next day | knew | could not turn
back. I have to go on to see just what
these robots can do. As their teacher,
| think it's my duty.”

Suddenly, there was a sound like
gunfire in the room as the robots burst
info applause at Elinder’s words,
clanking their metal grippers fogether
in approval.,

Tegapi gasped. The robots had
understood what they had been
saying!

“But that's incredible,” said Tegapi,
amazed. “You've only had them for a
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short time.”

“Oh yes, but the difference is that
instead of holding them back by
doing the things Vygots want them to
do, the robots and | have actually
been thinking and talking fogether.
And, | can tell you, it is amazing how
quickly they learn, when they are
interested. We've never allowed them
to show what they are capable of.”

Tegapi had to admit that the robots
were holding themselves in a way he
had never seen before. They were
alert and straining forward to pick up
every word, eager fo respond.

“Can they talk?” he asked.

“It's coming,” said Elinder, “it's all
about learning fo conirol and vary the
signal output. | think they are talking
quite a lot with each other. And they
are learning our language too, though
that is taking a litfle more time. It will
come, cerfainly. Next two or three
weeks, | would say, which would take
them to the end of their training
course.”

“Things are moving too fast,” said
Tegapi fo himself. “Is it too late to turn
back2” Suddenly he turned on Elinder,

angrily.
“Why have you told me all this?” he

demanded. “You know | had doubts
about this experiment.”

“Because | needed someone to talk to
and | want your help. You were
bound to find out sooner or later and |

would rather tell you myself than have
you find out accidentally.”

“That was hardly fair on me,” said
Tegapi. “It puts me in a very difficult
position. What am | supposed to

do now?”

“What you think is right, 1 suppose,”
Elinder replied. “I had hoped that we
could work on this project together. |
am sure that once the robots have
perfected the language we can call a
public meeting at which we can show
the people just what they are capable
of. I'm convinced that most people
won't want to condemn them back to
a life of slavery. That way the Council
will have fo listen.”

“Slavery?” queried Tegapi. “Isn’t that
a bit strong?®”

“| don’t think so,” she said, “isn't that
what it amounts fo when one group
keeps another group down for its own
benefit2 And, to be honest, | don't
think | want to belong to that kind of
society.”

“But we own these things,” Tegapi
profested. “We created them. Doesn't
that mean we're completely free

to do what we wani with them?g”
Tegapi locked at the robots who
were slowly shaking their heads

from side to side.

“But how can you be sure the people
will back you?” Tegapi went on.
“Supposing most Vygots don't want
change and vote against you? Are
you prepared fo abide by what they
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wante Because if they don't back

H

you...

“That's why we need to plan things
carefully,” Elinder replied. The robots
clapped their hands and hugged each
other, making weird little high pitched
sounds very excitedly.

For the next two weeks Elinder went
into overdrive with her group of
robots. Her only course of action was
to work in secret with them, although
she was aware this was unfair on the
other robots who were not getting the
same attenfion. But what else could
she do? If the plan came off, they
would all benefit in the long run.

Elinder knew her plan was risky. As it
was, Atrun seemed to be getting more
and more suspicious as each day
went by.

About a week before the normal
training was due to end, Atrun came
over fo where Tegapi was reading a
training manual,

“I'm glad that silly business with
Elinder and the robots came to
nothing, Tegapi” he said. “I can't
imagine what would have happened
if she had gone ahead with actually
educating those things.”

“Hmmm" said Tegapi, prefending to
be reading. He didn’t want Atrun
asking foo many questions.

“I mean, | know Elinder is a good

trainer,” Afrun went on, “but | have
noticed that she has been spending a
lot of time in her work area, with this
present bunch. There's nothing wrong,
| hope?”

“Wrong?” said Tegapi. “What could
be wrong?”

“You tell me,” said Atrun. “ mean
why should any trainer have to work
all night2”

“What do you mean?”

“The other night, | was disturbed by
noise and looked out across the base
and noticed that Elinder’s work area
light was still on. And she’s taken to
locking her room whilst she is
feaching. It does make one wonder,
doesn't itg”

“Wonder?” repeated Tegapi, trying to
sound calm. “I'll have a word with her
about it, if you like.”

“Yes, | should, if | were you, Tegapi,”
Atrun said slowly, looking straight at
him. “It wouldn’t do if the balance of
things were upset, would it2 They
wouldn't like it, would they?” And he
nodded in the direction of the Council
building.

Tegapi shuddered. “I'm sure there’s
nothing at all to worry about. Leave
Elinder to me. She's probably just
overworking as usual. You know what

a good feacher she is.”

“Quite,” said Atrun deliberately and
turned to leave,
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Tegapi didn't like this at all. He was
beginning to sense real danger.

He approached Elinder’s classroom
and knocked quietly on the door. The
noise inside the room suddenly
stopped. After a second or two,
Elinder called out,

“Who is it8”

“It's me, Tegapi. | need to talk to

H

you.
“Can't it wait unfil tonight?”
“No it can’t. Will you let me in.”

“Just @ minute,” called Elinder. There
was more scrambling about and in a
short while the door edged open.
Tegapi pushed himself through the
narrow crack of the door.

“What's going on2” said Elinder,
locking the door behind him. “Why
are you looking so agitated?”

“It's Atrun,” said Tegapi, “I'm sure he
suspects. He came to me just now
asking all sorts of pointed questions
and dropping hints — without
admitting he knows anything of
course. He would never do that.”

“Do you think he has reported us to
the Council?” asked Elinder.

III

“Probably not,” Tegapi replied.
suspect Atrun will iry not to get
involved on either side if he can help
it. If he reported on you — on us - he
might be asked some very awkward
questions about how long he has
known about our experiment.”

“Qur experiment?” asked Elinder.
“Did | hear you correctly?”

“I guess so,” replied Tegapi, "l do
think you were right to go on with the
experiment, though | don't find it easy
to say | was wrong.” He studied the
floor for a second or two. “Anyway,”
he went on, “the training course
comes to and end this week and we
shall have to show our hand.”

“No, that's too soon,” said Elinder,
"we won't be ready in fime.”

“But | thought you said they were
learning incredibly quickly. How much
time do you wanté”

“Just two or three extra days, Tegapi,
please. You're in charge of the
training programme.”

“No, no, it's impossible,” said Tegapi,
“it's too risky. Atrun would know for
sure there was something going on if |
extended the course. I've never had
to do that.”

“You must, please,” Elinder begged.

“Look, Atrun suspects you. He has
already noticed that you have been
working through the night here.”

“Whate” said Elinder in alarm.

Tegapi repeated what Atrun had told
him. Elinder looked around the
classroom and cursed as she realised
she had overlooked a small blind in
the top corner of the classroom. What
a stupid thing to do!
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“What do we do now?” she said.
Tegapi thought Elinder was talking to
him but she had turned to the robots,
who by now were clustering around
her. In the front was one of the robots
Tegapi had seen at the rock.

“The thing is,” said the robot, leaning
forward, “we need the three more days
to prepare the space pod. If we are
discovered before then, we shall not be
able to escape if things go wrong.”

Tegapi was so amazed by what the
robot said that he scarcely registered
the fact that he had never before
heard a robot so much as utter o
single Vygot word.

“Escape? Space pod?” he queried
unbelievingly. “What are you talking
aboute”

Elinder answered for them. “The
robots and | discussed the public
meeting plan which | mentioned to
you but we thought it sensible to have
a fall back option just in case that
backfired. The robots have mastered
the workings of our basic space pods
and have actually built a replica in
secret — imagine that! That is why we
have been working all night as well
as all day. It is finished but not
checked yet. That was why we need
the extra days.”

“Though actually,” said another robot
coming forward, “some of us feel that
escape would not be right. We don't
want to leave our fellow robots here.
We feel we have some sort of duty to
continue the struggle for our rights.”

The first robot turned on its fellow.
“Well, you can think that if you like,”
it said, “I wouldn't give much for your
chances. They’'ll remove your
intelligence and replace it with the
brain of an electric kettle. I'm not
going fo chance it. | can't go back to
the old ways, not now.”

“You certfainly can't, my friend” said
deep voice from the doorway. In the
agitation of the discussion no one had
noticed that the door had quietly
opened and there stood Kapulak, the
head of the Police, with armed officers
on either side.

“How did you get in here?” Tegapi
demanded. “You have no authority to
be here under the Code Book. Please
leave immediately.”

“Oh but | do,” said Kapulak,
“since this is a matter of community
security. And | don't need a lecture
on the Code Book from someone
like yourself who doesnt believe

in loyalty or obedience. Unlike
some citizens. Step forward
Citizen Atfrun.”

Hesitating slightly, Atrun stepped out
from behind Kapulak, holding Tegapi’s
set of master keys.

“Atrun, how could you betray usg”
Elinder demanded.

“It was my duty, I'm afraid,” said
Atrun, “once | was convinced that you
were proceeding with your plan. | did
warn you against it.”
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“Qut of cowardice, not conviction that
you were right,” Elinder snapped.

“That isn't entirely true,” replied
Atrun, “You people with your ideals
about righting wrongs and so forth,
can't see that sometimes you make
more problems than you solve. Well.
It was a choice you made. You can't
say | didn’t warn you. And now

you will have to place yourself at
the mercy of the people. You too
Tegapi. | thought you at least would
see reason.”

Tegapi opened his mouth to reply but
before he could do so, Kapulak
stepped forward to arrest him and
Elinder. The police officers quickly
rounded up the robots who were
marched off behind their Vygot friends.

|s this the end of the story? Well
almost. The trial when it came was
conducted in public in front of the
whole community. It was an occasion
which everyone talked about because
trials on Zeptron were so rare. Elinder
and Tegapi explained their reasons for
breaking the Code of Conduct and
although many Vygots sympathised
with them, they had broken the rules
and were found guilty. As a
punishment, Tegapi was removed from
his job as leader of the Training Team
and he and Elinder were made to

swear that in future they would stick to
the Code Book. This for them was
punishment enough.

And what of the robots who so nearly
succeeded in changing the history of
Zeptron? Well, they were sent fo a
servicing bay for treatment where their
brain circuits were “corrected”. After
this they emerged as the most
unthinking robots you could possibly
hope to meel. In fact, they were so
obedient they were immediately
promoted to working for members of
the Council.

And for a long, long time after that,
the Vygots told stories about the days
when a number of robots became so
clever they almost outwitted the
Vygots. But not many people believed
such a thing could have happened.

And what of the other robots on the
planet Zeptron? Well, | believe they
never knew how close they came to
being freed from their dreary lives.
Or, at least, if they did, they never
let on.

And so life on Zepiron returned to
normal, as calm and peaceful as it
had always been. The question is this,
does this story end happily or sadly?
Please do not ask me, | am only the
teller. It is for you to decide.
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Confusion for Claire

Key ideas

® possible differences in expectations, standards and rules between home and
school

This story highlights the confusion that often exists in children’s minds when
teachers and parents exhibit or encourage different standards of behaviour.
These differences can be significant and can be usefully explored. In the sfory,
Claire finds that her teacher is less concerned with truth felling in some
circumstances than her mother would be. For many children, this duality of
standards may apply fo moral issues such as honesty and respect for property,
and may also include issues such as language, dress, respect for the elderly and
so on. Why do these differences exist? Why is school different from home2 Who
is righte

Below are some of the issues you could explore arising from this story. Remember
to ask the children if they would like fo raise any issues of their own for
discussion.

Meoral reasoning
® Is Claire right to complain about the way Mrs Mcintee behaved? Why?

@ Mrs McIntee seems to have made up some rules for her own classroom.
Would it be better if all teachers had the same rules? Discuss the good and
bad points of this idea.

@ Why are the rules at Claire’s school different from those at home?

® Think of the main rules there are in your own home and make a list of them.
Then say why you think the rules are there. Are there more rules at school than
at home? If so, why do you think this is2 (Think about rules concerning
clothing, language, food, games, watching television and so on.)

® Make a class list of all the reasons you can think of why people obey rules
and laws. Do you think some reasons are better than others? If so, which
ones?

128






Thinking things through

Note: in the following suggested topics, rules could be taken to include laws,
being a set of national rules imposed by Parliament and enforced by the Police

and the couris.

® Do we need rules? Are rules good or bad — or can they be either? If so, think
of some examples of good and bad rules.

Where do rules come from2 What happens if people don'i like the rules
imposed on them?

If people often break rules, do you think this means that they believe in not
having rules? (If “naughty” people believe there should be rules, how is it they
often break them?)

Most rules are about not doing things and these are usually backed up by
some kind of punishment. Would it be possible to make vp a small number of
posifive rules which would cover all the negative rules? Why is it harder to
have rules of this kind2 [Note: positive rules are offen called “principles” and
are more generalised and Hexible than rules.]

Most religions have clear sefs of rules about the behaviour of those who
belong fo their faith, If there are people of different faiths in the class, share
some of these rules and think about whether there is much difference in the
standards of behaviour expected.

Sometimes there are rules which are unwritten, like how to behave in certain
groups. Think about what kinds of unwritten rules there are. What aspects of
life do they cover?

Invite a police officer in to talk about what it is like fo have a job enforcing the
laws of the country. Find out what laws are most broken by people and why.
Find out what is the most difficult part of being a police officer.

Community building

@ Brainstorm all the school rules you can think of. Divide them into different sets,
asking the children to suggest different ways of classifying these rules.

@ Discuss which rules in school are the most important and why? Which are the
most broken or difficult fo keep.

@ Are there any aspects of school life not covered by a rule which could usefully
be covered?
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® What should be the purpose of punishment when rules are broken?

® Which punishments are the most effective? Why is this2

Story writing

Imagine a country where the King was so powerful that he only had to pass a
law for it to be obeyed completely. Would it be a happy and peaceful place
where everyone was contented and crime did not exist? Or would it be a place
where the King was too powerful?

Work in twos or threes fo develop a story about what could happen in such a
country. You could even work on such a sfory as a whole class. Alternatively, you
could develop ideas around this scenario through drama.
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Confusion for Claire

Claire was angry. As she came
indoors through the back door she
flung her school bag across the floor.
It went skidding on the tiles right over
to where Mark, her little brother, was
trying to build a castle with his
wooden blocks. The castle was
flattened in an instant and Mark
began fo cry. Albert the cat shot out
of the kitchen and up the stairs to hide

under a bed, as he often did.

"Claire, what are you doing?”
shouted her mother, coming into the
kitchen from the other room. “Why
don't you look what you're doing?
You could have hurt Mark doing that.”

She picked Mark up and he began 1o
cheer up as Mum gave him a drink.
“There you are,” Mum said to Mark.
“Claire didn't mean to knock down
your house, did you Claire?”

“Itth a cathle,” lisped Mark.

“"Come on Claire, say sorry fo
Marky.” Claire hated it when Mum
called her brother Marky. It was so

babyish.

“Sorry,” Claire grunted, ungraciously.

Mum put Mark down. “That's better,”
she said as he ran off to do something
else in another part of the house.
Mum sat down.

“Now, what was all that about?”

"Nothing,” Claire said, staring at
the floor.
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“So, at least | know it's not about
nothing, it's about something,” Mum
said. “Whal's got you so upset? Have
you fallen out with someone?”

“No,” Claire said. There was a pause
as Mum looked into Claire’s face for
some sign of what was troubling her.
Claire’s face wore a puzzled look.

She sighed.

“Look,” she said, “you can't win
when you're a child. At home your
parents tell you to do one thing and
at school the teachers tell you to

do something completely different.”
Claire was 11 now and locking
forward to leaving primary school.
Mum thought that maybe this
explained why Claire had seemed
less happy at school lately.

“What on earth do you mean,
Claire?” she asked.

“This morning, when we were doing
maths, Mrs Mclntee was in the
cupboard and John and Joshi on our
table were mucking about. Joshi stood
up and threw a bit of pencil across
the room. | saw him do it. But Mrs
Mcintee turned round and thought it
was Cheryl because she was standing
up. She shouted, ‘Cheryl, come out
herel’ She doesn't like Cheryl anyway.
| put my hand up and said it wasn't
Cheryl, but Mrs Mcintee told me to
get on with my own work. | said it
was Joshi who threw it and she told
me not to fell tales.”





"Well, the teachers offen say that, |
expect,” said Mum.

“But it wasn't fair, and you say you
should fell the truth.”

"I expect Mrs Mclntee has had lots of
children telling her about what other
children have done, just to get them
into trouble,” Mum said, remembering
what it was like when she helped out

at playgroup.
“But | was trying to get someone out
of trouble,” Claire said. “Cheryl didn't

do it. She had to stay in all dinner
play. Mrs Mclntee didn't believe me. |

I”

wasn't felling tales. It's not fair

"Well, 1 know you wouldn't tell tales
like that, Claire, but Mrs Mclntee has
got 30 children in the class and she
doesn’t know you as well as | do.
Maybe she has decided that the best
way to be fair is never to listen fo any
tales, even if they might be true.”

Claire said nothing, but tapped her
foot on the floor.

“It's just not the same at school as it is
at home, is it?” Mum said. “Everywhere
you go, the rules are different. That's
just a fact of life.”
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